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Preface
We Perform Our Stories
By: Taurus Hines

We perform our stories
To allow the world to see us in our own artistic forms,
We the artists
Who Long to share our inner selves within the art in which we were born.

We gather our thoughts
We paint majestically with colors of music, poetry, song, and scripts
Together to create a tapestry of dance

Our stories
Different as we share them,
Are essential to our existence in space.

Listen to Us Carefully
Watch Us Vividly

Our stories frame moments in history
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Abstract
Hines, Taurus M. Ed.D. The University of Memphis. August 2017. Artistic Leadership:
An Examination of Leadership Approaches Used by Principals with a Background in the Arts to
Provide Instructional Leadership. Major Professor: Dr. Reginald L. Green
The purpose of this qualitative study was to ascertain information on the leadership
approaches used by principals with artistic backgrounds, skills, or hobbies to understand how
their behaviors could inform instructional leadership. Eight principals who shared a similar
interest in music, described their instructional leadership experiences. Using phenomenological
methodology to collect and analyze data, each participant partook in a semi-structured interview
to create a visual painting of the life of an artistic leader. Six themes emerged during the data
analysis. The findings from this study clarified that artistic leadership exists. Principals with a
background in the arts identified themselves as artists, and shared the following leadership styles:
transformational, servant, instructional, and situational. The data revealed that the participants
believed that the arts made an impact on their leadership styles and personal lives. The
participants included artistic programs in their curriculum, field experiences, community service
projects, and professional development to enhance their learning environments and aesthetics of
their students and teachers. The data also revealed that the participants designed programs and
practices that expanded beyond their aesthetic experiences to include, but not limited to
performing in their communities, and utilizing everyone in their decision-making processes. This
knowledge was used in the development of a definition of artistic leadership and a baseline for
theoretical framework.
Keywords: artistic leadership, transformational leadership, servant leadership, four dimensions
of leadership, leadership approach, phenomenology

viii

Table of Contents
Chapter
1

2

3

Introduction
Background of the Study
Purpose of the Study
Statement of the Problem
Research Questions
Significance of the Study
Theoretical Framework
Delimitations
Limitations
Assumptions
Definition of Terms
Organization of the Study
Summary
Literature Review
Introduction
Types of Leadership Styles in Education
Artistic Leadership
Definition and Characteristics of Artistic Leadership
Instructional Flow in Artistic Leadership
Approaches Applied by Other Leadership Styles to Inform
Instruction
Differences between Artistic Leadership and Other
Leadership styles
Literature on Artistic Leadership
Theoretical Framework
Summary
Methodology
Introduction
Research Design
Subjects/Participants
Participants’ Description
Interview Protocol
Ethical Considerations
Data Collection Method
Data Analysis
Summary

ix

Page
1
3
7
7
7
8
8
10
10
11
11
12
12

14
17
23
28
29
30
31
32
34
40

42
42
48
49
53
53
54
54
57

4

Research Findings
Introduction
Research Questions
Participants Responses to the Research Questions
Summary of Findings: Addressing Each Research
Question
Summary of Findings by Themes
Chapter Summary

5

Discussion
Introduction
Discussion of Each Research Question
Summary of Findings Addressing Each Research Question
Discussion
Cross Analysis of Transformational Leadership and
Principal Responses
Interrelation of Transformational Leadership Framework
and Overall Themes
Cross Analysis of Four Dimensions of Leadership and
Principal Responses
Interrelation of Four Dimensions of Leadership and Overall
Themes
Artistic Leadership Defined
A Theoretical Framework for the Development of Artistic
Leadership
Implications
Recommendations for Theory, Research, and Practice
Conclusion

References
Appendices
A.
B.
C.
D.
E.
F.
G.
H.

59
60
60
62
89
109

111
112
112
124
126
128
132
133
140
140
142
141
144
146

Informed Consent to Participate in a Research Study
Invitation Letter to Participants
Semi-Structured Interview Protocol
IRB Approval
Primary Codes Identified During Transcript Analysis
Alignment of Primary Codes with Themes Used During
Secondary Analysis
Participants Responses to the Research Question 1
Participants Responses to the Research Question 3

x

152
155
156
158
159
164
167
184

List of Tables
Table

Page

1. 10 Characteristics Portrayed by Artistic Leaders

25

2. Participant Demographics

49

3. Interview Protocol in Context to Research Questions

61

4. Summary of 20 Common Leadership Types Exhibited by Principals

74

5. Summary of Principal’s Responses to Leadership Styles

97

6. Personnel Used to Assist Participants with Leadership Responsibilities

101

7. Summary of Leadership Styles & Behavior Responses Received By Principals

113

8. Cross Analysis of Transformational Leadership and Principal Responses

126

9. Cross Analysis of Four Dimensions of Leadership and Principal Responses

132

xi

List of Figures
Figure

Page

1. Elements Fostering an Understanding of Self and Others

36

2. The 13 Competencies Informing Best Practices

39

3. 3 Functions of a Transformational Leader

40

4. Visual Painting of Themes Emerged from the Study

90

5. Visual Map of Artistic Programs Shared by Participants

104

6. Visual of Transformation Leadership From the Lens of Theory and Themes

131

7. Elements of Artistic Leadership Using Dimension One

135

8. Competencies Identified With Artistic Leaders Relative to Dimension Four

136

9. A Theoretical Framework for the Development of Artistic Leadership

141

xii

Chapter 1
Introduction
Art portrays creative practices of skills demonstrated through music, dance, visual
painting, and other visual performances that stimulate realistic fantasies. Each of them surrounds
us in our communities, resonating in our home, our culture, and allows us to appreciate its
medium within its contextual existence. Art in its essence, allows us to be free; inspiring our own
creativity, critical thinking, and self-identity. Art reflects who we are, who we strive to be, and
contributes to our well-being.
Major goals of arts in education have also emphasized intricate players within various
national school reform models. Without clear and measurable goals, the role of arts in education
cannot significantly add value to accountability measures in today's reform (Dorn & Orr, 2008).
The arts reflected change in the social context of its population and aspects within both K-12 and
university-level educational systems. Bowen and Kisida (2017) shared that a rise in the artsbased community partnerships has also increased to combat a declination of artistic resources in
the K-12 settings. They further suggested that nearly every district offered artistic resources that
uniquely influenced the culture in their communities.
In 2006, the Education Commission of States released a report on perspectives from 21
policy makers. The intent was to gather information on what state policymakers prioritized as
important factors regarding the role(s) that the arts played in supporting academic achievement
(Education Commission of the States, 2006). The goal of this report was to provide information
that informed policymakers about options available to support funding. Findings from this study
indicated that policymakers supported “integrating arts throughout the curriculum…recognizing
that teacher preparation is a critical element of arts integration” (Education Commission of the
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States, 2006). However, Republican Senator Ron Raikes of Nebraska, argued that integrating the
arts was a great gesture, but including it in staffing requirements could financially hurt smaller
districts. He advocated that some small, rural school districts couldn’t afford to include arts
programs, because of such inefficiencies, some districts could not justify related expenses. These
changes in addition to the current status quo of artistic culture, have refutably turned away
several artistic educators in the pursuit the principalship (Dorn & Orr, 2008). Thus, creating a
renaissance of leadership styles and preferences to advance opportunities for artistic leadership
reform.
Anne Douglas and Chris Fremantle, argued that creative leadership underpinned and
bulwarked economic success in the 2009 article, “The Artist as Leader” of the Gray’s School of
Art, Robert Gordon University. They suggested that areas such as social leadership and creative
decision-making were indeed the business needs of the hour. Because of these creative,
inspirational, and altruistic leadership needs, business analytics adhered, and opened the doors
for a better, improved workforce and employee-employer relationships (Douglas & Fremantle,
2009).
The Arts place in education is not just a discipline or form, but an idea, even a language,
or an advocate for social enterprise. Labedzki (2009) agreed that “art has always reflected the
emotions, personal struggle, and the path breaking events of a contemporary society. When a
society demands, or undergoes a change, art has mostly subtly complied with it”. The arts have
adapted with time and remains active in most communities, even into leadership roles.
Researchers have studied the terminology of leadership, its role, responsibilities, and
approaches used over the past century (Adler, 2006; Burns, 1978; Cherry, 2012; Combs et al
1999; Flath, 1989; Green, 2013). One attributable aspect of this process centered leadership
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behaviors and approaches used by the principal. Kouzes and Posner (2007), suspected a new
paradigm would lead us to believe that a new trend in school leadership would exist, entailing
creativity as a key approach. They also shared that, “the most significant contributions leaders
make is not simply today’s bottom line; it is to the long-term development of people and
institutions so they can adapt, change, prosper, and grow” (Kouzes & Posner, 2007, p. xvi). To
further demonstrate growth in instruction, a leader may consider performing a self-assessment of
his/her approaches, which is believed to be beneficial in broadening our perspectives on various
platforms for understanding artistic leadership.
Background of the Study
During 1965, Congress passed the Elementary and Secondary Education Act. This act
defined several core academic subjects that were to be included in all American schools’
curriculums. Prior to its conception, one subject area was left behind: The Arts. Although it was
useful in communities, many school districts in America could not include artistic forms such as
dance, theater, creative writing, and filmography into their school budgets due to the economic
changes. Bowen and Kisida (2017) shared that, “securing funds for arts education resources has
been a chronic challenge for schools particiaullyr for those serving historically underserved
student populations” (p. 11). All children were not privileged to the exposure of such artistic
forms and lacked funding, thus creating a gap of artistic opportunities.
Since 1965, many artistic organizations gathered data to encourage congress to include
the arts as part of the American academic core (Americans for the Arts, 2008). On January 23,
2001, President George W. Bush proposed a revision of the Elementary and Secondary
Education Act to legislation (Americans for the Arts, 2008). Under this policy, great constraints
were placed on principals to produce results. No Child Left Behind (NCLB) included the arts as a
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core academic subject (2008). Educators and arts supporters gained footing in the nation's
education priority under NCLB. NCLB paved the way for ten core academic subjects; thus,
qualifying artistic instruction for diverse programs under federal grants and local support
(Americans for the Arts, 2008). Prior to this act, the arts were never included in the Elementary
and Secondary Education Act; sub-sequentially, it was up to the districts to develop and place
artistic educational programs into their schools.
No Child Left Behind Act ignited a rigorous accountability system that defined
achievement benchmarks to target improving test scores. Student achievement was focused on
helping low performance schools to develop improvement areas or be placed on corrective action
that led to state take-over and/or closure. During the rise of accountability, principals were
challenged to lead student achievement by ensuring that students performed a high percentage
ranking on formal assessments annually, which often relied heavily on multiple choice questions
and short essays (Homana, 2009). Since limited research existed on how educational leaders
infused the arts; a conceptualization of artistic leadership, and arguably, the approaches used by
such, was neither implicit nor agreed upon in our community.
Today, educational leaders are still challenged with new reforms, approaches, and
accountability measures to assist with improvement of student performance. Guskey (2007)
challenged leaders to create a new level of responsibility and trust in public schools. This
sparked more leadership reform groups, such as New Leaders, New Schools, The Principals
Academy, etc., who emphasized training programs that focused on strengthening and preparing
new principals to meet the job demands of the principalship. Green (2013) added that leaders
“give purpose to the collective efforts of members of the organization while influencing them to
work collaboratively in an environment of mutual respect and trust” (p. 26). Due to the impact
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of their influence, it is reasonable to believe that school leaders may approach instruction with
practices such as artistic behavior, creativity, and using artistic skills/training to motivate others.
In a previous unpublished residency project, an initial examination was conducted on one
principal to see if there would be an existence of artistic leadership. Findings from this study,
preluded the researcher to conduct further inquiry. The study showed how this principal was
actively participating in community music groups. Oddly, the participant led a school, whose
curriculum centered on the arts. From this study, a major eye-opener surfaced within the context
of artistic perception and practice and the impact of influence on leadership (Hines, 2015). The
study revealed the following approaches that were attributed to his artistic experiences:
a) Invited guest artists within the community an opportunity to come to the school to
perform and mentor students
b) One on one time with arts students to help them with research projects.
c) Provided feedback to students before, during, and after performances
d) Modeled expectations to students and staff on instructional practices (sometimes
including the arts as an approach)
e) Provided opportunities for both male and female students to Dress for Success
f) Lead staff through evaluation trainings
g) Allowed students to perform to showcase their talent at events held within the school
year
h) Oversaw the Professional Learning Community (PLC) – teachers learning network
where they share strategies and data to promote student growth – (held twice per
week Tues & Thurs)
i) Lead faculty meetings once per month using artistic activities
j) Engagement in the arts outside of school (church orchestra, community music groups)
This study further suggested that principals with a background in the arts could exhibit
more behaviors other than those provided by traditional leaders; thus, creating a need to further
continue study the impact that the arts have on leadership. Even in today’s business world,
problems presented intractable, change resisted, remedial measures using conventional methods;
thus, becoming imperative, if not essential, to use the current creative, artful thinking to try and
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resolve problems. It was further reasonable to believe that artistic leadership exists, and
additional research to assess whether similar individuals would think and act differently or
exhibit different actions would be beneficial. It is the hope of this study, to gain maximum
outcomes, benefits, and skill development of true artistic leadership. It is also necessary to
continue with a review of such arguments about Artistic Leadership on both educational and
business contexts, especially arguments by writers such as Adler. Adler (2006), argued that
archaic approaches to business may not be successful in current business environments and
therefore, creating a need for more imaginative, relevant, art-based approaches to leadership.
Such an individual would be one who instills inspiration, creativity, imagination, and artistic
thinking.
Up to now, education consisted of, but was not limited to purposeful, culturally
influenced curriculums that ultimately prepared students for advancing in their career
(Northouse, 2016). If such approaches were identified with one principal, it is possible that it
may continue to unfold in depth by adding more principals to this study. With a continuation of
the phenomenon, a new leadership model could be developed that shifts focus on artistic
leadership and its effectiveness within the instructional leadership compendium.
If the arts demonstrate such a success, it is the hope that the findings from this new
leadership approach will make a change. As Gardner (2004) put it, “creators in the arts…change
minds primarly by inducing new ideas, skills, and practices” (p. 121). From Gardner’s
perspective, artists understand and approach problems differently; it is possible that a principal
with a background in the arts may exhibit similar characteristics aforementioned. Gardner also
stated that, “artists work in their respective media or métiers, and are appropriately understood in
terms of how they convey their personal visions” (p. 122). As leadership approaches demonstrate
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a need for importance of this study, it is also necessary to continue go further with understanding
this phenomenon.
Purpose of the Study
The purpose of this qualitative study was to ascertain information on the leadership
approaches used by principals with artistic backgrounds, skills, or hobbies and to understand
how their behaviors could inform instructional leadership. This knowledge will be used in the
development of a possible definition of artistic leadership and theoretical framework. This
research focused on select principals in an urban school district in the Southeastern United
States.
Statement of the Problem
My unpublished residency project provided a possible credibility on artistic approaches
that one principal used in his approaches. The findings from this study were consistent, but not
indistinguishable, within the genre of educational leadership. However, literature was void about
artistic leadership from a principal’s perspective, and if there were differences between their
leadership types.
Research Questions
The overarching research question that assisted with linking the gap in understanding the
meaning of artistic leadership focused on what types of behavior does principals with a
background in the arts exhibit, and the extent their backgrounds influence the way he/she
supervises instruction? This study was guided by the following research questions:
1. What are the shared leadership styles of principals with a background in the arts?
2. How are the approaches used by leaders with a background in the arts different from
traditional leadership approaches found in the literature?
7

3. Which approaches do principals with a background in the arts perceive to have the
greatest impact on instructional leadership?
Significance of the Study
Many organizations have received support from local funding agencies such as the
National Endowment for the Arts. Donald Trump's 2017 budget proposal suggested a financial
withdrawal from organizations such as the National Endowment for the Arts, which fund the
artistic organizations and public media. If this happen, funding for these organizations would be
eliminated completely (Naylor, 2017). This would negatively impact artistic programs that
support schools who do not have the financial resources to sustain an artistic program.
Furthermore, a study revealed that this type impact caused a decline in the artistic support from
1982-2008. Bowen and Kisida (2017) shared a synopsis of the percentage of 18-24-year-olds
who received any arts education during their childhood is presented here below:
a. From 1982, 59.2% of Whites Americans arts education decreased to 57.9% in 2008
b. From 1982, 50.9 % of African-Americans arts education decreased to 26.2% in 2008
c. From 1982, 47.2% of Hispanic Americans arts education decreased to 28.1% in 2008
Not only did the data reveal a gap in artistic opportunities provided between communities, but
also in racial connections. If funding was completely deployed from such organizations,
principals with a background in the arts may be able to sustain artistic medias within their
schools. If these artistic approaches exist, it is also possible to help us understand how important,
if any, the role that the arts could play on instructional leadership.
Theoretical Framework
The theoretical framework for this study was examined through two theories,
Transformational leadership and the Four Dimensions of School Leadership. James Burns
introduced the concept of transformational leadership during the 1970s. Burns defined
transformational leadership as; “persons with certain motives and purposes mobilize resources to
8

arouse, engage and satisfy the motives of followers” (Burns, 1978 as cited in Green, 2013).
Burns (1978) further added that, “transforming leadership recognizes and exploits an existing
need or demand of a potential follower . . . looks for potential motives in followers, seeks to
satisfy higher needs, and engages the full person of the follower. The result of transforming
leadership is a relationship of mutual stimulation and elevation that converts followers into
leaders and may convert leaders into moral agents” (p. 4).
The four dimensions of leadership were created by Dr. Reginald Green (2010). He
suggested that school leaders “have different traits and characteristics, behave differently, and
use different styles to achieve identifiable goals and objectives” (Green, 2013, p. 27). He also
classified leadership into four dimensions: 1) Understanding Self and Others; 2) Understanding
the Complexities of Organizational Life; 3) Building Bridges through Relationships; and 4)
Engaging in Leadership Best Practices. This study examined artistic leadership from the lens of
dimensions one and four, and transformational leadership. Each of these will be explained in
Chapter 2.
As presented when students were not engaged artistically in the learning process or
assume responsibility for their learning, they did not perform at their best. The first dimension
begins with understanding self and others. Green (2010) stated, “to effectively lead a 21st
century school, individuals must develop an understanding of self and others. With an
understanding of self and others, they build a foundation for leadership” (p. 23). This implied
that if one can be an artistic leader for others, it is important to start understanding self as an
artist. Green defined self as, “the knowledge an individual possesses and how he/she might
behave in a given situation or react to a particular issue” (p. 26). An individual must be able to
define with his/her own leadership style by examining values, beliefs, and power of influence on
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others (Green, 2010). This led us to dimension four which focused on engaging in the best
leadership practices.
The fourth dimension of leadership prioritized instruction, shared-responsibility, and
collaboration with other professionals. Green (2010) stated, “effective school leaders identify
and utilize best practices to transform school organizations from one level to another” (p. 151). It
is further reasonable to believe that an artistic leader may model a vision for success, exhibit
openness to influence, and hold strong values personally to build other leaders in their schools.
Such a leader is more likely to be successful in achieving in-depth learning when they work with
staff and community to build a collective vision (Green, 2010). As Gardner and Green suggested,
when we relate and interact with people in positive influential ways, minds collectively are
powerful tools.
Delimitations
1. The researcher chose to study the arts based on personal experiences; there are other
related problems that could have been chosen but were rejected.
2. The purpose of this study explains the researcher’s intent and intended accomplishments,
along with what the study will not cover.
3. The results of this study could be generalizable to educators who (a) serve in a leadership
capacity within a public or charter school, (b) have experience in the arts, and/or (c) have
an interest in researching the impact the arts has on educational leaders.
Limitations
1. This study is limited to the selected individuals available in the school district that has a
background in the arts
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2. This study is limited to the responses of the participants who participated in the semistructured interviews about artistic leadership.
3. This study is limited to the accuracy of the responses of all participants involved.
Assumptions
1. Phenomenology is the best possible tool for understanding the research problem
2. All participants will be honest and open with their responses during the interview
process; however, anonymity and confidentiality will be preserved.
3. The participants are volunteers who may withdraw from the study at any time and
without consequences.
4. The participants may choose to respond to some or all the questions asked of him/her.
Definition of Terms
For the purposes of this study, the following terms are defined as:
1. Artist – creators in the arts – is in dance, music, literature, cinema, or fine arts of painting
and sculpture (Gardner, 2004).
2. Background – an individual who participates in a community arts organization, exhibits
expertise, teach, or have previous training in a study of the arts
3. A school leader - one who serves as the “chief learning officer” (Green, 2010).
4. Artistic leader - principals that “feel and act like artists themselves, modeling for the
students in their building how one highly visible adult does art, thinks about art, responds
to art, and uses art” (Zemelman, Daniels, & Hyde, 1998).
5. Arts based school - whole school reform based on eight key components: arts,
curriculum, multiple intelligences, experiential learning, enriched assessment,
collaboration, infrastructure, and climate (Ashby, 2007).
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6. Leadership Approach - daily practices that are exhibited in the operations of a school or
school district
7. Instructional Leadership - actions that principals take or delegates to others, to promote
student achievement (Flath, 1989).
Organization of the Study
This study was organized into 5 chapters. In chapter 1, a scope of leadership was
presented, along with an introduction to artistic leadership. A background to the study was
provided, and research presented. The problem and research questions were identified; terms
relative to the study was shared; the purpose and its significance described; theoretical
frameworks staged, and limitations identified. In chapter 2, a literature review was presented.
Chapter 3 described the research methodology. In chapter 4, the data from the participants was
analyzed, themes discussed, and results presented. In chapter 5, the findings were disclosed,
with recommendations for future studies.
Summary
Many argued that artistic leadership development does not exist, it needs to be honed,
refined, polished, perfected and articulated over time. It is possible that artistic leaders
differentiate excellent leaders from mediocre. It is possible that artistic leaders use newer, untried
and dynamic artful strategies in their approach. Such leaders may also involve artistic
expressions, value systems, and deep insights into human characteristics, through problem
solving and invaluable relationships over time. From this study, the following approaches were
identified with school leaders: a vision for success, openness to influence, prioritizing
instruction, shared responsibility, and collaboration with other professionals that strongly valued
building his/her leadership capacity with followers.
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Green (2010) emphasized that understanding the best practices, was extremely urgent for
principals to know what was going on in the classroom and how the content is being taught.
Understanding the medium of artistic leadership, was about gathering a perspective on their
approaches, adds to a foundation for a new paradigm of educational leadership. We have learned
that the arts made a significant difference in academic achievement (Fowler, 1996). Through the
arts, a teacher could arrange materials in many ways that can accommodate the students’ needs
(Gardner, 2004). This research could lead to a better understanding of the approaches used by
artistic school leaders. Depending on the results of this study, artistic leadership could serve as a
model framework to effectively transform public schools.
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Chapter 2
Review of the Literature
Introduction
Leadership is a concept that has been defined, discussed, and argued by many across
different domains. According to Cezmi and Toprak (2014), leadership referred to an effort that
had a direct impact on the organization’s activities toward the achievement of a set of goals or
objectives. Owing to the ever-changing landscape in the educational sector, it was previously a
requirement that principals incorporate a wide range of skills and abilities to direct the
organization of his/her school towards to a common well-established vision (Sergiovanni et al.,
1999). With the changes that have been experienced in the educational sector, the roles and
responsibilities of the principal have significantly changed. A greater emphasis exists on shared
decision making and more professional learning communities. Organizational structures have
altered towards a more open, democratic format while asserting the role of the principal into an
increasing complex position; thus, reflecting the reorganization and structure of society
(Valentine & Prater, 2011).
During the 1960s, principals played the role of administrative managers (Valentine &
Prater, 2011). However, due to changes and shifts in the educational sector today, principals
defrayed to adopt a more transformational approach to cope with instructional shifts. Kurland, et
al. (2010) sought to assess the impact of leadership on student performance. Their results
demonstrated that high functioning schools have principals who follow transformational
leadership styles, which consisted of an established vision for the school, and a more collegial
culture that fostered the empowerment and development of their teachers. Ensuring this change
in the principalship, a high involvement of teachers and dual promotion of reflection, suggested a
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stronger impact and positive change among both teachers and students (Douglas & Fremantle,
2009).
The reforms conducted in the field of education were directed towards changing the way
the educational systems were managed. The changes were particularly focused upon the
transition from the external supervision of school work, towards empowering the institutional
staff members, with changes to the roles of the principals and teachers (Sergiovanni et al., 1999).
These changes demanded for a high level of both accountability and commitment from the
principal and other staff members; thus, improving the results of the teachers to foster effective
operations that elevated the functioning of the school (Douglas & Fremantle, 2009). Although
leadership is one of the key factors in the success of both the teachers as well as the students,
artistic leadership in schools has for long been highly neglected as a field of importance. The
objective of this chapter is to conduct a review of research on leadership styles, approaches, and
instructional reforms used in the schools to create a formalized definition of artistic leadership.
One of the main traditional privileges for the United States has been on the control of the
curriculum. Unlike other world nations, the United States did utilize a national standard approach
to assessing curriculums; thus, enabling the teachers and management of schools to make
decisions and implement those policies and practices that most benefit learners. Although this
practice has been significantly helpful, it has numerous challenges. For instance, the Elementary
and Secondary Act, also referred to as the “No Child Left Behind” Act, has acted as the policy
for the national standardized curriculum and privileged the study of mathematic and reading
subjects, but widely neglected arts funding. Research by Chapman (2005) and Sabol (2010)
demonstrated that art teachers and instructors find themselves being pushed towards shifting to
implementing mathematics and language arts within their courses. Moreover, Freedman (2011)
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has argued that his students reported numerous administrative directives that are contrary to art
teaching.
It is now clear that most secondary schools in the United States that teach mathematics
and reading courses, run the risk of losing their entire art departments. In fact, Freedman (2011)
argued that in the high and middle school, many students are only allowed to take up to 25% or
less of art courses. These issues arose amid the shift of educational researchers on the importance
of art to students. The Harris poll conducted in the year 2005 showed clearly that more than 93%
of the Americans, art courses were vital aspects of the well-wounded education. Apart from these
findings, the Harris poll demonstrated that 86% of Americans supported the argument that art
education encouraged and assisted students in developing a positive attitude towards the school
and the society, 83% of the Americans believed that art education enabled learners to develop
effective communication skills, while 79% of Americans believed that the incorporation and
emphasis on art, was the first step in adding what has been missing in the public education
system of the United States (Americans for the Arts, 2005).
Owing to the understanding that the United States did not have a national curriculum for
all subjects, all the above challenges and problems experienced in art education programs boiled
down to the leadership of art-teaching schools. Per Jamal (2014), school principals were
considered the central figures in education; comprising and constituting that school leaders were
meant to lead schools through the 21st century. To effectively cope with the challenges that
evolved, principals were challenged to work and operate within a system that has undergone
changes and variations. Without educational leadership, a principal would not be helpful to
student learning. Northouse (2016) suggested that leadership be defined as “a process whereby
an individual influences a group of individuals to achieve a common goal” (p. 6). An
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examination of perspectives on artistic leadership practices are necessary in reviewing the term
and definition of leadership.
Green (2010) defined leadership terms for the 21st century as the “chief learning officer
of the school, an individual with a vision for the future of the school who can articulate that
vision to all stakeholders” (p. 3). Green (2010) also suggested that school leaders, “need to be
future-focused, able to develop, communicate, and implement a shared vision, and able to create
true learning communities” (p. 9). Research provided by Hoy and Smith (2007) theorized that
the single most important element in the effectiveness of any learning institution was the
principal. This sole statement depicted a great importance for school leaders to recognize their
leadership styles and develop an understanding of how their leadership style would impact their
organization.
The allegory of leadership style has predominantly implemented and enacted in schools a
crucial, yet integral role in determining the functioning of different aspects of artistic leadership.
During the 1970s, leadership shifted to an organizational behavior approach which tied into
theories such as transformational leadership theory with key contributors’ such as Joseph Rost
and James Burns. During the 1980s, the emphasis entered on four themes: authoritative,
influences, traits, and transformation (Northouse, 2016). Today, leadership styles are applicable
by different principles, particularly in the education, and can broadly be categorized as either
transformational or transactional leadership (Douglas & Fremantle, 2009).
Types of Leadership Styles in Education
Transformational Leadership
Transformational leadership was observed to be significantly appropriate and suitable for
complex and dynamic work environments (Leithwood et al., 2004). Researchers argued that
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transformational leadership was successful in managing and coping with educational challenges
in the learning environment and contributed significantly. Per Leithwood and Riehl (2003), the
impact and influence of transformational leadership was clearly expressed in the culture of the
school, its vision, as well as the planning, structure, and organization of schools.
According to Balyer (2012) there were three main functions or areas best suited for
transformational leadership style. The first function derived from characteristics of serving the
needs of others, inspiring, and empowering followers towards a higher rate of achievement.
Secondly, transformational leaders led in a charismatic manner instilling trust, confidence and
pride in working with the leaders. Thirdly, the leaders offered intellectual stimulation to their
followers thus achieving a high level of success. This form of stimulation led institutions toward
a collective achievement. Balyer (2012) also explained that this form of leadership empowered
schools to act as a collective unit.
The other important characteristic of transformational leadership in artistic institutions is
that it has characteristics for shared and distributed leadership. Offering the followers with a
genuine form of leadership opportunities to engage in the leadership and decision-making
processes offered a sense of responsibility and mutual respect that resulted in higher job
satisfaction ratings and higher student willingness to learn. In education, transformational
leadership does not assume that the principals will be the sole sources of leadership, but a team
leader in a group of leaders. Hoy and Smith (2012) explained that in institutions,
transformational leadership enacted by principals, enhanced student efficacy.
There is a benefit in movements such as encouraging student participation in the
decision-making process and providing feedback on the different matters of the school. As such,
it can easily be concluded that the shared and distributed nature of transformational leaders
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empowered positive effects on both the teachers as well as the students. It has become clearer
among researchers and scholars that although the transformational leadership style has been
found to be significantly appropriate for use in schools, it is not enough to solely apply this
technique of leadership alone. Menon (2014) explained that transformational leadership are not
sufficiently effective unless combined with other leadership approaches such as transactional
leadership, which also attributes to artistic leadership.
Transactional Leadership
Another form of leadership applicable in schools today is transactional leadership. A
transactional leader is one who operates within the scopes of a defined system and follows rules
and regulations that are provided within the system. Per Bass and Riggio (2006) there were
numerous dimensions of transactional leadership. These included contingent rewards and
management-by-execution, meaning transactional leaders offered rewards to improve and
enhance the performance of their followers through motivation. The management by exception is
applicable either in passive or active forms (Bogler, Caspi, & Roccas, 2013). Active leaders
corrected the mistakes of their followers through a close monitoring of the performance of their
followers. On the other hand, passive leaders waited until the occurrence of errors before any
steps were made towards correcting errors (Bogler et al., 2013).
Transactional leaders begin by validated relationships between the performance of their
followers and rewards set aside. This in turn, was also exchanged for appropriate responses that
encouraged their performance (Scott, 2003). This type of leadership played an exchange role
between the leaders and their subordinates (Jui-Kuei & I-Shuo, 2007). Howell and Avolio (1993)
suggested reasoning behind the exchange of rewards and targets between the leader and his/her
followers, ensured a means of maintaining their relationship. Bass and Avolio (1990) explained
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in their article that transactional leaders motivated their subordinates through the application of
contingent rewards and benefits, actions of correction, and enforcement of the rules and
regulations to facilitate a good working relationship.
According to Bass and Avolio (1994), transactional leadership also focused on contingent
reinforcement, either through positive or negative rewards, or the application of more negative,
active, or passive forms of management through exception. Noted, transactional leaders
motivated their followers through exchange of rewards for preferences. Burns (1978) also shared
that transactional leaders focused on the completion of tasks and activities and relied heavily
upon organizational rewards and punishments to influence the performance of their employees.
Kahai and Avolio (2003) sought to assess the efficiency of different leadership styles, they also
found out that efficacy was higher in transactional leadership and more fluent in their
instructional leadership practices.
Instructional Leadership
One of the main ingredients of instructional leadership, targeted visions that were focused
and concentrated on the learners and the learning process (Robinson, 2011). Administrators and
leaders were required to work in collaboration with both the teachers and students toward
achieving and improving performance levels. Robinson (2011) argued that school leadership
focused and centered on the students. This imposed direct involvement and collaboration of both
the teachers and learners toward ensuring improvements to both the teachers as well as the
learning processes. Principals effectively and efficiently applied instructional learning practices
through assessment of teaching, informal evaluation, and a guided learning process.
Instructional leadership also emphasized the learning process as a foreground of a strong
vision and mission towards student achievement. School visions were reassessed on an annual
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basis with considerations for the concerns of all the stakeholders, including teachers, students
and community members. Healy (2009) spotlighted that moving a school from mediocre to a
great learning environment, required visionary leaders to gear their focus towards the
achievement of the vision. Importantly, visions focused and centered student learning as a means
of achieving a high performance of the learners.
Regardless of the leadership styles employed by the principals and administrators, student
learning and achievement were considered the forefront of any decision-making operations.
According to Lemoine and Greer (2014) the task of meeting the achievement needs of the
students were never achieved without the principals’ directions. The decisions made ensured
optimal achievements from learning. Menon (2014) further explained that ensuring maximal
performance and achievement of the students, the integration and application of various types of
leadership approaches were essential. As such, instructional leaders projected characteristics of
competence, confidence, and utilized approaches to achieve success. They were qualified to
assist teachers in improving their instructional processes. Lastly, instructional leaders spent more
time with students and teachers to come up with effective strategies towards achieving high
success rates for the learners.
There were numerous researchers and scholars who have challenged transformational and
transactional leadership styles. More particular for this case, a comparative study was conducted
by Hauserman and Stick (2013) which assessed the differences between the perceptions of the
teachers led through transactional and transformational leadership approaches. The results of this
study demonstrated that a teacher whose leader employed strict and purely transformational
leadership barely reported any positives about their leaders. However, although teachers under
the direction of transformational leaders did manage to report negative feedback about their
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leaders; while transactional leaders demonstrated the greatest difficulty in responding. Moreover,
Hauserman and Stick (2013) found out that principals on the low transformational scale placed a
small amount of focus on the development of leadership. Staff members were highly excluded
from participating in decision making processes, which limited their personal input in the
school’s success.
Democratic Leadership
In contrast, a democratic leader’s style was very open and focused very little on being in
charge. As compared to other leadership styles, democratic leaders were more settled. There was
a more cohesive bond between the leader and the workers (Mehrotra, 2005). Individuals with
this style benefited most from their personal skills and talents; while motivating others to share
their views. Authority was met with opposition. Democratic leaders also allowed others an
opportunity to participate. Northouse (2016) insinuated that participative leaders have, “a
positive impact when followers are autonomous and have a strong need for control because this
kind of follower responds favorably to being involved in decision making and in the structuring
of work” (p. 122). Gabriel (2011) explained that leaders with this style of leadership established
trust and were open to relationships with their staff; thus, creating a democratic/participative
leadership environment. These leaders also exhibited the following traits: creativity, high faculty
morale, fostering learning communities, collaboration, and trust-based culture (Green, 2017).
Bass (2008) also shared four distinguishable aspects of both leadership types: “(1)
whether the leader shared decision making, (2) whether the followers were of primary concern to
the leader, (3) whether the social distance was maintained, and (4) whether punishment and
coercion were used” (p. 444). School leaders would demonstrate one or both styles in their
leadership approaches.
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Due to the ineffectiveness of the above discussion, styles of leadership, research, and
scholars have focused upon the emergence of a new leadership strategy that targets the
advantages of each of these leadership approaches to create a new more advanced style of
leadership. In the wake of such need for a new methodologies and approaches, a postulate of
artistic leadership was developed by the researcher and served as the focus for this study. In this
paper, we will focus primarily on understanding the meaning and behaviors exhibited through
artistic leaders.
Artistic Leadership
History of Artistic Leadership
In a time and period when cultural and technological changes are at the maximum, the
query of whether an artist could perform such actions underlie much of an artistic discourse, and
have raised significant debates. For a proportion of the global population, an artist is an
exceptional individual who offers significant benefits and value to their society (Harris, 2013).
Similarly, another proportion of the global population considers art as an act readily available to
all the individuals and can be practiced to either a lesser or more efficient being. Robert Graves
(1946), one of the major historical poets, said more than 60 years ago that “to be a poet is a
condition rather than a profession.” However, it has continually become untenable to remain
with the belief that while considering an artist as an individual, his/her actions can only be
“revealed” as said by actor Edmund Kean through Flashes of Lightning (Playfair, 1983).
It has continually become clearer that being an artist, does not just mean having a job and
a role in the literature and artistic world. Most artists live based on their vocation. The
relationship and the connection between the artists themselves and their artistic genre prefigures
their artistic identity, offering them a significantly beneficial and important position in the
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society (Harris, 2013). To some artists, they have embraced art as a both a career and a hobby
and as such could consider performing their artistic skills even if there was no payment for it.
Although recognition and longevity are by themselves rewards, artists are often motivated by
their desire to progress with their work of art. They achieve this through the reconfiguration of
the public’s sense and perception, or through working towards adding to the existing work of
literature. This makes and renders the creative drive by the artists highly innovative. With this
consideration, Harris (2013) explained that this nature of leadership tends to attract personalities
and personal traits that are constantly social, engaging, non-aligned, and idiosyncratic. It can as
such be said that most of the artists derive their energy from their association, with relation to
both the marginal and the oppositional forms. The past two decades have seen the development
of a new form of leadership called the “outsider art” which tends to delineate those individuals
operating beyond the long lived conventional boundaries.
With this observation, a question was raised on how such an artist, can relate or become a
leader and of what value would this form of leadership be to the organization. Artistic
Leadership essentially could have a place in the world of operations and organizations. It’s
focused upon the alignment of organizational resources that are most beneficial, and
implementing goals, application of structures, plans and processes. In contrast with leadership,
art itself, establishes as a relatively unplanned form and often from unlikely sources (Harris,
2013).
Zemelman, Daniels, and Hyde (1998) suggested that artistic leaders exist. They informed
that such principals should “feel and act like artists themselves, modeling for the students in their
building how one highly visible adult does art, thinks about art, responds to art, and uses art” (p.
170). They also recommended that artistic leaders enhance a child’s total educational experience
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with exposure to the arts every day. They proclaimed that an arts-involved adult would open his
or her artistic thinking for kids at whatever level of development it has reached to help students
to “value and grow with art” (Zemelman et al., 1998). Fowler (1996) provided ten supporting
statements that underpins practical knowledge that can be used to form a definition of a
principal-artist in Table 1.
Table 1
10 Characteristics Portrayed by Artistic Leaders
1. Help your teachers become artists
2. Be an audience for students
3. Make sure classrooms have all the supplies and materials need to support the arts
4. Celebrate the arts in your school by building special events around them, and
incorporating them into other school programs
5. Involve parents and families in school arts programs
6. Rethink the role of the arts specialists in your building
7. Use your role as instructional leader, supervisor, and evaluator to let teachers know
that the arts matter
8. Work at the district level to support the arts programming across the curriculum
9. Nurture continuing growth and emerging peer leadership among your staff
10. Help teachers get time to talk about arts integration together
Despite the observations and allegations, the past three decades have experienced a
significant change. A transition in the field of art has continually rendered art as a form of
leadership. Artists have significantly been steered by the government to accommodate skills that
take the form of those applied in business including skills of efficiency and entrepreneurship.
The business model has been adapted to an inspirational model like the artistic world, as a
method of increasing the public investment and undercutting the artistic reliance on subsidies
that monopolize on sources of income. However, the past decade has also observed that
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shattering of this model due to the turmoil in financial markets, have increased in unmanaged
business risks to force institutions and organizations to seek to meet short term goals. With
increased greed, all over the globe, a form of imaginative fantasy has developed. This was not
just an age where change is inevitable, but a change of age in a period of constant cultural
transformation.
The post-war period presented significant changes in the way society has modelled and
changed schools. One of the changes that was clear in the hierarchical leadership formats, was
replaced by the application of leadership networks and clusters (Harris, 2013). Technology has
also seen the world become more interconnected and interdependent. Centralized leadership and
authority structures have pushed for ease of access to information. For instance, social
networking websites have become among the main sources of information to the public and a
cause of protest from the public against their governments.
With the coming to the end of the age of command and control, the millennials are slowly
and creatively inheriting the globe, which essentially has become a highly connected and
disoriented phenomenon. Graham also cited in Harris (2013) that thriving and developing in a
challenged global environment, has caused a need for the development of high tolerance for
complexity, uncertainty, and lack of information. With current developments in technology and
the following possession of the world by the young generations, schools have continuously
utilized a bureaucratic model of leadership from the arts, which has been simultaneously and
significantly synonymous with the growth in these organizations. To receive basic resources
such as funding, organizations have been required to fulfil several requirements which have been
placed by the donors, such as the government and other private investors. Consequences of these
actions have challenged administrators on their day to day operations (Harris, 2013).
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As mentioned in Chapter 1, educational organizations and institutions have operated from
a significantly low funding base. With an increase need for the development and growth of
organizations, it has become the focus of the funding institutions to center on the line between
the limited availability of resources and organizations that are running at a fast pace to stand still.
Until a few years ago, funding agencies and donors were on the opposite of each other forcing
the art industry to turn inwards in a state of distrust and introspection (Harris, 2013).
The situations and circumstances have promoted a form of leadership style, which
although has not become globally applicable and not globally accepted, has made renewal of
creativity more general than in the past. Over time, leadership has moved to take form like that
of emperors and servants. Emperorship was a form of leadership that was based upon inspiring
fear or difference (Islam & Keliher, 2017). Such leaders applied their power to aggressively
enrich their scopes, while at the same time looking outwardly in an envious manner at other
scopes. While they rewarded their followers or servants whom supported the same subjects, they
warred with those followers or any other individuals who did not support their vision.
As compared to emperors, servant leaders gained leadership power through their
knowledge of how things worked in the real world (Islam & Keliher, 2017). However, unlike
emperors, they preferred to remain invisible to their followers and tended their focus on what
they considered their scopes. As explained in the above discussion, servants are hampered by
their inability to communicate and/or inspire such who were happier doing things by themselves
or in some cases solving issues and challenges in a theoretical manner.
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Definition and Characteristics of Artistic Leadership
As previously discussed, transactional leadership focused is based upon the achievement
of results while transformational leadership focuses upon change and development. Although
each of these focused on important ideas, the latter has been observed as being more important in
today’s leadership environment. In the current organizational and institutional leadership
environments, leadership strategies focus on the relational aspects, underpinning them with the
emotional intelligence and the ability of the leaders to project an authentic alignment of their
visions with values and behaviors (Harris, 2013).
Another important observation that can be made from today’s leadership practices are
that changes have materialized on the conceptual framework. of leadership, and has evolved
from its traditional top-down approach. Leadership has become more concerned primarily on the
invisible open spaces between the workers and the institutions (Harris, 2013). Organizations and
institutions have also continuously changed their visions and missions to focus on the
development of leaders who can lead beyond authority, beyond the direct circle of command and
control, and can lead both organizations. Such a leader will produce change even in instances
where they cannot instruct and develop, establish trust in familiar abilities, and methods for those
who can sustain a broader perspective and confidence in making the connections between
different groups of people.
Artistic leadership is a possible new form of leadership which is slowly gaining the
attention of researchers and scholars all over the world. As such, a globally accepted definition to
this form of leadership does not currently exist. However, various researchers and scholars have
argued that artistic leadership inspired and influenced the emotional orientation of their followers
(Douglas & Fremantle, 2009). Despite the advancements of the above forms of leadership styles,
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new environmental, organizations, or institutional conditions have also inspired new paradigms
and styles of leadership (Harris, 2013). These leaders seek to enable their followers by taking
new approaches in a mannerism where the followers perceive the requirements. These leaders
will also focus upon enhancing creativity and innovativeness of the followers.
The above consideration, have arose the question of whether such abilities and capacities
can be developed. Literature does not provide evidence that the artistic world is one of the more
potential sources of this form of leadership. Graham as cited in Harris (2013) argued that “the
level of personal commitment, passion and mission in the world which has been coupled with the
complexity of the stakeholders make art the best and probably the most suitable ground for
proving the modern management and leadership skills” (p. 4). Moreover, art has been primarily
characterized by the ability to thrive upon uncertainty and complexity, and is not afraid to
acknowledge and engage with the gaps from lack of knowledge about this new form of
leadership.
Instructional Flow in Artistic Leadership
Transformational leadership has been observed to be significantly appropriate and
suitable for complex and dynamic work environments (Leithwood et al., 2004). Their research
argued that transformational leaders succeeded in managing and coping with educational
challenges in the environment and contributed significantly to the success of their schools.
According to Leithwood and Riehl (2003), the impact and influence of transformational leaders
was clearly expressed in the culture of the school, its vision as well as in the planning, the
structure and organization of the institutions. As Balyer (2012) put it, there are three main
functions or areas best suited for transformational leadership styles. The first function of the
style, derived from serving the needs of others, inspiring, and empowering followers towards
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higher rates of achievement. Secondly, transformational leaders led in a charismatic manner
instilling trust, confidence and pride in working with leaders. Thirdly, the leaders offered
intellectual stimulation to their followers, thus achieving a high level of success. This form of
stimulation led institutions towards a collective achievement. Balyer (2012) further explained
that this form of leadership empowered schools toward acting as a collective unit. It was also
important to understand that institutions around the world have primarily focused on the
innovation and not on the value of the interrelationships that exist between leaders and their
followers.
Finally, although it has been argued that most of the creativity and innovation in artistic
leadership was significantly unstructured and unsourced, frameworks were used based upon
securing a good flow of both personnel and instruction to ensure maximum performance of both
the leaders and his/her followers. Unlike other leadership styles, instructions from artistic
leadership are passed from the leaders to the followers through the invocation of emotions and
feelings; thus, pushing followers, self-willingly toward applying the required course of operation.
There were a few characteristics and attributes that distinctly differentiated artistic leadership
from other forms of leadership styles.
Approaches Applied by Other Leadership Styles to Inform Instruction
This research dictates a continuation of the discussion on the flow of instruction through
multiple leadership styles. The transformational leadership approach was based upon offering the
followers genuine leadership opportunities to enhance their leadership capacities and decisionmaking processes. This offered a sense of responsibility and mutual respect with a higher job
satisfaction and student readiness to learn. On the other hand, transactional leaders maintained
control through a system itself. Transactional leaders made attempts towards maintaining the
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structure of the organization with minimal or no changes or improvements. They offered rewards
to improve and enhance the performance and motivation of their employees in meeting the
instructions offered by them (Balyer, 2012). Transactional leadership relied on the trade between
the leaders and their followers. In some instances, followers were compensated for meeting
specific goals and objectives as set by the leader. Instructional leaders emphasized mainly on the
learning process and were primarily guided by their vision and mission on student achievements.
From the above evaluation, there exists a clear line of instruction flow from the leaders, whose
primary resources of instruction were to the teachers and students, who implemented the
instructions.
Differences between Artistic Leadership and Other Leadership styles
As was discussed above, all the other leadership styles possess a line of flow of
instructions from the leaders to the followers. Leaders are the sources of instruction while the
followers are the destination who execute the instructions (Welch, 2011). Artistic leaders, being
among the most recent leadership styles to be designed and established, possess numerous
similarities and differences with other leadership styles. However, the primary difference rests
upon the way instructions flow from the leader to the followers (Welch, 2011). Although
followers are involved in the decision-making process, they are the primary media through which
the instructions are executed. It is suggested that artistic leaders operate through influencing the
emotional orientation of an individual towards performing what is considered right (Ramsing,
2010). The other difference is that these leaders do not act as leaders but as team mates to the
followers; thus, advocating for creativity and involvement in the decision-making process
(Harris, 2013).
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Literature on Artistic Leadership
As previously explained, artistic leadership is an emerging field of research. As such,
there does not exist high amounts of literature on the topic. Despite the advancements of the
above forms of leadership styles, new environmental, organizations or institutional conditions
have inspired new paradigms and methods of leadership (Harris, 2013). With the increasing
availability and ease of access to information, increased opportunities also arise on the leader’s
ability to make decisions. The supply and demand of society has continually moved towards
complexity and multiplicity, with the power to attract, persuade, and inspire human abilities. In
the theory of leadership, this could be observed as a shift or a change from transactional
leadership style to a more transformational leadership style and concepts (Harris, 2013).
As was previously discussed, transactional leadership focused and was based upon the
achievement of results while transformational leadership focused upon change and development.
Although each focused independently, the latter was also observed as being more important in
today’s leadership environment. In current educational learning environments, leadership
strategies focused on the relational aspects, underpinning them with the emotional intelligence,
and the ability of the leaders to project an authentic alignment of the vision of the leader. Their
values and behaviors, have continuously been observed and profoundly significant (Harris,
2013).
Another important observation that can be made from today’s leadership environments is
that changes have materialized, and the concept of leadership has evolved from its traditional
top-down approach. Leadership is more concerned primarily on the invisible open spaces
between the workers and the institutions (Harris, 2013). Educational organizations have
continuously changed their vision and mission to focus on the development of leaders who can
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lead beyond authority and direct circle of command and control. Such would have the ability to
lead both organizations as well as networks of organizations, and produce change even in
instances where they cannot instruct and develop; establish trust in familiar abilities, methods,
and sustain a broader perspective of confidence in making the connections between different
groups of people.
From the above consideration, the question arose on whether their abilities and capacities
can be developed. There has been a growing body of literature and evidence that the artistic
world is one of the more potent sources of this form of leadership. Graham as cited in Harris
(2013) argued that “the level of personal commitment, passion, and mission in the world which
has been coupled with the complexity of the stakeholders make art the best and probably the
most suitable ground for proving the modern management and leadership skills” (p. 4).
Moreover, art was primarily characterized by the ability to thrive upon uncertainty and
complexity, and was not afraid to acknowledge and engage with the gaps of lack of information
and knowledge.
The creative art industry led to the development of innovative models of management
which were regarded by most of the researchers and scholars as being exemplary and
progressive. Instead of the more rigid bureaucratic leadership structures, signs of much more
collaborative environments in which flexibility and responsiveness are temporarily created to
progress specific projects (Harris, 2013). Although major risks exist in the loss of stability and
confidence, there were advantages in that it provided an opportunity to pause and reflect on new
challenges, expressions, growth, and development. These conditions were natural to the people
who worked in the art world and who gravitated towards being collaborative and developmental
(Harris, 2013).
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All over the globe, there were significant lessons that can be learned from this form of
leadership relative to its foundation in the art industry. The artistic industry has become a major
and significant source of most of the inspirations towards creativity and innovativeness and is a
major source of inspiration for leadership and administration (Clare Public Participation
Network, 2016). While it can be argued that artistic leadership cannot be trained, it can be
established and developed through experiential opportunities. In the development of these types
of leaders, research, inquiry, reflection, active learning and personal development were of
extreme value and importance (Clare Public Participation Network, 2016). In the recognition of
the importance of the artistic leadership style, there was significant developments in programs
that sought to create artistic leaders such as the Clare Leadership Program in Wales (Clare Public
Participation Network, 2016).
Theoretical Framework
As stated previously, there is a lack of understanding the leadership approaches used by
individuals who have a background in the arts. Since “artistic activity characteristically emerged
relatively unplanned and from unlikely sources through novel combinations of diverse
ingredients” (Harris, 2013, p. 2). It is the researcher’s intent to increase awareness of its
existence, to unfold this knowledge, and how it plays a role in achieving instructional
leadership. The next important component of this study presents a road map on theoretical
frameworks suitable for underpinning the work.
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Four Dimensions of Principal Leadership
The Four Dimensions of Principal Leadership: A Framework for Leading 21st Century
Schools, was used as a framework for guiding our understanding of artistic leadership, its’
practices, processes, and procedures that principals would use in their instructional leadership
approaches (Green, 2010). This framework provided detail on which attributes informed us on
principles that can be found in artistic leaders. Green categorized the tools into four dimensions;
(1) understanding self and others, (2) understanding the complexity of organizational life, (3)
building bridges through relationships, and (4) engaging in leadership best practices. Each of the
dimensions represented dispositions that principals exhibited in the latest reforms and
modifications in school systems. This framework comprehensively incorporated major
leadership principles advocated for school leaders at all levels (Griffin, 2012). All four
dimensions were taken into consideration, but the study of artistic leadership was examined from
dimensions one and four.
Understanding Self and Others
William Shakespeare used the character Polonius as a conduit to frame the first
dimension of leadership into shape with his play Hamlet. He stated best, “to thine own self be
true”. From a psychological standpoint, self-understanding was assumed that this pivotal
moment for individuals is the moment each of us begin our personal quests into our destiny.
Green (2010) defined self as, “knowledge an individual possess relative to his/her personal
beliefs and thought processes and how he/she might behave in a given situation or react to a
particular issue” (p. 26). Carl Jung described this concept as, an individual who participated in a
natural habit in which his behavior was influenced. He summed it up as “instinct” (Mamur,
1984). This schematic approach motivated behavior, and in turn lead leaders to gather their own
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opinions; hence self-identity. It was further advised that no person remain the same for eternity,
but adapt along with life. Green (2010) identified four elements that stimulated selfunderstanding: (1) values, (2) beliefs, (3) strengths, and (4) personal aspects. A summary of the
elements of understanding self and others are listed in Figure 1.

Values

Other
Personal
Aspects

Understanding
Self and
Others

Beliefs

Strengths

Figure 1.Elements Fostering an Understanding of Self and Others
The Influence of Values
The root of our behavior essentially begins with things we value. Our values helped us
create our personal drives. Through values, we attain goals, characteristics, traits, personalities,
and a feeling of self-worth. Green (2010) suggested that leaders differentiate between two
oppositions of good and bad behavior which transferred into decisions. He classified the two as
faux and authentic values. He stated, “values of leaders cannot always be judged by what they
state about an issue; rather in some instances, their values are judged by how they behave in
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regard to that issue” (p. 28). If leaders take this line of reasoning seriously, the implications are
vital to his/her success. Simply put, actions speak louder than words. He/she must believe that
their actions will motivate his/her followers to perform to expectations or risk losing respect of
those who follow.
The Influence of Beliefs
As values settle within, school leaders should also understand the impact his/her belief
has on self and others. Green (2010) defined belief as, “the mental acceptance of what they
consider to be real and true about which they hold a firm conviction” (p. 29). Belief serves as a
frame of reference for making judgements on critical decisions throughout life. Beliefs are
formed by experiences. Beliefs powerfully influences the direction of the school by the behaviors
of the leader; while the negative behaviors also co-exist; creating an environment that empowers
the strengths of others influences transformation in the learning process.
The Influence of Strengths
Leaders also build strong teams. To build a successful team, he/she must understand and
utilize his/her strengths of influence. Arguably stated, the degree of intelligence regarding a
subject, issue, or task increases the leader’s opportunity to succeed (Green, 2010). Successful
leaders know what capacity to work within. He/she would also understand that he/she cannot do
everything, without the influence of others, collectively contributing to the puzzle by a matchup
of strengths to job descriptions within the organization.
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The Influence of Personal Aspects
A principal’s disposition, form of communication, and approaches used in making
decisions can massively impact the school. Green (2010) advised that these three can make or
break the organization. According to the work of Bolman and Deal (1997), the bulk of a leader’s
time is spent in conversations via meetings, dialog, phone/text, and internet. Erring that human
responses are formed through family, Bolman and Deal (1997) also stated, “to be human is to be
an imperfect cog in the bureaucratic machinery” (p. 143). Meaning that an essential need for
interpersonal relationships exist and each of them individually has the power to influence one’s
behavior through social needs and resolutions of conflict.
Engaging in Leadership Best Practices
Literature suggested that artistic leaders exhibit vision, charisma, empowerment, and the
belief that working together to achieve a common vision would be based on their personal values
and influence of strengths. The fourth dimension identified that school leaders use best practices
to transform school organizations. The power of effective communication played a vital role in
the decision-making process (Green, 2010). Green also stated, “leaders of highly effective
schools are confident, and they acquire much of that confidence because of their knowledge of
best practices” (p. 153). Once a leader has attained mastery of thirteen core competencies, he/she
would be able to transform schools. The best practices form from a constituent of activities,
behaviors and platforms. The 13 competencies are identified in Figure 2.
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Change Agents
Visionary Leadership

Instructional Leadership

Professional Development

Decison Makers
Establishing Professional
Learning Communities

Assessment

Inquiry

Conflict Managers
Organizational
Management

Diversity

Assessment

Communicators
Unity of Purpose

Collaboration

Professionalism

Figure 2. The 13 Competencies Informing Best Practices
Transformational Leadership
As previously explained, there were three functions best suited for transformational
leaders. The first function derived from characteristics of serving the needs of others, inspiring,
and empowering followers towards a higher rate of achievement. Secondly, charismatic
mannerisms instilling trust, confidence, and pride in working. Thirdly, intellectual stimulation
towards their followers. The functions are demonstrated in Figure 3.
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Transformational
Leader

Serving the
Needs of
Others

Charisma

Intellectual
Stimulation

Figure 3. 3 Functions of a Transformational Leader
Application of Theoretical Lens
Using transformational leadership, each of the functions were cross examined with the
data to assess whether leaders with a background exhibited these characteristics. Dimension 4,
was used to further gather an understanding on how each participant engaged themselves using
the thirteen competencies. Dimension 1, was used to gain an understanding of the following
principles:
(1) What does a principal with a background in the arts believe?
(2) How does a principal with a background in the arts behave?
(3) What does a principal with a background in the arts value?
(4) Is there a difference in the values, beliefs, and behaviors of a principal with a
background in the arts?
Summary
This research focused primarily on the issue of leadership styles applied by principals in
education. The research affirmed that the many changes experienced in the education historically
and present, are not suitable for schools. However, the development of artistic leadership has led
to many changes in the educational sector and particularly the leadership of artistic education.
While other forms of leadership have a well-established flow of leadership, the flow of
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instructions in artistic leadership is primarily upon the leaders. More importantly, artistic
leadership was observed to pass instruction in the form of persuasions to their followers.
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Chapter 3
Methodology
Introduction
The purpose of this chapter was to provide direction on the design, methodology, and
instruments used to explain the phenomenon of artistic leadership. A qualitative approach with
phenomenological methods of data collection was used to answer the following research
questions:
1. What are the shared leadership styles of principals with a background in the arts?
2. How are the approaches used by leaders with a background in the arts different from
traditional leadership approaches found in the literature?
3. Which approaches do principals with a background in the arts perceive to have the
greatest impact on instructional leadership?
This chapter provides an overview of phenomenology and pertinent literature that
informed the researcher on the appropriate method/methodology for the analyzing data on artistic
leadership. It begins with an overview of epistemology, leading into a discussion about the
qualitative macro and micro- theories that guided the research, and unfold with subsequent
sections of structures, methodology, and methods to complete the study.

Research Design
The presentation of this chapter was organized into four parts: epistemology, theoretical
perspective, methodology, and methods (Crotty, 1998). Epistemology is a theory of knowledge
that overarches various practices in qualitative research (Feast, 2010). Each theory sets the stage
for this research by framing questions to seek truth(s), as epistemology defines truth(s), informs
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practice, and frames references for the methodology. This research employed a variety of
methods for the researcher to use to gather information on the research questions.
Both macro and micro theories provided directions for the study, ideas, and assumptions
(Crotty, 1998). To understand this process, a presentation of a theatrical metaphor between a
director and a script for a play was necessary. In practice, a director was responsible for setting
the stage (epistemology) for carrying out the direction (methods) envisioned by the writer. A
director must see beyond what is on paper (theory) and help the actor deliver it (methodology) to
the audience. Phenomenology served as a guide for organizing actions and thoughts collected
during the research. The data was then interpreted to create a visual meaning of an artistic
leader’s world. Phenomenology supported credibility, as the research unfolded essentially
through Epistemology. A synopsis of each was provided below.
Epistemology
Epistemology governed how this research was to be directed. Grbich (2007) defined
epistemology as a process in which we ask questions to get to the core of its truth (p. 3).
Although qualitative studies have a process of gathering knowledge of real truths, they are not
the same. Epistemology implicitly aligns our practice with how we connect our ideas (Macmillan
Publishers Limited, 2013). Ladson-Billings (2003) suggested that epistemology “has both
internal logic and external validity”. Meaning epistemology is our logical connection to
understanding the truth(s) of artistic leadership. Hence its epistemology, proved that a framework
was built from a set of concepts linked to a plan or existing knowledge (Bridglall, 2001). To
understand the meaning of artistic leadership, one may begin with its epistemology of
Constructionism. Constructionism allowed us to examine artistic leadership by gathering the
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essential meaning of its truth (Crotty, 1998). It also allowed us to see how we know what we
know.
Constructionism
Constructionism was pertinent in understanding the practice of leadership.
Constructionism allowed this research to dig deeply into the root of inquiry via questioning the
social needs of the participants in the study. Crotty (1998) defined constructionism as, “a view
that all knowledge…all meaningful reality…is contingent upon human practices being
constructed in and out of interaction between human beings and their world, and developed and
transmitted with an essentially social context” (p. 42). It required hands-on involvement with the
research before new knowledge was presented. This removed tendencies for any bias by
enclosing self within the data collection & analysis. Grbich (2007) pointed out that qualitative
researchers can draw out meaning from, “interviewing, field notes, observation…contextualized
description and textual perusal” (p. 7). Constructionism assumed no objection to knowledge
(Grbich, 2007). The theoretical perspectives were vested on both macro and/or micro levels of
phenomenology.
Macro-theory: Phenomenology
Constructionism informed us that we were established in the world of meaning.
Phenomenologists believed that culture was critical for production with an interest of returning
to the things themselves (Crotty, 1998). Phenomenology helped the researcher inquire about true
meaning to artistic leadership, but its application was presented slight differently to see things as
they were (Crotty, 1998). Phenomenology provided a “critical methodology that invites us to
revisit our conscious experience and open ourselves to the emergence of new meaning or at least
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the authentication and renewal of our present meanings” (Barkway, 2001). Phenomenology
served both as macro and micro theories for constructionism.
Micro Theory: Phenomenology
As stated in chapter 1, the goal for this study was to describe rather than explain. It
required thorough interpretation and inference in deciding what to share. Barkway (2001) stated
that phenomenology was, “a critical methodology that invites us to revisit our conscious
experience and open ourselves to the emergence of new meaning or at least the authentication
and renewal of our present meanings”. Meaning that life was valuable and the experiences of it,
helps humans see the truth.
The purpose of this phenomenological study was to bring out specific, identity through
phenomena and how it is perceived by the participants in a situation. A phenomenological study
was the most common approach for exploring new studies; by using approaches such as
interviews with the subject to develop thematic descriptions of a phenomenon were indicators for
the direction to consider. A variety of methods were used highlighted in the usage of
phenomenology included interviews, conversations, participant observation, action research,
focus meetings and analysis of personal texts (Crotty, 1998). The selected methodology for this
study was also be aligned with Phenomenology.
Methodology: Phenomenology
Crotty (1998) defined methodology as “the strategy, plan of action, process, or design
lying behind the choice and use of particular methods” (p. 3). Hence, implicit in this allencompassing definition of “methodology” are answers to the essential questions of why
methodology is important to research and of why research becomes problematic in the absence
of methodology. The theoretical perspectives are grounded in reasons and measures so that all
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the different methods are examined within three epistemologies: objectivism, constructionism,
and subjectivism (Feast, 2010). To understand a certain cultural perspective or personal
experience, a methodology from one of three epistemologies may be used to provide structure
and direction for this work. Because there are so many methodologies available for researchers
today, it is imperative for the researcher to select one that is appropriately based on the
phenomenology.
The origin of phenomenology can be traced back to Edmund Husserl. Phenomenologist
Husserl made his impact understanding the science of phenomena. From his observations, he
inferred that objects and beings are the same (Crotty, 1998). This move activated a return to the
basic experience of the world (1998). Other key phenomenologists that attributed to this were
Merleau-Ponty, Heidegger, and Moustakas.
Merleau-Ponty (1998) observed that phenomenology takes us back to the mind as a
renewal source. Merleau-Ponty, suggested that a look at first opening on things, should be
considered before any intervening screen of concepts and ideas. A first opening is a direct
experience of a person, object, or event, before any of human interaction intercepts it. Barkway
(2001) stated that phenomenology is, “a critical methodology that invites us to revisit our
conscious experience and open ourselves to the emergence of new meaning or at least the
authentication and renewal of our present meanings” (p. 192). Meaning that life is valuable and
their experiences of it, helps humans see the truth.
Husserl referenced phenomenology as "essence" (Crotty, 1998). Being that meaning is
valued important to a phenomenologist, it is indispensable to unpack the purpose of
phenomenology as a methodology. In short, phenomenology examines a person's experiences. It
is common for researchers to observe the experience from groups of people who share similar
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experience; phenomenology approaches subjects personally to understand their experiences as
they are lived. Lester (1999) identified three pertinent issues that often fluctuate in
phenomenology:
1. People fail to understand the meaning behind the practice and expect similar
parameters to apply in quantitative research.
2. Funders openly accept research provided on a small number of participants, rather
than on larger number
3. Phenomenological approaches are good at surfacing deep issues and making voices
heard many funders don’t like taking risk with this type of exposure as it they may
take for-granted assumptions or feel challenged against the status quo.
Thus, usage of phenomenology guides this research for further to the epistemology of
constructionism and instructional approaches used by principals with a background in the arts.
Summary of Methodology
Data was collected semi-structured interviews. The data collected also provided insight
into how the participants operated within their spectrums. Prior to conducting the research, an
Internal Review Board (IRB) approval was sought and granted for this study, which resulted in
the IRB Approval Letter (Appendix D) and a Subject Consent Form was designed for
participation (Appendix A). All participants received the consent form and an introduction letter
that explained the purpose and disposition of the study. The semi-structured interview questions
(Appendix C) was constructed for open-ended responses. A total of eight principals participated
in the data collection process. Each interview lasted about 46-65 min in length. After each
interview was transcribed and reviewed, a three-level coding process was used to analyze the
transcript responses and compile the data to answer the research questions.
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This study was analyzed using a three-level coding process. The researcher used two
preliminary coding processes for the initial coding. The first coding process was structural
coding. This type of coding was chosen to assist the researcher with labeling and indexing the
transcriptions. Structural coding widely used as a coding process for semi-structured interviews
(Saldaña, 2009). It worked simultaneously with two responsibilities because it allowed the
researcher to both code and categorize the data to allow comparisons between sources. The
second preliminary process selected was descriptive coding. Using descriptive coding allowed
the researcher to use word summaries to simulate them into short phrases. Its primary focus was
to assist with categorizing leadership styles and approaches to allow for a more collective index
of data contents. A copy of the code index is in Appendix E. Data was uploaded into NVivo 11
software for qualitative data analysis.
The secondary level of coding used was focused coding. Focused coding allowed the
researcher to develop categories without being distracted to their properties and dimensions
(Saldaña, 2009). Finally, the researcher used a triangulation of patterns to develop themes to
create new levels of understanding using the existing knowledge by reviewing the interviews in a
comparative analysis with the previous two levels of coding. Themes were used to develop a
thorough description of the subject’s experiences. The description was compared to existing
literature to unpack themes that may reveal layers of meaning. The findings were arranged per
themes and topics drawn from the data and presented in Chapter 4.
Subjects/Participants
The subjects of this study were a select number of 8 participants. Each participant agreed
to participate in an in-depth semi-structured interview. The nature of this type of research was
exploratory and open-ended. The researcher sought a voluntary sample of convenience via co-
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workers, friends, and friends of friends who were known to the researcher as current or past
principals who have a background in the arts and served in an urban school setting. The inperson interviews were conducted and recorded in an environment suitable to the participant’s
interest, which did not present any danger and cause participants to feel any sense of intimidation
or coercion.
Participants’ Description
The researcher anticipated the selection of urban school principals with a background in
the arts. The researcher made attempts to seek diversity in the sample for race, gender, large and
small school districts, and urban and rural considerations. The range of anticipated participants
was necessary to ensure that the researcher developed an adequate amount of data to gain deep
insight into the research questions. Detailed participant information is represented in Table 2.
Table 2
Participant Demographics
Participants
Principal A

School
Level
K-8

Gender

Race/Ethnic
Family
African
American
African
American
White
African
American
African
American
African
American
African
American
African
American

Male

Principal B

K-5

Male

Principal C
Principal D

9-12
K-5

Male
Male

Principal E

K-8

Male

Principal F

6-8

Male

Principal G

K-5

Female

Principal H

K-5

Male
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Background
Music, Band
Music, Orchestra
Music, Band
Music, Piano
Music, Dance
Music, Vocal
Music, Vocal
Music, Pianist

Principal A
Principal A graduated from School C, a high school designated for the Creative and
Performing Arts. His first teaching assignment was at Music Middle School as the band director.
Prior to moving into administration, he served as a band director at School C, along with being
an assistant band director for 1 year. He was also the lead band director at Another Chance
Middle School for 5 years. Principal A served as the principal of School A. He completed his 4th
year as principal of School A.
Principal B
Principal B attended Just for Me elementary school. His started his adventure into the
artistic world began in 4th grade, where he desired to play a musical instrument. His parents
allowed him to take private lessons on the cello from a member of the symphony orchestra. He
continued to play through junior high school and high school. He graduated from School C
which was designated for the Creative and Performing Arts. Principal B served as principal of
School B. This was the end of his 10th year as principal of this school. School B is identified as a
magnet school which caters to the creative and performing arts for grades K-5.
Principal C
Principal C began his artistic quest playing drums in church. His instructional
experiences include serving as a band teacher. Principal C identified himself as a percussionist.
Prior to his transition into administration, he served as the principal of a middle school, and a
performing arts coordinator. Principal C completed 2 years as the principal of School C. School
C is also identified as a magnet school with a focus on creative and performing arts for grades 912.
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Principal D
Principal D began his career teaching 1st grade for about 3 years and 2nd grade for 2 years.
He also taught GED courses in a program designed for drug rehabilitation or people that were
commanded by the court and had not completed their GED. Principal D began his artistic interest
playing the piano. He has completed 14 years as the principal of School D. School D is a magnet
school that caters to grades K-5 with an international studies theme.
Principal E
Principal E began his career a Christian youth counselor, working for a church
organization. Prior to coming into administration, he has served as an assistant principal in the
public-school system, and the founding principal of a charter school. Principal E balances his
artistic life as a vocalist, dancer, and painter. He served in education for about 16 years now. He
completed his 4th year as a principal of School E. School E is a magnet school with a focus
on enriched academics/developing masterful mathematical minds for grades K-8.
Principal F
Principal F began teaching at the age of 4 in the housing projects where he lived, by
playing pretend with his neighborhood friends and family. Principal F taught in the publicschool system for 9 years in the elementary setting teaching all subject areas. Prior to becoming a
principal, he served as the assistant principal for 3 years in the same setting, and another assistant
principal at a previous middle school. Principal F identified his artistic calling as a vocal
musician. He completed 4 years as the principal of school F. School F is a middle school serving
grades 6-8.
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Principal G
Principal G has served 23 years in education. She served in the following roles: teacher,
principal, assistant superintendent, and a special education director. Principal G has a
background in music, were she identified her talents as a singer. This is her 2nd principalship, and
4th year in the capacity of the principalship. School G is identified as a charter school.
Principal H
Principal H served 19 years in education, 10 years of these 19 were instructional. He has a
background in music. He identified himself as a vocalist and a pianist. He completed 6 years as a
principal, 2 years at School W and 4 years at School H. School H serve grades K-5. School H has
been identified as a Turnaround school.
Demographics of Participants
The researcher anticipated the selection of urban school principals with a background in

the arts. Demographics such as education and race were not variables for this study. Factors that
were considered were artistic experiences or hobbies. Acquaintance with the interview
participants was of limited concern. No interview questions were used that probed personal
information about the work environment. It was the intention of the researcher to make sure that
each participant did not feel uncomfortable about participating in the study. It was also intended
to meet in an environment that allowed them to speak freely.
The researcher was affiliated with an estimated population of 4 persons who meet the
criteria for this research study and anticipated a population pool of 10 potential participants. The
focus of this qualitative study was on small participant research, which is a normal amount in
qualitative research. The researcher sought to interview 8 to 10 participants. Due to nature of a
small study, the researcher gained a deeper understanding of each participant’s experiences and
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developed a thick, rich description of that experience (Creswell, 2003). Recruitment materials
are in Appendix B. The range of anticipated participants was necessary to ensure that the
researcher developed an adequate amount of data to gain deep insight into the research questions.
Interview Protocol
Each principal participated in a semi-structured interview. The interview questions were
designed to identify and define participant’s perceptions, opinions, and feelings about artistic
leadership, and to determine the degree of agreement that existed within the group. Participants
were recruited by the researcher via email or enlisted in-person to complete a 20- question
interview that took approximately 45-60 min in length. The quality of the findings from this
phenomenology was directly dependent upon the skills, experience, and sensitivity of the
interviewer. A copy of the semi-structured interview questions is provided in Appendix C.
Ethical Considerations
This study convened once the researcher received approval from the IRB to prevent
unintended harm to others and the loss of the resulting research data. All participants signed an
informed consent form. A copy of the Informed Consent is provided in Appendix A. Subjects
under the age of 18 and others who were not able to sign for themselves, were not included in
this study. The researcher kept the consent forms and information confidential and separate from
the data. Participants were informed of any risks related to the study. They also were informed
that their participation was strictly voluntarily. Participants did not lose any benefits or rights if
they chose not to participate in the study. He/she had the right to stop at any time during the
study and maintain his/her rights as given before volunteering.
The research data was stored by the researcher in a secure location, where the researcher
only had access to this information . There was no connection to the subjects, schools or districts
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stored with the original data. The data had all names removed. All subjects were assigned
alphabet and pseudonyms. The subject’s personal responses were used; however, there was no
connection in name to the subjects or to the districts they represented. Audio recordings were
made of the subject interviews and then transcribed. Upon analyzation of the data, all tapes and
recordings were destroyed.
Data Collection Method
For this study, the researcher intended to understand leadership approaches through
phenomenology, which focused on experiences. It was also pertinent to understand the various
practices used in phenomenology. A phenomenological approach guided the researcher to clearly
observe and describe experiences. The data was recorded on an audio device which was later
transcribed and imported into NVivo 11 qualitative data software for analysis. The researcher’s
descriptions were critical to tell their own story. After completing the interviews, it was
significantly important to transcribe the experiences into sound data. The researcher selected 8
participants based on his/her degree, hobbies, experiences, or background in the arts. The
researcher developed instructions and guiding questions on topics needed for the interview. The
quality of the findings from this phenomenology study was directly dependent upon the skills,
experience, and sensitivity of the interviewer.
Data Analysis
The literature guided this researcher to believe in the possibility that artistic leadership
could exist and would be demonstrated in different approaches from traditional principals.
Stanford (1998) stated, “to understand and promote a successful school culture it is essential that
the types of leadership in schools are examined and how it fits for the culture of the school” (p.
66). Leadership styles of principals go above and beyond the natural eye; implicitly allowing us
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to understand that a principal’s preferred style(s) may attribute to their success in leading their
schools. Green (2010) shared a perspective that the style of leadership enhances school
effectiveness. Schools may observe considerations from their leader. Green (2013) stated, “the
manner in which they achieve desired results in organizations have revealed a great deal about
the styles of leaders and which styles tend to be favored by followers” (p. 12). The literature
revealed that a principal may exhibit the following styles:
•

Authoritarian leadership

•

Transformational leadership

•

Transactional leadership

•

Instructional leadership

•

Democratic leadership

•

Facilitative leadership

•

Distributive and responsible leadership

•

Shared leadership

•

Conducting inquiry

The data analysis examined general statements about relationships and themes. Wolcott
(1994) stated the term analysis as a generic term that embraced three categories: description,
analysis and interpretation. Wolcott (1994) also suggested these categories be not “limited;
neither discernably separated, yet identifying and distinguishing each one may be useful to
organize and present the data”. The data collection and gathering concurrently received
interpretation. The reading of the data followed precise criteria to promote inclusion on the data.
The analysis began during the collection process (Marshall & Rossman, 2006). Reflecting over
the conceptual framework, and questioning the data, the ideas emerged on categories through the
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engagement within the transcripts. The coding process was used to gather similar concepts and
ideas together to narrow down the data patterns and meaning.
Coding
This study was analyzed using a three-level coding process. Charmaz (2006) shared that
“through coding, we start to define and categorize our data…we create codes as we study our
data…we should interact with our data and pose questions to them while coding them” (p. 258).
The first coding process was descriptive coding. Descriptive coding was chosen to examine,
compare, and search for similarities and differences that may exist within the transcripts.
Charmaz (2006) contextualized this process as a way “…to remain open to all possible
theoretical directions indicated by your readings of the data.” (p. 46). The second level coding
chosen, was pattern coding. Pattern coding attributed to this study by explaining the major
themes underneath the pieces of the data. In this process, the researcher sought for patterns in
human behaviors to search for causes of the phenomenon and further expand his understanding
of the meaning of artistic leadership.
The final process examined the constructional framework through triangulation.
Triangulation was “not a tool or a strategy of validation, but an alternative to validation. The
combination of multiple methodological practices, empirical materials, perspectives, and
observers in a single study is best understood, then, as a strategy that adds rigor, breadth,
complexity, richness, and depth to any inquiry” (Denzin & Lincoln, 2003, p. 8). It concluded,
with a triangulation of the patterns into themes, to create new levels of understanding the existing
knowledge by reviewing the interviews in a comparative analysis with the previous two levels of
coding (Saldaña, 2009). Themes were discovered within the data to assist the researcher with
creating a constructed-analysis (Marshall & Rossman, 2006).
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Thematizing
Literature suggested that the most common approach to phenomenology began with an
interview with the subject to develop thematic descriptions of a phenomenon. During the
interview process, the researcher considered bracketing. Bracketing allowed the researcher to put
aside biases and judgments (Crotty, 1998). The analysis of phenomenology consisted of the
reviewing dialog transpired in the interview process to identify and tease out themes. The themes
allowed the researcher to examine the most important and secondary ideas. Themes were used to
develop a thorough description of the subject’s experience. The description was compared to
existing literature to unpack themes that revealed layers of meaning. The intent was to try to
unpack layers of meaning. Thematizing was necessary to understand behavior and activities
demonstrated by the principals and their leadership approaches. It allowed the researcher to
examine characteristics in a person's experience or group who have shared the same events or
circumstances and broaden research to share the world from lenses of artistic leadership. After
the phenomenological approach, it was important for the researcher to give a summary of the
findings. The findings were arranged per themes and topics were drawn from the data.
Summary
Phenomenology is both epistemological and methodological. By understanding the
experiences of others, researchers can complete a phenomenological study. Constructionism
reminded us that we are established in the world of meaning. With each epistemology operating
differently within their own macro and micro theories, it was also important to understand how
phenomenology guided the research questions, its methodology, methods, and desired uses of
research products. Phenomenology primarily helped researchers understand the cognitive
thinking of others by examining the characteristics in a person's experience or group who have
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shared the same events or circumstances. A phenomenological approach was beneficial in
understanding the world through the eyes of an artistic leader.
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Chapter 4
Research Findings
Introduction
The previous chapter presented rationalization regarding the use of qualitative research,
its epistemologies, methods, micro and macro theories that framed this phenomenology and a
description how the data would be analyzed. This chapter presented the data and key findings
obtained from eight semi-structured interviews. The results from this study demonstrated three
approaches used by principals with a background in the arts (a) shared leadership styles; (b) a
comparison between shared leadership styles and traditional leadership styles, and (c) preferred
instructional programs and practices that were incorporated in their schools. Major findings
were presented, discussed, and conclude with a summary.
The participants along with their willingness to participate in this study were purposefully
selected based on the following criteria: a background, hobby, experience or training in the arts,
and serving as a school principal. Additionally, this study examined how each principal
articulated their approaches used to successfully engage in instructional leadership activities. A
selection from passages from the interviews led to create individual profiles of the participants.
The profiles provided an in-depth look at how each leader performed his/her daily leadership
tasks. Each participant represented a range of school levels and culturally diverse settings. The
profiles were arranged as the person told their perspective. Each consisted of a brief introduction
of the individual and their background in the arts. If a participant did not discuss this topic, then
this subheading was not included in their profiles.
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Research Questions
This phenomenological study was conducted to answer one essential question using three
sub-questions as a guide. The overarching question centered the types of behavior a principal
with a background in the arts exhibit, and the extent their backgrounds influence the way he/she
supervises instruction.
Three sub-questions were developed in support of the overarching question:
1. What are the shared leadership styles of principals with a background in the arts?
2. How are the approaches used by leaders with a background in the arts different from
traditional leadership approaches found in the literature?
3. What approaches do principals with a background in the arts perceive to have the greatest
impact on instructional leadership?
During the interviews, each participant shared his/her own personal beliefs on how they
perceived their leadership style to be exhibited. The first question asked of each participant was
to describe his/her style of leadership. The purpose of this question was to understand which
leadership styles would be principals identify themselves with in their leadership approach. Five
prompt questions were designed to guide the researcher in prompting the principals into giving a
full picture of their shared leadership style(s). A synopsis of the interview questions and its
alignment to the research questions is provided in Table 3.
Participant’s Responses to the Research Questions
A semi-structured interview was used for examining and recording the real experiences
of the participants. Due to the nature of a semi-structure interview, the responses for each
question were pooled in depth and some responses were longer than others. A copy of the
responses was transcribed and modified into vignettes that are presented (Appendices G & H).
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Table 3
Interview Protocol in Context to Research Questions
Research Question
RQ1: What are the shared
leadership styles of principals with a
background in the arts?

RQ2: How are the approaches used
by leaders with a background in the
arts different from traditional
leadership approaches found in the
literature?

RQ3: Which approaches do
principals with a background in the
arts perceive to have the greatest
impact on instructional leadership?

Interview Questions
1. How would you describe your style of
leadership?
2. How would your teachers describe your style
of leadership?
3. To what extent has this support enhanced your
leadership style?
4. What approaches, if any, do you use to
distribute leadership responsibilities?
5. How would you describe your most valuable
artistic experiences that may attributed to your
leadership style?
1. What are the characteristics used by
traditional principals?
2. What are the characteristics used by principals
with a background in the arts?
3. What characteristics stand out from traditional
principals that are different from principals
with artistic experiences?
1. What is your vision of a great school?
2. What is your vision of an effective teacher?
3. What approaches do you use in fulfilling your
responsibilities?
4. What is your current allocation for
instructional time? (scheduling)
5. What type of activities do you incorporate in
your instructional leadership practices?
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Summary of Findings to Research Question 1
Description of Preferred Style(s) of Leadership
Principal A shared that his leadership style was situational. Further into dialog, he
identified many styles of leadership. He attributed this to what was happening at the time. He
realized that there was a lot of work to do to turn his school around. Because his school ranked in
the lower performance level on the end of the year assessment, he shared how he had to come in
with an authoritarian style like that of Joe Clark as identified in the movie "Lean on Me". After
making academic changes in the school, he indicated that his leadership style changed to
transformational leadership. Principals A and D identified themselves as transformational
leaders. Principal A believed that transformation leadership was about transforming individuals
to be better at their crafts. Principal D preferred not to identify with one style over another. He
shared there were different times that he had to operate in different leadership styles. He further
indicated that it depended on what's going, which eluded to being situational, but and
transformational. Principal E’s insight was more intensive on the matter. He shared that his
leadership style is transformational because of his passion for working with low performing
schools. He believed that a child should have an equitable, high-quality education. His principle
belief was that students who are in poverty could often get overlooked. He shared that with
transformational leadership, an opportunity is always open to transform academic performances.
He attributed his leadership to an astute level of the rigor, and gains made from student
achievement results.
Principals B, C, and H identified themselves as servant leaders. Principal B felt that his
main responsibility was to support his staff. Principal C shared that his first style was servant
leadership, and identified authoritarian leadership with others. Principal C also attributed

62

situational leadership as his preference because he shifted with many styles depending on the
situation. Principal H identified himself as a servant leader because he worked hard to make sure
that his staff had the necessary support what give quality instruction to their students.
Principal F shared that he was an inclusive leader. He believed in delegating tasks to his
staff. He then transitioned his preference to situational leadership. He shared that it just depends
on the situation. Because there are so many different leadership styles, he returned to essentially
state that inclusive leadership would probably be one of his strongest styles. He believed in
including everyone to get the work done. Another style that he identified was being charismatic.
He shared that he believed in tapping into the gifts and the talents of his staff and using
everybody to make everything happen. He also identified himself as a servant leader. He
believed in serving the teachers, serving the students, and in turn, helping them to meet their
needs.
Principal G identified a variety of leadership styles. She shared that at times she was a
charismatic, transitional, and a servant leader. She believed in pulling the best out of teachers by
training them, giving them all the tools they need to be excellent teachers. Her application of this
process consisted of modeling expectations for them. She also believed in shared leadership,
indicating that students and teachers have an opportunity to communicate their visions of making
the school a success. The second prompt was designed to understand the shared leadership styles
that principals perceived that their teachers would view their style of leadership.
Principals Perception of Their Teachers Perception of Their Style of Leadership
Each principal believed in sharing responsibilities with others. Principal B believed that
his teachers would likely describe him as an instructional leader. He considered that he must be a
person who fundamentally understood quality instruction. Principal H shared that his teachers
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would likely describe him as a servant leader as well. He shared that they received him in a more
supportive role during the day. He also shared that he was very visible and hands-out the
building. He attributed that his turnover rate was low, and climate survey averaged higher than
what the school districts. Principal A believed that his teachers would likely say that his
leadership style was transformational. He shared that his faculty labeled him with the name Mr.
Discreet. He also shared that he agreed with their suggested name because he exhibited very
stern characteristics. He believed in being equitable and desired his students and teachers were
treated the same.
Principal C believed that his faculty would likely consider him as a transformational
leader and situational because he dealt with them on multiple issues, not just academic and
certain things. He attributed transformational leadership to the rapport he shared with his
teachers. He also shared that he was very engaging and different from his predecessor. He further
shared that his teachers saw him as a much more approachable person and felt more comfortable
communicating their concerns with him. He shared that with the previous principal, the teachers
felt that they would be retaliated against for something they complained and chose to be silent
out of fear. Principal D didn’t want to identify a specific style of leadership at the beginning of
his conversation, but he later shared teachers would likely identify his leadership style as
situational. He shared that different times caused for different leadership styles, which depended
on the circumstances. At times, they described him as situational and other times
transformational. Principal E believed that his teachers would likely describe his style of
leadership as transformational. To understand his perception of transformation leadership, one
must be able to see it, feel it, and exist within the data. He also shared that his teachers
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acknowledged him as a visionary leader. He insisted that his ability to leverage people and
building leadership capacities forewarned productivity.
Principal F believed that his teachers would likely describe his style of leadership as fair
and consistent. He shared that they would likely describe his characteristics through delegation
of tasks and inclusiveness. He also shared that climate scores were never below a 9.7 on a scale
of 10. He also shared that his teacher turnover was low. He shared that his teachers have high
attendance rates as well. He attributed this success to servant leadership because each staff
member felt valued and acknowledged individually. He preferred that his faculty not use the title
principal because he understood the complexities of life. His concern was for their time and
personal attributes. In addition, he shared the following approaches which motivated the
teachers to come to work.
•

Every morning, greet teachers with a hug.

•

Makes sure they feel comfortable.

•

Rewards them when they do well.

•

Spends personal money on rewarding good work

•

Publicly recognizing them for good work.

Principal G believed that her teachers would likely describe her as a transformational
leader. She attributed her success with instructional leadership. She shared that she doesn’t have
regular staff meetings to sit around and talk. All their staff meetings were professional
development sessions. She believed that in providing purposeful work that teachers collaborated
to improve their collective strengths. She also shared that her to charismatic personality warmed
up the building because she described that she was happy most of the time. Like Principal F, she
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enjoyed standing at the door in the morning, to hug every child and teacher. She believed in
saying very nice, kind things to them, and having an open-door policy.
Principals’ Perception of Other Principals’ Perception of Leadership Style
All participants in this study, believed that their leadership styles were different from
their colleagues. Each of them individually shared how they would be perceived by other
principals. Principal A believed that he was not like a traditional principal, who would likely
describe him as a transformational leader. He shared that principals don’t average long terms in
their positions. He believed that principals have a very narrow view of things. He further shared
that he worked hard to make sure that his teachers were included in decisions and that his
decision-making process took everything into context. He believed that other principals would
also say that his leadership style was distributed.
Principal B suggested that other principals need to understand that they are co-existent,
and co-dependent. Because of the context of his school’s rigorous academic and creative and
performing arts programs, parents were attracted to send their children for enrollment. He shared
that an arts specialty is not everyone. He believed that everyone would benefit from quality arts
exposure. He shared that his vision was to create a tremendous artistic experience for students so
that they could expand their aesthetic perceptions. Principal C believed that other principals don't
see him in action. He shared that he did communicate with some of his colleagues from time to
time, depending on the situation. He recalled sharing with other principals that district processes
are extensive in getting that changed. He believed that his school was on the cutting edge of
things, and was called to do certain pilots programs and projects. The attendance pilot, for
example, allowed some of his teachers to earn some extra money during the summer due to high
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attendance. School C also was the lead high school in the state's Response to Intervention (RTI)
program.
Principal D believed that other principals would likely describe him in a positive light.
He attributed his difference to others with longevity in the principalship. He believed that they
would likely describe him as someone who has endured, practiced ingenuity, and was willing to
reinvent himself as educational trends changed. He believed that it takes a critical eye and desire
to teach different ways to adapt current practices to instruction. He also believed that his
willingness to be open and not afraid of approaching new works stood him out. Principal E also
shared that other principals would likely describe him as a very bold and leader. He attributed
that he was a big advocate for his students and made their needs his priority. He shared that he is
competitive, but remained an advocate for students’ needs. Principal F believed that other
principals would likely describe him as a consistent, firm leader, and very supportive of them. He
attributed his success to his energetic and positive personality. He believed they would say he
was a strong leader. He was named as a finalist for principal of the year. He attributed his
leadership success to increased attendance rates, decreased suspensions, decreased chronic
absenteeism, perfect scores on Positive Behavior Incentive Survey (PBIS), and recognition from
the district for security and safety drills. He attributed his reasons for success to servant
leadership.
Principal G believed that her leadership style was different from other principals because
her practice of discipline was a little different. She attributed her discipline with love. She shared
that how she talked to her student’s children as though they were her own. Principal G believed
in nurturing. Her vision was to create a place for students to handle themselves for life issues.
Principal H shared that other principals would likely describe him as a servant leader. He didn’t
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believe that he could attain an authoritative-type personality as a person. He shared that most of
them know him to be a servant leader. Like Principal F, he also shared that there's never a need
for him to use the title of principal to get work done. He believed in working beside his teachers,
not in front of them.
Principals’ Perception of Artistic Experiences and Contribution to Leadership Style
Each principal shared a synopsis of his/her artistic backgrounds and its impact on their
leadership style(s). Principal A shared that when he was a band director, he felt that
transformational leadership was his best contribution to the band because as a teacher he was
constantly transforming. Principal A also shared that his experiences within the arts allowed
exposure to opportunities to be competitive. He believed that the pressure of competing was very
important, as the performance products of the children were constantly on public display.
Since serving as Principal of School B, he shared that he had to expand his perspective on
the arts. He attributed parent support as his opening into the music industry. Principal B
considered himself well rounded musician. He attributed that artistic medias such as dance and
music was very complex and required different decisions-making processes. He believed it's not
just what you do on one single performance. He juggled a lot between non-arts teachers, and the
arts teachers who were both making demands on students. Although his degree was in science
and mathematics, he continued to play music in the community. He played at jazz venues, with
several ensembles. He also traveled to the state’s Arts Academy, and played in the orchestra at
church. Each year, he also directed a performance of the Messiah at a local church. He never
really got into graphic and visual arts, but he learned to appreciate each in the principal capacity.
Principal C believed that the major difference in him and most other administrators was
his background in the arts. He compared himself to those in the field of athletics. Because of his
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experience in the arts, he attributed an in-depth understanding of teamwork and being able to
view things from a broader perspective outside the classroom. He shared that having the arts
prior to becoming a principal, helped him develop into a collaborative individual. He believed
the biggest difference was having a creative mindset, and being original. He enjoyed his creative
ideas and believed it made work easier on everybody. He also believed that people who have not
experienced the artistic world really, wouldn’t understand that philosophy.
Principal D grew up in a family that promoted the arts. He played the violin, and piano
through several different methods as a child. He also learned how to play the alto saxophone and
was encouraged to play not only at school, but in the community. He played the saxophone at
church, and believed that his background in music allowed him to be more of a critical thinker.
He shared how his listening skills learning to play music, allowed him to sharpen his listening
skills when dealing with other people.
Principal E sang in the community choir for eight years and currently sings in the choir,
and praise dance at his church. He felt that the arts contributed greatly to his life. Since serving
as the Principal of School E, he has brought in more student organizations to motivate students
develop their own personal platform in the arts. His vision was to make sure that the students
were well rounded. He attributed that the arts lead into an outlet of expressive form. He also
shared that students’ gifts should be cultivated and coached, to allow them to push them beyond
their ability.
Principal F attributed his artistic experiences as a gospel recording artist with the
community choir and as a songwriter. He believed it's very important to have powerful
presentations. He shared that when he presented at faulty meetings and events, he began with
music. He shared that it helped to calm everyone down, and set the atmosphere for collaboration.
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He believed in using visual aids during presentations to appeal to the different styles of learners.
He attributed his success to the arts. On occasion, he sang for his staff and students.
Principal G is a singer at heart, she’s been singing in church since she was a little girl.
She sang in college, and with a recording choir for over 20 years. She attributed that music has
always been a big part of her life. She believed that music helped to sooth situations and
influences on people. She shared that she also played music every morning before my
announcements come on. Her students loved the music. She shared that even on bad days, they
celebrated a good day with music.
Principal H was privileged to be a part of performing arts, by way of vocals as a youth. In
conjunction with vocals, he also danced with the high school show choir. He also plays the
piano/organ. He attributed his success in leadership to his experience as an artist. He also
emphasized that leaders must be flexible with learning styles and personalities. He shared that
there are a lot of creative ways that that artists can naturally incorporate their work. He shared
how he utilized the arts in professional development sessions, with creative approaches such as
acting, dancing, or music to stimulate his audience. This question assisted with the identification
of a leader's preferred style of leadership. The purpose of this question was to provide an
understanding of each principal’s knowledge of his/her roles and responsibilities based on selfreflection, perceptions of their teachers and other principals, and artistic experiences.
RQ2: How are the approaches used by leaders with a background in the arts different from
traditional leadership approaches found in the literature?
The purpose of this question was to distinguish between the suggested leadership styles
those who have a background in the arts to the behaviors of traditional principals found in the
literature. For this study, leadership style referred to a characteristic or behavior that a principal
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exhibited throughout his/her leadership practice. Three driving questions were developed to
assist with answering this question. The literature presented traditional leadership styles that
were researched and established in public schools. Principals referred to their power of authority.
In most cases, the teachers and students were the primary focus. Principals strove for
compliance driven practices. Teachers and students were expected to comply with the rules or
face subsequent consequences (Thomas & Green, 2015). Their behavior emphasized the need for
authority.
Summary of Findings to Research Question 2
Autocratic/Authoritarian, Democratic/Participative, Laissez-Faire
At the University of Iowa, three primary styles were considered among all leaders
regardless of their background: autocratic, democratic, and laissez-faire (Lewin, Lippit, & White,
1939). Under autocratic leadership, it was all about the self. The center of the attention was on
“I”. Autocratic leadership focused on a drive for power and decision making. Such leaders with
this type of trait wanted full control of everything and assumed all responsibilities (Mehrotra,
2005). Another characteristic of autocratic leadership was coercion. Northouse (2016) defined
coercion as a way of forcing people to do things against their will, and controlling individuals to
be rewarded for jobs performed. Northouse also shared that coercion, “often involves the use of
threats, punishment, and negative reward schedules” (p. 12). In other words, this leader exhibited
behavior traits of an authoritarian (Green, 2013, 2017).
Authoritarians demonstrated leadership from an aggressive force and adherence to orders
and regulations. They were not flexible, ran a fear-driven environment, did not produce good
performances and was not competitive in the work environment (Gabriel, 2011). These
characteristics linked to early childhood, as authoritarian people, “have not enjoyed much
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parental love in their childhood. Many had to fend for themselves and identified with images of
powerful individuals…” (Gabriel, 2011, p. 401). Because of this position, leadership
automatically associates itself with power. Gabriel (2011) also provided additional
characteristics that were displayed authoritarians: stubbornness, division, anti-introspectiveness,
stereotypical thinking, superstition, backbiting, half-moralistic, and distrustful of human nature.
Leaders with power affect others (Northouse, 2016). There were times when autocratic
leadership was necessary. Bass (2008) suggested that autocratic leadership may be beneficial
during crises, or when a fast turn-around is necessary. He stated that authoritarian leadership paid
off depending on “the extent to which the leader has more knowledge about what needs to be
done as well as control of the necessary resources” (Bass, 2008, p. 446). Aggressive leaders with
power were characterized as autocratic/authoritarian leaders, while a more democratic leadership
style existed focused differently.
Democratic leadership style was a very open and focused very little on being in charge.
There was a more cohesive bond between the leader and the workers (Mehrotra, 2005).
Democratic leadership style was also more settle. Individuals with this style benefitted most from
their personal skills and talents; while motivating others to share their views, authority was met
with opposition. Democratic leaders allowed others an opportunity to participate. Northouse
(2016) described that democratic leaders have, “a positive impact when followers are
autonomous and have a strong need for control because this kind of follower responds favorably
to being involved in decision making and in the structuring of work” (p. 122). Gabriel (2011)
shared that democratic leaders built trust and were open to relationships with their staff; thus,
creating democratic/participative leadership. These leaders exhibited: creativity, high faculty
morale, fosters learning communities, collaboration, and trust-based culture (Green, 2017).
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Democratic leadership contrasted significantly with autocratic leadership; they also
presented different facets of behavior, in which both components related to gender stereotypes.
One component of these stereotypes was that men were relatively autocratic while women were
considered democratic (Bass, 2008). Bass (2008) also shared four distinguishable aspects of both
leadership types:
(1) whether the leader shared decision making
(2) whether the followers were of primary concern to the leader
(3) whether social distance was maintained
(4) whether punishment and coercion were used
Principals in this study, demonstrated one or both styles to ensure that their schools met the
demands of change. Another finding from this component was Laissez-Faire. Like the
democratic style, laissez-faire leadership was also based on trust (Gill, 2016). People who
enjoyed a wide degree of latitude in making decisions and working on projects autonomously
were often most comfortable. Laissez-faire originated back to the French language as a “handsoff, let things-ride approach” (Northouse, 2016, p. 172). Very little efforts were made to assign
responsibilities, no feedback, postponement of decisions, and no direct effort to help followers
grow under this style of leadership (Northouse, 2016). Laissez-faire leaders were often found
buried in paperwork and impersonal (Bass, 2008). This individual was also more passive in
performance and had no clear goals. Under the passive management, for example, “the leader
intervenes only if agreements are not kept or subordinates’ performance falls below standards”
(Bass, 2008, p. 143). A Laissez-faire leader was classified with the term “inactive” leadership.
Bass (2008) also shared that laissez-faire was the least favorable and less effective among
preferred leadership styles (p. 145). Per Lewin et al., (1939) laissez-faire leaders gave group
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members complete freedom to work. A summary of 20 additional leadership types were
identified in Table 4.
Table 4
Summary of 20 Common Leadership Types Exhibited by Principals
Leadership Style
1. Adaptive leadership

Description
focused on the adaptation required of people
in response to changing environments
(Northouse, 2016)

2. Authentic leadership

focused on using intrapersonal and
interpersonal perspectives (Northouse, 2016)

3. Autocratic leadership

focused on power and decision making
themselves (Mehrotra, 2005)

4. Charismatic leadership

based on a form of heroism or extreme of
character (Money-zine.com, LLC , 2017)

5. Coaching leadership

Focused on communicating goals and
socioemotional needs (Northouse, 2016)

6. Creative leadership

Involved one’s imagination to define and
guide the group toward an original goal
(Puccio, Mance, & Murdock, 2011)

7. Directive leadership

gave directives, established goals and
methods of evaluation, set timelines, defined
roles, and showed how the goals will be
achieved (Northouse, 2016)
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Table 4 (Continued)
Summary of 20 Common Leadership Types Exhibited by Principals
8. Distributed leadership

Shared aspects of the instructional program
among leadership team members

9. Free-rein leadership

Avoided power and responsibility (Mehrotra,
2005)

10. Moral leadership

Did things right at the expense of doing the
right things (Sergiovanni, 1992)

11. Participative leadership

distributed authority (Mehrotra, 2005)

12. Psychodynamic leadership

focused on the dynamics of human behavior
(Northouse, 2016)

13. Servant leadership

attentive to the concerns of their followers,
empathized, and nurtured (Northouse, 2016)

14. Shared leadership

focused on collaboration, collegiality,
community, cooperation, and communication,
interdependence emerged and was nourished
(Burgess & Bates, 2009)

15. Situational leadership

Evaluated his or her followers to assess their
competence and commitment (Northouse,
2016)

16. Supportive leadership

helped teachers feel comfortable about
themselves, their team, and progress
(Northouse, 2016)
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Table 4 (Continued)
Summary of 20 Common Leadership Types Exhibited by Principals
17. Traditional leadership

relied on bureaucratic values as their source
of authority (Thomas & Green, 2015)

18. Transactional leadership

centered human needs and interests that
allowed satisfaction of independent leadership
and followership, but organizationally related
objectives (Thomas & Green, 2015)

19. Transformational leadership

promoted exchange and elevated the ideas,
which encouraged followers to surpass their
self-interests and develop goals for the good
of the order (Luft, 2012)

20. Visionary leadership

inspired vision, and helped others to see how
they could contribute to the vision; allowed
the leader and followers to move together
towards a shared view of the future (Moneyzine.com, LLC , 2017)

Traditional leadership characteristics existed with individuals who were dominantly
present in the work environment and loved power. This type of individual was forceful in his/her
approach, but a lot of production was evidenced. A greater frequency of giving orders was
possible, along with a higher turn-over rate. Autocratic leadership ranked last on the list of
preferred leadership types among followers while the democratic leadership seemed favorable.
Democratic leadership ranked as the preferred leadership type among follower’s due to his/her
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energizing efforts to work collaboratively. Under this type of leadership, it was not important to
be in control of everything, but everyone would have a voice and serve actively in the work.
Authoritarian leadership was the most disliked leadership type by 6 of the 8 principals in this
study. This type of leader waivered all his/her control and allowed people to work with very little
interaction, higher turn-over rates, and least engagement in shared responsibilities.
Summary of Findings to Research Question 3
A Vision of a Great School and an Effective Teacher
Each principal shared their perspective on characteristics of a great school and effective
teacher. Principal A envisioned a great school as place that centered a strong instructional who
exhibited strong instructional pedagogy skills and self-identification of areas for refinement. He
believed that the ideal principal would select individuals who were able to assist him in areas
where help was needed most. This leader possessed a strong passion for learning and understood
the complexities involved with the position. His great school would engage parents, the
philanthropic community, and businesses to leverage academic gains. His vision of an effective
teacher was one who knew how to reach students and good pedagogy. He believed that an
effective teacher should be sharp as iron; an individual was successful at surpassing their
academic goals. This individual would also master small group instruction.
From Principal B’s perspective children need authentic experiences to acquire
knowledge. His vision of a great school reflected artistic experiences from the world at large. He
believed that students should learn and engage with these experiences. From his perspective,
artistic expression by its very nature was about taking the greater world and reducing it to one of
these media. He also believed that its there's an expectation, in all the schools, to provide quality
instruction, instructional leadership, and adaptation to curriculum needs. He considered that an
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effective teacher provided a valuable arts education, supportive of students’ success, and lastly
have order with inclusive interaction within the class. They would also have a system that
motivates students to learn.
Principal C believed that a great school was a performance Level 5. It would meet
attendance rates with 95%, all formative assessment benchmarks, continuous parent
involvement, and active learning programs to keep students engaged. He shared that creating a
great school was about establishing a strong culture. His vision of an effective teacher was one
who engaged their students at their full potential and motivated them to learn. Such an individual
would also deliver the content in a unique way. Principal D believed that a great school was a
place where people cared about children. Children would learn and achieve, teachers would
work through adult issues to accomplish what was best for the children. It involved the
community and an affirmation that focused on the students’ growth. An effective teacher was
one who got results. This individual would be able to balance results, followed by positive
relationships.
Principal E’s vision of a great school was summed up with four C's. This school would
exhibit excellent communication skills, collaborate with others, critical thinking, and command
confidence. It comprised of an instructional leadership team that believed that education was
everybody's business. This school would also focus on building minds and shaping destinies,
with a targeted mission and vision statements. An effective teacher would be one who had
proven effectiveness on assessments. This teacher was one who also collaborated with the
instructional leadership team and mentored other teachers.
Principal F’s vision for a great school was a place where everyone was operating at their
optimum ability levels. He believed that a great school would be a place where 100% of the
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students were reading on grade level and performing academic tasks at grade level. In this place,
most of the teachers would be at a performance level 5. He shared that an effective teacher could
deliver the content to the students and scaffold information so that all students were able to
accomplish mastery. He/she would also manage his or her classroom, mobilize a community
resources, and get parents involved. An effective teacher could build positive networks with
their peers to contribute to the overall success of the school. Principal G’s vision of a great
school was one where students entered, and loved the learning environment. It was a place of
artistic attributes. Principal G shared that students could look at the colors of the walls, look at
the paintings and feel at home. It was a place where everybody communicated with each other.
Everyone would know the expectations and ready to teach and learn. It also involved positive
relationships with parents. Parents would be welcomed and visible on location. Her great school
would also be technology sound, and provided rich peek experiences. Also from her perspective,
an effective teacher was who knows how to implement in a creative way that children learned.
Such an individual would also model differentiated practices and nurturing to their children.
Principal H’s vision of a great school was one that both the parents and students, the
community, and the staff embraced the school's mission and vision. They would be committed
in making sure that it is fulfilled. Parents would also be involved in the decision-making process.
There would a be a consensus of common knowledge around academic expectations and
everybody's would be a part of it. Everyone would be a leader. His vision of an effective teacher,
employed exceptional knowledge of content and willing to go above and beyond to achieve
academic goals. This teacher would believe in continuous learning. They would reach each
student individually, based on context of their learning styles, and coachable.
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Approaches Used in Fulfilling Responsibilities and Allocation for Instructional Time
Each principal shared a perspective on how they spent their instructional time and
responsibilities as a leader. Principal A shared his responsibilities with his leadership team that
was comprised of an assistant principal, Professional Learning Coach (PLC Coach). He also
included a curriculum coordinator who coordinated all curriculum, and made sure that teachers
were following pacing guides. Principal A shared that instruction time at his school was
departmentalized. 3rd -5th grade students rotated for subject based classes. Social studies and
reading teachers, collaborated for their instruction. The average time frame for the middle school
consisted of the traditional 55 min of instruction. There was large emphasis on the usage of
small group instruction. Each teacher received a planning period every day. Art and other
support classes were available to accommodate the master schedule 2 days out of the week for
team meetings. Every Wednesday, students were released 1 hour earlier for teachers to meet after
school in PLCs. He also shared that's when they departmentalize to ensure vertical alignment
with instruction. He accomplished this by adding an additional 15 min on top of the additional
hour, four days per week so that school could be released early on Wednesday.
Principal B shared his responsibilities with his instructional leadership team as well. His
team consisted of himself, PLC coach, and counselor. He also had team leads for each grade
level. They begin their instructional day in encore blocks. Encore blocks were for the creative
arts teachers like art, music, dance, creative writing. Students spent about 90 min on reading and
language arts, and 90 minutes on math. Subjects such as science and social studies had flexible
schedules. He left the instructional time frame up to each grade level to determine the remaining
instructional schedules.
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Principal C shared his responsibilities with everyone, but emphasized his assistant
principals purposefully. He shared that he depended on their strengths and successes to get things
done. His team consisted of an assistant principal, vice-principal, PLC coach, instructional
facilitator, and counselors. He believed in building leadership capacity with his staff. Several
teachers took on leadership roles without any extra compensation because of their aspiration to
lead. He also shared that with the many facets of running a high school, it was imperative to split
the many jobs. In his case there is an instructional leadership team (ILT), PLCs, administrative
team, an RTI team, department chairs, a performing arts coordinator, and athletic director.
Instructional classes were mostly 55 min in length, except for testing, were they switched to a
block schedule of 90 min. PLCs occurred every week for tested subject areas. The PLC coach
conducted the meetings and reviewed the data.
Principal D shared his responsibilities with his instructional leadership team,
administrative team, and teacher teams that were put together for various reasons to address
needs around the building. He shared that there was no way he could run the school by himself.
It takes everyone. His administrative team consisted of an assistant principal, instructional
facilitator, PLC coach, guidance counselor, and sometimes office staff depending on the need,
and grade level/content chairs. Teachers were also on the instructional leadership team.
Instructionally, he preferred solid, uninterrupted blocks. The reading block was about 2 hr, Math
and science blocks lasted about 2 hr, as well. He shared that because of the changes in some of
the curriculum, teachers integrated some social studies into the reading block for about 45–60
min. As far as scheduling, the school day began in different places because they switched classes
beginning in 3rd grade. Some grades started their day with Response to intervention (RTI), while
some grades started their day in reading instruction, and the remaining grades started their day in
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support classes. The RTI students focused on foundational skills they needed to learn more
difficult concepts. The focus was on everyone to create a more balanced approach so that all
students were either in tutoring or enrichment.
Principal E shared his responsibilities with an assistant principal, a PLC coach and an
instructional facilitator. He also had a magnet school coordinator. Instructionally, students spent
ninety minutes per day on each subject area at the elementary level. The middle school students
spent 45 min per day in classes. For grades K-5, math block occurred in the mornings and
literacy block in the evening. The instructional focus was to make sure that students in grades K2 were learning phonics, phonemics, fluency, blended sounds and reading proficiency. He also
shared a concept on purposeful planning. With purposeful planning, teachers must know the
standard that they're covering and everything worked backwards from the assessment to ensure
teachers were on task and aligned with the standard. Everybody was a literacy teacher. There
were 2 approaches identified that aligned with nontraditional subjects like the sciences, social
studies and the arts.
Principal F shared his responsibilities with his administrators to oversee content areas. He
supervised reading and language arts. Another administrator was responsible for overseeing math
while the assistant principal was assigned to science and social studies. Principal F also utilized
his administrative team to assist with other administrative duties like discipline, attendance,
family engagement, engaging the community. He shared that the administrative team was the
team that met to decide the direction of the school. The assistant principal was on the team, along
with the media specialist, PLC coach, cafeteria manager, and custodial plant manager. He also
included an instructional leadership team. The ILT dealt with instruction. Like Principal E, his
ILT focused on student work and monitoring the standards. His other responsibilities were
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shared with the discipline team, RTII team, and content teams. The content teams were broken
down as the math, science, reading and language arts, and social studies departments. Principal F
also shared that he does participate in all of them. Instructionally classes periods were about 60
min in length. There were 6 periods in a general day. The administrators typically spent about
60% of their time in the classrooms doing both formal and informal observations.
Principal G’s admin team was shared by herself, the dean of instruction and culture, and
the guidance counselor. School G didn’t have any grade chairs because Principal G believed that
those roles brought stigmas and personalities that may not fit the vision of the school. She also
shared that titles could sometimes destroy people. Principal G was very strategic in choosing her
teachers for leadership roles. She utilized their expertise when she was not available to do so.
Additionally, teachers were chosen to handle Professional Development or other needs as
requested. Principal G disliked micromanaging her staff. Instructionally, the learning day began
at 8:00 am and ended at 3:00pm. Students spent about 120 min on English/Language Arts, and
Reading, and 90 min on math. They also spent 45 min on science and social studies. She shared
that classes were often taught implementing interdisciplinary projects, but instruction was
separate.
Principal H inspired his staff to believe that everyone's a leader. Everyone shared the
burden of making sure students achieved. He shared that everyone played an active part as a
leader and contributed to different things in the school. His PLC coach served in a dual capacity
like an assistant principal. She had full reign, on instructional support and staff. Instructionally,
students participated in 90-min blocks for each content area, in those which are
departmentalized. Grades 3-5 were departmentalized. His vision was to make 3 moves, within a
day's time, with little interruption as possible in support and lunch periods. The 90 min were
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broken down into reading, math and science/social studies blocks. On the primary end, classes
were not departmentalized, and students were self-contained. Students spent 120 min on ELA, 75
min in math block, and the remainder of the time was split between interventions and RTI and
foundations. In RTI, students were in small group pullouts that were selected based on
performance tiers on formative assessments.
Activities Incorporated in Instructional Leadership Practices
Each principal shared his/her perspective on instructional activities offered at their
schools. Principal A’s response was geared toward artistic programs. Prior to his tenure as
principal, School A did not include any artistic programs in the curriculum. He believed that the
arts influenced their academic data. He hired a full-time orchestra teacher, and expanded the
work hours of the art teacher so that she could remain at the school the entire week. He began a
percussion ensemble, as an actual class. He offered additional classes such as chess, technology,
orchestra, facing history, Orff music, PE, and library sciences. He attributed his instructional
leadership to his prior experience as a band director. Every child in the building second grade up,
took chess as a class. The middle school students, were on the competitive side of it and studied
chess every day. The elementary kids were on a rotation schedule, where they participated in
chess once a week. School A’ chess team was ranked second in the nation. Principal A & B
shared that teachers have a white board protocols in their classrooms to establish common
instructional language.
School B specialized in artistic programs such as creative writing, dance, drama, visual
art, and music. School B incorporated their protocol by floor levels. Teachers spent time in PLCs
twice a week: Tuesdays and Thursdays. Once a month, faculty meetings were utilized to give
announcements and classroom discussions. Principal B spent most of his time leading the faculty
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meetings. He shared that a lot of his presentations were focused on using and interpreting data.
He loved incorporating technology in everything. He led the school in participating in events in
the community to the keep them abreast of activities held at School B. They’ve completed
projects such as gardening. Additional activities such as family math, science, and reading nights
were implemented.
School C was a performing arts school. Principal C shared his interest with incorporating
technology. For the upcoming school year, they will be implementing a program called
Microsoft Office 365 Class Notebook. His focus was adding some additional intervention
opportunities during the school day for students who were failing a course. His priority was to
improve our intervention strategies throughout the building for kids. It has a commercial music
ensemble, where they did a 2 hr show with the Music Café and had an Elvis impersonator
perform. They were actively performing in the community. The music department also received
the Signature School Enterprise Award. He shared that on occasions, he participated with the
students to have fun. They included classes such as dance, orchestra, creative writing,
theater/drama, vocal music, piano, jazz band, concert band, and visual art.
Principal D took the lead in handling problems in small groups, such as instructional
challenges or new concepts learned through PLCs. He spent time leading discussion on best
practices that could enhance instruction. He met with all grades. He scheduled PLCs in the
mornings for grades 3-5; and in the afternoons, kindergarten, 1st and 2nd grades. Teachers
received planning time every day. He was also an advocate for incorporating the arts within his
school because students have multiple ways to learn. The school had programs such as visual art,
piano class, strings, All-City Chorus, guitar ensemble. Principal D made sure he allocated time in
his schedule to attend their performances. There was also a girl’s dance group created their own
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dance routines for events or performances. He shared that he would love to incorporate dance
full time, but funding was a factor. In addition to the music class, as well as a recorder ensemble
which was like a little orchestra. Piano is taught after school by the music teacher. Guitar was
taught in the mornings before school. Principal D believed that these combined contributed to his
success. Because the school is a part of the magnet program, they were very involved in creating
projects annually. One of the culminating project shared this year was creating a museum from
the different countries using a wax museum of people representing different countries. The
students dressed the part, spoke, and completed narrations because of their influence of
international studies.
Principal E stressed rigor as an important instructional factor for School E. He led the
faculty into defining rigor, as “challenging work that challenges the student both mentally and
emotionally to a large degree”. He was a very strong advocate for incorporating the arts in his
school as well. He shared that he felt that if a school did not have a world winning arts program,
it was a disservice to the students. He incorporated art and music programs in his school. For the
next school year, he planned on incorporating a band program as well. School E never had an
instrumental music program. Since the community was popular with a historical record
company/recording studio, he felt it would help keep the school community branded as Music
Ville, USA. He believed that the arts spoke volumes about the preparation of a school and
teachers and its impact would empower students. His vision was to create a holistic program
where kids exhibited confidence, communication skills, be effective in collaborators, and
competence in their craft. At School E, the arts were also the instructional platform. Principal E
believed that the arts gave students an opportunity to find themselves demonstrating and
presenting what they knew to give back. He desired incorporating a full arts program such as
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dance, theater, band, choir, and art if funding would allow. He believed that it's all or nothing.
Without funding, he had to look at ways to collaborate with a local theater to incorporate theater
with the ELA curriculum. The arts were also incorporated within the core classes as well. He
shared that they created a school song and incorporated it on Mondays, Wednesdays, and Fridays
as a rap/cheer and chant to establish culture in the school. They utilized this practice in their
morning meetings in the cafeteria. On occasion, Principal E would sing and dance in the
sessions. Additionally, after school they offered a line/majorette group, dance, and Hats Off
Theater programs.
Principal F shared that he taught a few PDs at the school. He participated in data
meetings for the data. His PLCs included book studies on different practices and instructional
strategies. Many times, he led them along with his PLC coach. He also advocated for the arts to
be included in his curriculum. They collaborated with a local music initiative. School F included
a band, gospel choir, dance team, and majorettes. Principal F shared that if his budget allowed,
he would like to expand his programs, not just a class; but an enrichment program after school.
Unfortunately, they’re operating on budget constraints. The band class was taught during the
school day. The majorettes and choir groups worked after school. Student participated in camps
such as football, basketball, art, and music camps. His vision was exposing his students to the
arts to get the students familiar with its aesthetics and increase their engagement and
participation in school. He believed that using the arts was a way to get them to move forward,
for example, exposing them to different community organizations like Hats Off Theater.
Students participated in artistic peek experiences to expand their artistic aesthetics. Activities
were planned throughout the year like the Thanksgiving, Christmas, and honors programs where
student had an opportunity to perform. He also wanted to expand the art program so that students
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could take art as an elective, and add a dance, and creative writing class where the students who
are interested in poems and poetry and writing music could explore those options.
Principal G was also a lover of the arts. She believed that everyone may not have the
same artistic ability, but some children were already great artists. She believed that the arts
promoted them as a total student. Students at School G put on plays, sometimes in social studies.
She worked with her teachers to infuse the arts into their instructional practices. They’ve
experienced role playing as a part of their demonstration of learning. Her students loved dancing,
but they don't have a dance program. She shared that there was a parent who was trained in every
genre of dance, that came over to help, because of funding. When she was working in her office,
she played music. Like Principal E, they also incorporated music in their morning meeting
rituals. They did activities like cheering, sang anthems, and a little School G cheer that they
created.
Principal H entered his school daily running ground. He shared that liked to be visible to
the students. He circulated throughout the school until all instruction began and then dealt with
administrative matters. He preferred to see the beginning of each instructional block to monitor
progress. After he made his initial rounds, the PLCs began about 45 min into the instructional
schedule. He spent time in and out of the PLCs. Most of his day was spent during observations,
providing feedback on instruction, or conducting/facilitating PLC meetings. He believed rapport
with his students was very good. He also shared that incorporating the arts was really a great
idea. He believed that every student had something to contribute in some way. The arts were
very motivating to the learner. They outsourced some of their support to come in, to do different
activities due to budgetary constraints. He collaborated with some local theater agencies to come
in. They also incorporated dance programs. Due to the school’s demographics, Principal H
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worked to offer most classes during the day. He attributed that to the socioeconomic status
present in his demographics. He shared that sometimes, in lieu of their support times, he
scheduled arts agencies, to work with the students. He didn’t want any students to not be able to
participate because they couldn’t stay after school. There were times when he made sure that set
transportation, or accommodations were made with parents for afterschool events. Principal H
also often worked with the chorus on music. He desired for every child to be involved in
something, and preferred through the arts. They will be offering a piano program for the
upcoming school year.
Summary of Findings by Themes
As discussed in chapter 2, businesses have turned to artists to influence employers as an
approach to drive innovation. Participants in this study shared six common descriptive themes:
self-identification, thinking artistically, relationships focused, including everyone in the process,
allowing artistic forms to work within its medias, and making matters work within in systems
that govern decisions. These themes emerged from two cycles: descriptive coding and focused
coding. The themes collectively were summed into to the acronym S.T.R.E.A.M. and presented
in the visual painting in Figure 4. The themes presented a visual painting of the lived experiences
of artistic leaders; with subsequent sections examining their approaches and impact in education.
The study concluded with a definition of artistic leadership and a generalizable framework for
the development of artistic leadership and presented in Chapter 5.
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S. T. R.

E. A. M.

Self-Identification

Think Artistically
Everyone Is a Leader
Make It Work within
the system
Relationships Matter

Arts for Arts Sake

Figure 4: Visual Painting of Themes Emerged from the Study
Self-Identification: I Know Who I am
Art was essentially the focus of every participant in this study. Each principal presented
creative structures that expanded the scope of the perspectives from the mindset of an artist.
Artists in its natural state, write poetry, compose music/songs, write plays, create dances,
entertain people, act on the television, or design sets for the stage or the runway. At the
completion of their work, a performance/display is presented for others to view and gather
feedback. The responses for this theme were analyzed from the theoretical construct of
Understanding Self and Others. The following supporting themes were identified because of the
coding process: educational background, beliefs, experiences, and aspirations.
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The background information emerged from the opening of each participant’s
conversation during the interview process. This theme provided insight of the types of
educational backgrounds and trainings that were experienced prior to their entry into the field of
education. This theme revealed each participant’s artistic backgrounds, hobbies, and expertise.
All the participants identified with an artistic background in music; however, their educational
backgrounds were different. Principals A and C were the only two participants who received a
degree in music, and previously taught music in the public schools. Principal B had a
background in science and mathematics. Principals D, F, and H received a degree in Elementary
education and previously taught in the public schools. Principal E chose to teach because of his
previous background as a Christian youth counselor. Principal G began her career in healthcare
administration, then left the field because to work with children. Her initial quest began with a
literacy ministry at her church; however, her undergraduate degree was in biology.
It’s important to find value in people. Each participant also expressed different
perspectives on their values and beliefs. Principal G shared that he valued everything that
everyone brought to the table. This was based on his belief that everybody was good at
something. Similarly, Principals A, B, C, D, F, and H recognized their strengths and areas that
needed to be refined. Each of the participants shared responses on their beliefs and experiences
in education. Principal B, D, E, F, and G shared how their beginnings in teaching and artistic
experiences tied back to their childhood experiences in church. Seven of the participants
remained active in church via playing an instrument, singing in the choir, or participating in the
praise dance ministry. Principal G shared,
I'm a singer at heart, I've been singing since I can remember…singing at home, family
sing. I've been singing in church since I was a very, very little girl. I sang in college, I
sang with a recording choir for like 20 years, and so now I still sing with my church
choir. But music has always been a big part of my life. I'm a lover of music.
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Because of experiences like this, each participant identified areas that attributed to their values
and belief which led to their artistic backgrounds. Each participant also articulated his/her vision
on what they believed would make a great school and an effective teacher. From the eyes of
Principal F, a great school, for example:
… is a school where the stakeholders, everyone, is operating at their optimum ability
levels. The students are performing at their highest levels, the teachers are performing at
their highest levels, the administrative staff are performing at their highest levels, and
everybody is moving. The students are proficient. We show tremendous growth every
year because we take students who can barely read and by the time they leave us they're
able to read. We have a lot of growth, but what we're trying to work really, really, hard
on is increasing proficiency. That takes a lot of extra work. A great school would be a
school where 100% of the students are reading on grade level and performing their tasks
and academic tasks at grade level.
Principal G summed it best in her belief that an effective teacher is:
…not one who just has the knowledge, but one who knows how to implement that
knowledge in a way that children learn. However, they need to implement it.
Differentiation instruction is extremely important. They must know how to meet that
level learner wherever they are… In a classroom, you can have three or four different
levels, but they've got to be able to be creative, and to reach them. They should be kind,
they must be nurturing to our children. …My teachers should come wanting to serve our
children.
Principal H, also shared that it was his belief that he should also try to model, or remain in the
forefront of his teachers and staff members because he expected everyone to serve 100% of their
students. From Principal G’s perspective, his vision of a great school was a learning
environment that students liked to be a part. They could look at the colors of the walls, and feel
proud to be a part of it.
Meaning Unit 1: All 8 participants visualized their ideal schools and teacher
effectiveness, through prior knowledge and expertise. It was their beliefs and values that created
this ideal place. Each of their stories shared similarities on creating a place where children
learned from teachers who could help them grow beyond their current levels.
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Think Artistically: I Can Think Around the Box
The responses for this theme were analyzed from the theoretical construct of Engaging in
Leadership Best Practices. The following supporting themes were identified because of the
coding process: perception, professional development, instructional practices vs. preferred
instructional practices, and perspectives on curriculum.
Perceptions provided insight to each participants’ understanding of how he/she viewed
the world and its surroundings. This supporting theme provided depth on how participants
perceived the arts. Principal H believed that in leadership one must think as an artist, and learn to
be creative and flexible. Principal H further stated, “there are a lot of creative ways that I think a
lot of artists are able to innately incorporate in their work…” Principal A shared that artistic
children who were enrolled/participated in band, or orchestra, or the arts in general, were the
better kids in the building. Principal B also supported this perspective by sharing a possible
reason behind this principle. He stated that arts,
“improved the quality of life for everyone. It helps you with pattern recognition. It helps
you in coalescing multiple ideas. It also gives you an alternative means of expression.
Besides just simple verbal stating. Since we've been here, we must balance rehearsals,
studying, given the agent to learners”.
Principal D attributed that the arts to helped him become a critical thinker. He stated, “I think
just my background in music has allowed me to be more of a critical thinker. I tried the Suzuki
method one time when I was playing piano in which it allowed you to be able to listen to what
they want you to play before learning the notes”. Principal E further shared that students who
loved to listen to music on their own, increased their engagement factors in the classroom and
afterschool. Principal F concluded that “it’s really important that we expose them to as much of
this stuff as possible so they will even know that it exists”.
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Meaning Unit 2: The arts imposed a variety of impacts on the way a person could think
and view the world. Such artistic mediums employed creative thinking processes in which the
participants also infused their artistic areas of expertise in their thinking processes. This analysis
also presented how principals believed that the arts made a difference on their students, and the
exposure of such, had a positive impact on the culture and performance of their schools. These
creative thinking processes broadens their artistic perspectives on the world and academics.
Because of these artistic perspectives, the participants also shared how the arts were incorporated
in their instructional leadership practices. Principal A shared the following response,
It the beginning of this school year it was neat. I can't think of the young man's name but
at any rate, he used to be the art teacher over at a Middle School. He now works for the
federal government in their fine arts something. At any rate, he came in for a month and
half, like my second and third graders. What he did was, it was a way of incorporating
reading language arts into visual art. So, he had the children create a project of some sort
and then there was a culminating product where there was a ... Basically a learning walk
in terms of all the artwork that they did and comparing it to two or three books that they
read. It was really, good. We try to do one or two of those things every single year.
Because of artistic practices such as this, each of the schools enriched the arts into their
instructional programs. Principal A included the following programs in his curriculum: chess,
computer technology, orchestra, facing history, Orff music, percussion, and visual art. Principal
B included creative writing, dance, drama, visual art, and music into his programs. In fact, he
also used the arts to engage parents. He shared the following response,
We do family math night, family science night, and family reading night. That just goes,
they're used to, the family math science, or family math night, used, we got that from
something that was happening years ago. We're just extending it to different subjects. We
do a lot of tutoring here. After school and weekends…If I want to do dad's grill out chill
out, how am I supporting my literacy effort? I need to do a book giveaway, or something
like that. Or, I need to make some announcement, without taking a feel for, I don't want
to change the feel of it being a low-key day, but I do want it to, I should keep with that
message. It's about building literacy… It's about arts integration…
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Principal C offered dance, orchestra, creative writing, theater/drama, vocal music, piano, jazz
band, concert band, and visual art into his programs. Principal D offered vocal music, piano,
guitar, and strings (orchestra) into his programs. Principal E offered visual art and music for the
time being, but planned to expand his program in the next three years. Principal F offered band,
gospel choir, a dance team, and majorettes (after school). He is also planned to expand those
programs, not just a class; but in an enrichment program after school. Principal G offered visual
arts, vocal music, with plans of adding Mandarin, urban farming, and coding into her programs.
Principal H offered creative writing, playwright, acting, singing, dancing, drawing programs into
his programs.
Another perspective was Principal F’s vision to expose his students to different
community organizations that were centered around the arts. He believed that the arts helped his
students broaden their perspectives on the world outside of school and needed to learn about
career possibilities. Principal F, further shared that it was everyone’s role to help his students to
be exposed to the arts and to get the arts more intertwined. His reasoning behind this was to get
the students familiar with the arts and increase their student engagement and participation to get
them to motivated. He shared how he permitted community organizations like Hats Off Theater
to enhance their instructional program by collaborating with the English/Language Arts teachers
to infuse theater through peek experiences. He also encouraged other principals to carry in like
manner because of his successes. Principal C concurred, “there's a lot of teachers in the building
that don't take field trips at all, which, I think that's an issue too. If you're not taking your kids
anywhere… I think you're doing a disservice to the kids that are learning”.
The final supporting theme used in this visualization was the integration of arts into
professional development sessions. Principal F shared how he infused music into professional
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development session to calm everyone down. He attributed this to setting the atmosphere for
learning. He also shared that he incorporated PowerPoints and other visual aids during his
presentations as well, to appeal to the different learning styles. He stated, “the arts definitely
helped. I actually, on occasion, sang for the teachers and the staff and the students and they really
loved that”. Principal H also shared how he incorporated artistic practices within his
professional development settings by infusing role play activities. Principal E and G incorporated
the following musical activities in their morning meeting procedures: music/songs, chants, and
raps.
Relationships Matter: I Have the Power of Influence
The responses for this theme were analyzed from the theoretical construct of
Understanding Self and Others, with a focus on others. The following supporting themes were
identified because of the coding process: parent, teacher, student, and other principal’s responses
to leadership, community support, and longevity. For this theme, each participant shared their
perspectives on their ability to influence others. Principal E responded opened the conversation
his realization of his role as the principal,
…cannot do everything in his day and time, and a principal cannot know everything and
so I think you have to leverage people who are very talented very knowledgeable and
people who are very influential in your buildings to be able to move things and get things
going in the right direction because it all serves on the overarching concept meaning that
your overall vision, if you've framed it, and if you've put it out there in an explicit way
for people to know what their expectations are in the end result…
Principal H shared that his aspirations to be an educator came primarily from the influences of
his childhood and educational experiences. His inspiration began from his vocal music teacher.
Principal D stated,
“your experience makes you more confident in your decisions and your experience gives
you wisdom on how to implement new things and how to pull people with you rather
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than being at a tug of war with them. You must become an influencer rather than a driver.
Sometimes I think people don't transition well from the driver to the influencer”.
Meaning Unit 3: Leadership is based on one’s ability to influence others. There are
multiple complexities involved in running a school, and one person can’t perform all
responsibilities. A shared approached to leadership depends on the preferred style of leadership.
A summary of the responses from each participate was provided according to their preferred
leadership styles in Table 5.
Table 5
Summary of Principal’s Responses to Leadership Styles
Principal’s Identity

Leadership Style
1. Artistic

•

2. Authoritarian

•

3. Charismatic

•

4. Collaborative

•

5. Creative leadership

•

6. Democratic

•

7. Distributed

•

8. Facilitative

•

Principals A, B, C, D, E,
F, G, and H - all
identified with this style
of leadership
Principals B, C, and F
identified with this style
of leadership
Principals F and G
identified with this style
of leadership
Principals C, D, F, G, and
H identified with this
style of leadership
Principals C, E, F, G, and
H identified with this
style of leadership
Principal E and F
identified with this style
of leadership
Principals A and F
identified with this style
of leadership
None of the principals
identified with this style
of leadership
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Summary of Responses
•

8 out of 8 shared
responses that identified
with this style

•

3 out of 8 shared
responses that identified
with this style
2 out of 8 shared
responses that identified
with this style
5 out of 8 shared
responses that identified
with this style
5 out of 8 shared
responses that identified
with this style
2 out of 8 shared
responses that identified
with this style
2 out of 8 shared
responses that identified
with this style
0 out of 8 shared
responses that identified
with this style

•
•
•
•
•
•

Table 5 (Continued)
Summary of Principal’s Responses to Leadership Styles
9. Inclusive

•

Principal F identified with •
this style of leadership

10. Instructional

•

11. Motivational

•

Principals A, B, D, E, F,
•
G, and H identified with
this style of leadership
Principal F identified with •
this style of leadership

12. Nurturing

•

13. Servant

•

14. Shared

•

15. Situational

•

16. Transformational

•

17. Visionary

•

Principals F, G, and H
•
identified with this style
of leadership
Principals A, B, C, D, E,
•
F, G, and H - all
identified with this style
of leadership
Principal F identified with •
this style of leadership
Principals A, C, and D
identified with this style
of leadership
Principals A, B, C, D, E,
F, G, and H - all
identified with this style
of leadership
Principals A and E
identified with this style
of leadership

•
•

•

1 out of 8 shared
responses that identified
with this style
7 out of 8 shared
responses that identified
with this style
1 out of 8 shared
responses that identified
with this style
3 out of 8 shared
responses that identified
with this style
8 out of 8 shared
responses that identified
with this style
1 out of 8 shared
responses that identified
with this style
3 out of 8 shared
responses that identified
with this style
8 out of 8 shared
responses that identified
with this style
2 out of 8 shared
responses that identified
with this style

All 8 participants believed that their styles of leadership were valuable assets in leading
his/her school. Principal A and D identified situational and transformational leadership styles.
Principal A also shared that his style of leadership depended on what was needed in his building.
At times, he could be very stern and other times he could be very quiet. Principal B identified
with experiential, servant, and supportive leadership styles. Principal C identified with
collaborative, operational, servant, situational, and transformational leadership styles. He also
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shared that he preferred not to stick with any one style because of situations that occurred during
the school day required him to change. He stated,
sometimes you must deal with some real difficult decisions that are specifically board
policy and you've got to be very specific in your directness in that, where other times
you're dealing with people's needs and parents' needs and trying to a mediate, so it doesn't
really stick with one specific style all the time. Trying to get a win-win for everybody, I
guess, is the main role...
Principal E identified with transformational leadership style. His perception of transformational
leadership meant,
transforming academics, the level of the rigor, and again the student achievement
outcomes and results that our experts associate with their school. In conjunction with that
as well, you'll oftentimes see a culture changing, my students are so centered in
everything that I do, meaning that if the kids feel good then they're your best walking
advertisement.
Principal F and G identified with situational, charismatic, and servant leadership styles, while
Principal H identified with servant leadership.
Another interesting perspective presented was that three of the participants identified
leadership styles that they preferred not to follow. Principals F, G and H, stressed that they
preferred not to exhibit characteristics that would demonstrate mannerisms of micromanagement. All principals shared that their teacher turnover rate was very low annually. From
Principal D’s perspective, many of his teachers stayed on until retirement. Principal H also
shared his climate averages are usually higher than the local school district's as well. Principal C
suggested that a pretty good rapport on teachers attributed to his leadership style. He shared that
teachers saw him as more approachable and able to communicate their concerns and needs
without fear of being retaliated against for something they complained about. Principal F shared
how he used charisma to motivate his teachers when they felt drained to motivate to continue
working. He also shared feedback that he received from his faculty on preferred characteristics
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they would like to receive from a principal, which attributed to respect and being treated like
professionals. He also shared that he valued their needs. Each staff member felt valued when
acknowledged. Principal G shared that she tried to make sure that she was always respectful of
every person with kindness. She made it her priority to value everything that everybody brought
to the table. She stated, “it's important to find value in people. Because everybody has something
good”. Teachers are not the only ones that principals should influence. Each principal also
shared their interactions with students and parents. Principal C, D, E and shared that their
students are centered in everything that they do.
Meaning Unit 4: Leaders can make a difference with his followers based on the
mannerism in which people are treated. When people feel valued and appreciated for their work,
they react positively and the working environment is more productive. Each principal proved that
their style of leadership made positive impacts on their staff. Low turn-over rates and positive
climate surveys were identified as indicators of successful styles of leadership.
Everyone is a Leader: I Can Share My Responsibilities
The responses for this theme were analyzed from the theoretical construct of
transformation leadership. The following supporting themes were identified because of the
coding process: shared-responsibility, building leadership capacity, and decision-making. The
roles of the principal varied in many aspects. Principal H stated, “there's never a need for me to
say I'm the principal, or that I'm the boss. I work beside my teachers, not necessarily in front of
them”. Leadership from his point of view was a shared responsibility. Principal F insisted that
the key to his success attributed to using the expertise in his building. Principal B highlighted a
key indicator on making academic decision. He relied on his department chairs, instructional
facilitator and other principal colleagues.
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Oluremi (2008) studied the behavior of principals in Ekiti secondary schools. He stated
that, “school administrators should endeavour to influence the behaviour of the teachers in order
to achieve the goals of the school” (p. 302). He further acknowledged that principals’ success
depended on his/her effectiveness with teachers. The approaches used by principals today are
utilized within a collaborative effort, based on skills learned prior to obtaining their position as
the school leader. This theme revealed perspectives on how principals shared their
responsibilities with their teams. With each participant understanding that the job cannot be
carried out alone, they all shared their leadership practices with a variety of roles, deeming that
everyone was a part of a team. Each participant identified key people that were in their buildings
who could further assist them with carrying out roles and responsibilities a list of these titles was
provided in Table 6.
Table 6
Personnel Used to Assist Participants with Leadership Responsibilities
➢
➢
➢
➢
➢
➢
➢
➢
➢
➢
➢
➢
➢
➢
➢
➢
➢
➢

Administrative Team
Aspiring Teacher Leaders
Assistant Principal
Cafeteria Manager
CAPA Coordinator
Counselor
Curriculum Coordinator
Custodial Plant Manager
Dean of Instruction and Culture
Grade Level/Content Chairs
Instructional Facilitator/ Title 1 Facilitator
Instructional Leadership Team
Media Specialist
Office Staff
Professional Learning Community Coach =PLC coach
Stage Manager
Teacher Leader Teams
Vice- Principal
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Principal G, believed that sharing leadership responsibilities was about building
leadership capacity. She attributed that this practice helped her pull the best out of her teachers.
She trained them, and worked to ensure that they had the resources needed to be excellent
teachers; along with modeling skills, and character traits for them. Principal C shared that he
pushed his assistant principals, counselors, teachers, and everyone else to deal with student
issues. He preferred not to hire candidates that focused on the mentality that, "I just want to be
assistant principal and that's all I ever want to do." It was his belief to hire someone who aspired
to be a principal or another leader in the district. He shared that if someone wanted to be
stagnant, it would negatively impact the school. Principal F allowed his teachers to run the show
at his school. He believed that his teachers were competent enough to handle the instruction
while his focus remained on facilitating academic progress. From his perspective,
I'm a member of the team and I sort of guide them in the direction that I want them to go,
but the bulk of the heavy lifting I put on them to do. I want them to be able to identify
what high quality work looks like that's aligned to the standards.
Principal F believed that it takes everyone rallying behind the school for the school to reach its
optimum ability level. Principal H also supported this principle because he trusted that his staff
would serve as practitioners and experts in their own content areas. Like a doctor, Principal H
believed his responsibility was to diagnose and/or prescribe his vision for best practices and the
staff gave him the anecdotal things regarding the students. As a team, they contributed to student
achievement by pulling out students for intervention to keep them on grade level.
Principal D’s believed in the development of leadership with his students. His student
council, for example, provided an active voice on sharing their concerns or desires with him
monthly. They shared things that they wanted to do or change. He also shared that he had an all
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girls' group that provided input about their challenges. Principal H shared the following
statement,
We adopted a motto, a couple of years ago, that everyone's a leader, and that motto is not
just among our staff and teachers, it's one that we also use among our students.
Everyone's a leader. We sandwich that with a set of core values that we adopted, but to
that end, that whole aspect really relieves any one person of that total responsibility, that
huge burden of that. We all share the burden of making sure our students achieve.
Everyone playing an active part as a leader really means that they are part of councils and
different things that have specific functions in this field.
Meaning Unit 5: Responsibility was not just about one individual. It was about everyone
on the team and each person who contributed to it added to the success of the leader.
Arts for Arts Sake
The responses for this theme was analyzed from the theoretical construct of
Understanding Self and Others. The following supporting themes were identified because of the
coding process: instructional programs and artistic experiences. Principal B stated,
arts for art’s sake, it's nothing wrong with arts for art’s sake. Sometimes, it is about
entertainment. Sometimes, it is about just hearing music that's pleasant to you.
Sometimes, it is about going to a play, and just being lost. It's a comedy, it had nothing to
do with the real world. It's just something to change your experience.
Art for art’s sake, is a slogan that originated from the French term l’ art pour l’ art. The phrase
expressed the belief that art needs no justification. As shared earlier, the principals incorporated a
variety of artistic programs to enhance their aesthetics. This theme expanded a deeper
consideration into the artistic programs and experiences shared by each participant. Figure 5
demonstrated the connection between artistic programs and each participant.
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Figure 5: Visual Map of Artistic Programs Shared by Participants
Principal C shared how his art, dance, instrumental music, band, orchestra, top 40
ensemble band, and additional arts programs such as a jazz band, creative writing, theater, piano,
were incorporated. His dance, students had opportunities to collaborate with some additional
people in the community. The music ensemble group, was a commercial music ensemble, which
was considered a top 40 group. They played popular songs from artists such as Bruno Mars,
Adele, etc. Last year, his music students performed a two-hour show at the local rock café and
Principal C connected with a friend to serve as an Elvis impersonator. The music ensemble,
played all over town. They also received a High School Music Grammy award. Students played
their instruments and received pay due to richness of the experience. He even shared on
occasions, he would go out to band rehearsal and play a selection with them just to have a little
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fun. He also shared that he did one little cameo role with the concert band last year, and played a
music selection the students created. He shared that he really didn’t have time to practice a lot
with the kids in the ensemble, but enjoyed the experience.
Principal A shared his artistic experiences from his orchestra and Orff music teachers.
Whenever they put on a concert, they incorporated Language Arts via a piece of text
coordinating with the concert theme. The previous school year, they did an African American
folk song concert. The kids also learned the fine arts side of it. The art teacher had the students
create works that depicted current readings. The orchestra performed the songs that correlated
with the book and students sang folk songs with the Orff music teacher which culminated into a
finale concert. His goal was to have at least three per year school-wide. From Principal F’s
perspective, “our students really needed that because many of them don't do a lot of things
related to the arts. If it doesn't come from the school, they don't know anything about it”. Arts
exposure was an asset to each of the participants.
Principal B, C, D, E, G and H, all shared that they have holiday and honors programs
where students performed. They have events such as parent meetings, open houses etc. where
students are also performing. Principal F share, “when you probably look at the overall picture,
we're probably doing them every month, but they're not scheduled like every month, like on the
schedule. They're performing monthly”. Principal G shared how they incorporated theater
within social studies. From her perspective, the incorporation of role play demonstrated a richauthentic experience.
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Make It Work Within the System
The responses for this theme were analyzed from the theoretical constructs of
transformation leadership and engaging in leadership best practices. The following supporting
themes were identified because of the coding process: academic achievement, accountability
measures, district policies and support, school demographics and school types.
Principal F presented a position that the system can't be changed. He shared in his
response, “You have to operate within the parameters that have already been predetermined and
preset by powers other than the people who are actually in the buildings”. There were factors
such as financing programs, school demographics, district programs, academic performance
goals, and learning environments that each of the participants identified as challenges they had to
work around to effectively carry out his/her duty as the instructional leader.
Early challenges dealing with accountability measures and state testing have taken
priority for the participants. There were systems such as the US Dept. of Education, the local
State Dept. of Education, and local school district that were under pressure on how they are
measured the success of students’ mastery of standards and benchmarks. Legislative actions
required a high level of accountability within those parameters for funding to commence. There
were factors such as community demographics and overall performance status that principals had
to work around. Principal F shared,
The system can't be changed. You must operate within the parameters that have already
been predetermined and preset by powers other than the people who are in the buildings.
Once you understand that, it takes a lot of unnecessary stress and pressure off you. You
still can impact the things that you can impact, but in my mind, I just wanted to do a
grand overhaul of pretty much everything and provide everything for every child and do
everything for everybody. You realize, very quickly, that you just can't do that. One
person just cannot do that.
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When Principal A first accepted his job at School A, it was identified as a low performing
school, with threats of being taken over by the state. He shared that the local school district
decided, "Okay. School A is rich in history, we're not turning it over to the state. What we are
going to do is put it into the Turnaround Program." This gave him the autonomy to do what was
needed to move the school forward and make academic gains. He described the process below,
I let go of about 95% of the teachers. I only kept 5%, which is only about 6 or 7 teachers.
Then I brought in a whole new staff on top of that. Turnaround Schools also gives the
principal financial flexibility. The grant for School A was around $1.4 million over a
three-year period that you can use on extra resources or extra staff. Whatever it takes to
move the school forward. There's a high level of accountability with that autonomy.
About every three months we have check points to where the state is checking on our
data to make sure we're continuing to move forward. Then, of course, at the end of the
school year based on state testing data they make a judgment, like, "Are you moving
towards the goal of whatever it is you wrote inside of your grant?" If you go backwards
or if you don't meet the obligation that's inside of that contract or that grant, your school
can either close immediately or it can be immediately given right to the state. If you're
making those gains they're going to continue to give you that autonomy as a principal.
Then also give you extra financial resources to do what you need to do. Also, autonomy
in terms of hiring. In a typical school system, there's a lot of red tape when you need to
remove a teacher who's not effective. In Turnaround Schools, if I tell someone that you're
not effective or you’re not the right fit for a high needs school, I can let you go versus
having to keep them around and go through the tenure process and all those things. It's
high stakes but again, it gives the principal ultimate control to move the school.
At the end of the school year, each school was ranked levels 1-5, with 5 being the highest. 5 out
of the 8 schools were ranked as a level 5 school for student growth during the 2015-16 school
year.
Another aspect of systems identified with the participants were centered on district level
initiatives that were beyond their control. From Principal C and F’s perspective, depending on
what the district had going on, there were instances where they had to modify and rework their
schedules around the district. Principal C stated, “there's some pretty clean-cut things you gotta
do or you go to jail and if your teachers don't do them or your administrators don't follow
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through, you're getting in trouble”. This logistics consisted of things like state law about student
attendance or grades that must be entered in the gradebooks to give a grade. He also shared there
were some curricular decisions, “I have to, I guess, say, this is what we're doing, because I really
didn't get a choice in it”. One example would be the 000 Math Program. The 000 Math will be
used in 9th grade for the upcoming school year. Principal C wasn't asked about it; he was told
everybody in high school in the district will be doing 000 Math. Principal C believed that his
biggest change was from self-study and trying to figure out the best approaches to deal with
things. Schools A, B, D, and E, were already using 000 Math during this current school year.
Even in the charter school system Principal G shared,
We're a single site charter, so we have autonomy on everything that happens in the
building. In most charter spaces, they are of course governed by businesses or
corporations and they receive directives from boards, or corporations that aren't even in
the same city or state that they're in. However, we're a little bit different. We can receive
state and federal funds, and so in this state, and in this city, we are approved by the local
school district. But we should answer to them for our title funds.
The public schools are required to use the state's standards, and a curriculum that's approved by
their school district. Charter schools have the autonomy to use their own curriculum, they could
also choose not to teach the state standards. However, to be accredited, and a part of the state's
numbers and statistics; they required students to take the state’s assessment.
There are additional parameters such as demographics that principals should work
around. Principal C shared that his student attendance rate was low because he had some students
that were chronically absent. He attributed this to his Latino demographics that were not engaged
and had high absenteeism. Principal G and H identified their schools as the poorest communities
in the state. Principal G sought to hire teachers that had the drive and passion for wanting to
serve children. From Principal H’s perspective,
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when we begin to talk about demographics. What we can expect students to do, and/or
bring to the table, has an impact on how we look at this set of demographics, versus how
we look at another set of demographics. It has a huge impact, because what we must do,
and what our teachers must do, is learned to build a tolerance, but not become empathetic
to the point where we don't push students to their full potential because they are
capable…Very capable... These are some of the brightest and smartest students, so there's
still a way in which we should really push, and make sure that they're working to their
full potential, and make sure that we give them an opportunity to struggle productively,
so that they learn, and become strong learners.
Principals D, E, F and G agreed that their students shouldn't be deprived of opportunities just
because of something that's not their fault and work hard to create programs that will enrich their
lives.
Funding was another obstacle that principals learned to work around to ensure that
students had an equal opportunity. The participants shared although funding was not available
for them to hire or expand their resources, they reached out to experts in the community
businesses, arts programs or the district fine arts departments to provide additional support.
Principal E shared that they received $25,000 in buying new equipment from the local school
district. Principal B received $5,000 from Lowe's for a community service project to enhance
their school surroundings. All 8 participants’ responses spoke to the commitment and vision that
they had for aesthetically creating a learning environment that provided exposure to the arts and
ensuring students had resources necessary to grow as potential artists.
Chapter Summary
This chapter presented a descriptive review of the purpose and scope for understanding
phenomenology, its methodology and significance to this study. A description of each participant
was presented along an alignment of their responses to the research questions. The responses
were collected using semi-structured interviews. The data was reviewed in two cycles:
descriptive and focused coding. The usage of line-by-line coding enabled the researcher to use
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97 codes (Appendix E). A phenomenological understanding is distinctly sensitive, energetic,
situational, progressive, theoretically and nontheoretically (Manen, 2014). As phenomenology
explored sensitive information, we got back to the meaning and contexts to enrich us from
another’s perspective. During the coding process, each sentence was coded using in NVivo 11
data analysis system. The codes were then grouped into twenty-two subcategories. Six themes
emerged from the review of the data to help us to understand the shared leadership practices used
by principals with a background in the arts. The theoretical frameworks of transformational
leadership and the four dimensions of leadership were cross-examined and embedded throughout
the themes. The next chapter will present and discuss the results obtained from the responses of
the semi-structured interviews.
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Chapter 5
Summary, Discussion, and Conclusion
Introduction
The purpose of this qualitative study was to ascertain information on the leadership
approaches used by principals with artistic backgrounds, skills, or hobbies and to understand
how their behaviors informed instructional leadership. This chapter brings closure to the
overarching research question by expanding meaning of artistic leadership from the lens of
phenomenology. The overarching question focused on the types of behavior each principal
exhibited, and the extent their backgrounds influenced the way he/she supervised instruction.
This chapter also provided perspectives for consideration of the lives and meaning to artistic
leadership.
The phenomenological data analysis provided many connections back to the literature
and explicitly provided an opportunity to examine the question in context. Because artistic
leadership is a new form of leadership, the literature provided limited understanding to the
meaning of the establishment of a globally accepted definition to this form. The literature;
however, provided arguments that artistic leaders could possibly inspire and influence the
emotional orientation of his/her followers. The literature also provided a brief history of
perspectives on how artistic leadership could form, along with supporting characteristics that an
artistic leader could exhibit during the instructional flow process.
The Transformational leadership approach suggested that followers with a genuine form
of leadership engage their followers differently within his/her style of leadership and decisionmaking processes. It was also established that artistic leaders operate through their ability to
influence the emotional orientation of an individual towards performing what was considered
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right (Ramsing, 2010). The other difference was that although artistic leaders exist, these leaders
do not act as traditional leaders, but as team mates to their followers, thus advocating for
creativity and involvement in the decision-making process. Six pertinent themes emerged from
this study and were shared in the previous chapter.
Discussion of Each Research Question
Research Questions
This phenomenological study was conducted to answer one essential question and three
sub-questions. The overarching research question that guided the research was: what types of
behavior does principals with a background in the arts exhibit, and the extent their backgrounds
influence the way he/she supervises instruction?
Three sub-questions were developed in support of the overarching research question were as
follows:
1. What are the shared leadership styles of principals with a background in the arts?
2. How are the approaches used by leaders with a background in the arts different from
traditional leadership approaches found in the literature?
3. Which approaches do principals with a background in the arts perceive to have the
greatest impact on instructional leadership?
Summary of Findings Addressing Each Research Question
RQ 1: What are the shared leadership styles of principals with a background in the arts?
The semi-structured interview protocol was used to understand the shared leadership
styles of principals with a background in the arts. Five prompting questions were considered and
shared in the previous chapter.
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1. How would you describe your style of leadership?
2. How would your teachers describe your style of leadership?
3. To what extent has this support enhanced your leadership style?
4. What approaches, if any, do you use to distribute leadership responsibilities?
5. How would you describe your most valuable artistic experiences that may attributed to
your leadership style?
Principals with a background in the arts, identified themselves as artists, and shared the
following leadership styles: transformational, servant, situational, and instructional leadership.
The principals believed that the arts made an impact on their leadership styles and personal lives.
Shared Leadership Styles
Five essential styles of leadership circulated between the responses of each participant.
All participants identified artistic approaches in their leadership styles. A summary of all their
responses are in Table 7.
Table 7
Summary of Leadership Styles & Behavior Responses Received by Principals
•
•
•
•
•
•
•
•
•
•
•
•
•

Adaptable
Advocate for Students
Approachable
Authoritarian
Charismatic
Collaborative
Creative
Critical Thinker
Delegating
Democratic
Distributed leadership
Empowerment
Equitable
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Table 7 (Continued)
Summary of Leadership Styles & Behavior Responses Received by Principals
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Experiential
Expressive
Inclusive
Influential
Instructional Leader
Motivational
Not a micromanager
Nurturing
Operational
Problem Solver
Relationship Driven
Servant Leader
Shared Leadership
Situational
Supportive
Systematic
Transformational Leader
Transitional
Transparent
Usage of the Arts
Versatile
Visionary

Principals Perception of Teachers’ Perception of Their Style of Leadership
Principal B responded that his teachers would perceive him as an instructional leader.
Principals F and H responded that their teachers would perceive them as servant leaders.
Principals A, C, E, and G responded that their teachers would perceive them as transformational
leaders. Principal D responded that his teachers would perceive him as a situational leader.
Principals Perception of Other Principals’ Perception of Their Style of Leadership
Principal A responded that other principals would perceive him as a transformational
leader. Principal B responded that other principals would perceive him as a co-existent, and co114

dependent. Principal responded that other principals don't really see him in action. Principal D
responded that other principals would describe him in a positive light. Principal E responded that
other principals would describe him as a very bold and leader. Principal F shared that other
principals would describe him as a consistent, firm leader, with servant leadership. Principal G
believed that her leadership style was different from other principals because her practice of
discipline was different. Principal G responded that other principals would perceive her as a
nurturing. Principal H responded that other principals would perceive him as a servant leader.
Artistic Experiences Attributed to Each Principal’s Style of Leadership
Principal C responded that the major difference in him and most other administrators was
his background in the arts. Principal A attributed that his art form of music to transformational
leadership. Principal B attributed his art form of music to experiential leadership. He attributed
his art form of music to being collaborative leader. Principal D was raised up in a family that
promoted the arts. He played the violin and piano through several different methods. He
attributed his art form of music to servant leadership. Principal E sang in the community choir
and performed with the praise dance group at his church. He attributed that the arts led him to an
outlet for expressive form and creative leadership. Principal F also attested that his artistic
experiences as a gospel recording artist with the community choir and as a songwriter made a
difference. He attributed his art form of music to creative leadership. Principal G identified
herself as a singer heart, she’s been singing in church since she a little girl. She also shared that
she sang in college, and with a recording choir for 20 years. She attributed her art form of music
to situational and servant leadership. Principal H was privileged to be a part of performing arts,
by way of vocals. He attributed his art form of music to creative and servant leadership.
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RQ2: How are the approaches used by leaders with a background in the arts different from
traditional leadership approaches found in the literature?
An artistic perspective of instructional leadership. Thomas & Green (2015) stated
that, “artists have an important role to play by providing the initial spark, but it is craftsmen who
create the designs, marshal the human resources, and, in other ways, move the school along” (p.
177). The following experiences provided a visual perspective of instructional leadership from
the eyes of the participants on artistic leadership. Principal A shared his vision of including an
orchestra teacher full time into his school. He also shared that he would like to expand his Orff
music position to remain the entire week so his middle school students could have some music
activities during the day.
Principal B shared because of his affiliation in the arts in the community, he directed a
musical performance for 40 years. His main responsibility was directing the orchestra. Principal
B’s passion for arts inspired him to also start a string quartet. He believed in the power of
delivering a strong quality of arts instruction. He shared that the arts reflected experiences from
the world at large. It was his belief that students should learn, engage with, and experience the
arts. Principal B also participated in artistic activities at his school by providing blocking and
staging recommendations. He shared that if he had to make cuts due to budgeting, he would not
cut his arts programs. He would rather cut hours than staffing. He suggested being creative by
sharing his music teacher another school, but insisted that his school wouldn't work, if it did have
an arts program.
Principal C provided artistic leadership from the lens of instruction by sharing how he
offered suggestions to his music teacher about incorporating Microsoft Office 365 to infuse
technology. His suggestion included an explanation on how the students could benefit from using
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the software, for example, like record themselves performing a skill. He shared another example
from a dance perspective. He suggested that students could model a plié. His artistic vision also
provided additional leeway to build a recording studio, where all students could have access. At
times, Principal C would often go and play in the music room sometimes, or with the jazz band
or sit in to listen to some good music just because it was enjoyable to him.
Principal D shared how his family was a major influence on him. He grew up in a family
that promoted the arts, and was actively involved in church. He shared that he was a big
supporter of the arts in his school. He hired an art teacher that motivated the students. He attested
that incorporating art into the core subject areas included more than just coloring on a sheet of
paper. His students created art from various countries because of their selected school focus for
community service projects such as creating a unity mural commemorating Dr. Martin Luther
King.
Principal E shared his interest into bringing in a band program to expand the instrumental
music at School E. The community was branded by a popular music label company based who
produced many legacy artists across the nation. He partnered with his districts ‘director of
performing arts to assist with buying $25,000 in new music equipment to enhance the students’
exposure and aesthetics. He also shared his vision of beginning a vocal music program to make
sure that his students would become competitive and participate in local choral festivals. He
spearheaded the creation of a school song and infused it within the culture. Principal E also
danced. He loved hip hop. He shared that he did it because the students related to it.
Principal F attributed to artistic leadership by inspiring the arts with his staff. He
believed in tapping into their gifts and talents to make everything happen. Because of his music
background, he incorporated the arts within faculty meetings. His rationale for playing music
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was to calm everyone down. His vision was to expose his students to various community
organizations that are centered on the arts. He shared that he mentored his students with singing
and working with them on music on a continuous basis. Principal G loved to play music every
morning before the morning announcements. She also performed for her students. They created
artistic rituals in the morning meetings that consisted of games and singing together.
Principal H shared that his belief that an artist should learn to be creative and flexible. He
shared that he was always could create, and make that situation. He was always coming up with
creative ways to do things, teach, or create activities to stimulate the audience. In professional
development, he infused activities such as role playing. He compared the school as a stage. His
faculty also partook in activities like singing and other creative things. Principal H also modeled
those expectations and model best practices. He also invited some theater agencies to come in to
work with a group of students to put on a production. His consideration of his demographics also
made a difference, for example, instead of having activities after school, he reworked the master
schedule to make almost these during the day. He also shared that in lieu of their support times,
he scheduled those agencies to take place, during that 55-minute block. Like Principal C, F, and
G, he also has performed for his students. He believed it was best to connect them to some type
of outlet, and preferably through the arts. He believed that his students could attach to any form
of art, whether it's creative writing, playwright, acting, singing, dancing, drawing, or something
to that effect.
RQ3: Which approaches do principals with a background in the arts perceive to have the
greatest impact on instructional leadership?
The data presented that principals with a background in the arts believed in the
integration of various artistic programs in their curriculum, field experiences, community service
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projects, and professional development to enhance the learning experiences of the students and
teachers. Each participant, designed programs and practices at their schools, that expanded their
students’ aesthetic perception. They also emphasized the importance of including everyone to
share in the instructional practices, as they articulated this vision in their vision statements.
Vision of A Great School
Principal A’s vision of a great school was a place that centered a strong instructional
leader. Principal B’s vision, was to provide authentic experiences. He believed that artistic
experiences from the world would benefit students learning and engagement. Principal C
believed that a great school was a performance Level 5, and competitive on all formative
assessment benchmarks. Principal D believed that a great school was a place where people cared
about children, and involved the community. Principal E’s summed his vision with four C's:
excellent communication skills, collaboration, critical thinking, and confidence. Principal F’s
believed that a great school was a place where everyone operated at their optimum ability levels.
Principal G’s vision was one where students loved the learning environment and artistic
attributes. Principal H believed that a great school would be one that parents, students,
community, and staff, would embrace and understand the school's mission and vision, and were
joined together in making sure that it was fulfilled.
Vision of an Effective Teacher
Principals A and F believed that an effective teacher would demonstrate knowledge and
strong pedagogical skills. Principals C and F believed that an effective teacher was one who had
strong classroom management, engaged their students; and motivated them to want to learn at
their full potential and motivation. Principals D and E believed that an effective teacher was
performance driven and got results, and balanced the results with positive relationships. Principal
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E’s vision further emphasized that this teacher would also collaborate on the instructional
leadership team and mentor other teachers. Principal G’s vision of an effective teacher was not
one who just had the knowledge but could teach in a creative way that children learned. They
must also be nurturing. Principal H believed that an effective teacher would go beyond the call of
duty to achieve academic goals, using and adapting to various learning styles.
Approaches Used in Fulfilling Responsibilities and Allocation for Instructional Time
Principal A shared his responsibilities as principal with a leadership team comprised of
an assistant principal, Professional Learning Coach (PLC Coach), and curriculum coordinator.
Instructional time at his school, was departmentalized. The average time frame for the middle
school consisted of 55 minutes of traditional instruction. His students attended school one hour
longer than other schools’ due to being a Turnaround school. Principal A added an additional 15
minutes on top of the additional hour, four days per week so that School A could be released
early on Wednesdays; students were released one hour earlier for teachers to meet after school in
their PLCs.
Principal B shared his responsibilities with his instructional leadership team. His team
consisted of himself, PLC coach, school counselor, and team leads for each grade level. They
begin their instructional day in encore blocks. Encore blocks were creative arts classes like art,
music, dance, creative writing. Students received one hour and a half of reading and language
arts, and 90 minutes of math instruction. Subjects such as science and social studies had flexible
schedules.
Principal C shared his responsibilities with everyone. He depended on his assistant
principals for their strengths to get things done. He included an assistant principal, a vice
principal, PLC coach, instructional facilitator, and counselors on his team. He also believed in
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building leadership capacity with his staff. His teams consisted of instructional leadership team
(ILT), PLCs, administrative team, an RTI team, department chairs, a performing arts coordinator,
and athletic director on his side to assist in their perspective areas. Instructional classes were 55
minutes in length. During testing, they switched to a block schedule of 90 minutes. PLCs were
held every week for every tested subject.
Principal D shared his responsibilities with an instructional leadership, administrative,
and teacher teams. He believed everyone should work equally. His administrative team consisted
of the assistant principal, instructional facilitator, PLC coach, guidance counselor, and
sometimes depending on the need, office staff and grade level/content chairs. He preferred
uninterrupted instructional blocks during the day. Students received two hours of reading, math
and science instruction, and about 45 minutes to an hour with social studies. Some grades began
their day instructional day with Response to intervention (RTI). Some grades began with reading
instruction, while other grades began their day with support classes. The RTI students focused on
foundational skills they needed for prerequisite to more difficult concepts.
Principal E shared his responsibilities with his assistant principal, PLC coach, magnet
school coordinator and an instructional facilitator. His instructional time allotment was a
minimal of ninety minutes per day at the elementary level. The middle school spent forty-five
minutes per day in each subject area. For grades K-5, math block took place in the mornings and
literacy blocks in the evening. Everybody taught literacy within their perspective contents. He
also shared his conceptual framework on purposeful planning. With purposeful planning,
teachers used content standards and worked backwards from the assessment to ensure proper
alignment with instructional tasks.
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Principal F shared his responsibilities with his administrative team for other
administrative duties like discipline, attendance, family engagement, engaging the community,
assistant principals are on the team, along with the media specialist, PLC coach, cafeteria
manager, and custodial plant manager. He also had an instructional leadership team, discipline
team, RTII team, and content teams in place. The content teams were broken down as the math,
science, reading and language arts, and social studies departments. All instructional classes
periods were about one hour in length, and rotated six periods per day.
Principal G’s admin team consisted of herself, dean of instruction and culture, and the
guidance counselor. School G did not have any grade chairs because she believed that the roles
brought stigmas and personalities that did not fit the vision of the school. Additionally, teachers
were chosen to handle Professional Development. Instructionally students spent about 120
minutes on English/Language Arts and Reading, and 90 minutes on math. They also spent 45
minutes on science and social studies, while classes implemented interdisciplinary projects, but
instruction remained separate.
Principal H inspired his staff to believe that everyone's a leader. Everyone shared the
burden of making sure our students achieve. His PLC coach served in the capacity like an
assistant principal. Instructionally, students participated in 90-minute blocks for each content
area, for grades 3-5, who were departmentalized. The 90 minutes were broken down into a
reading, math and science/social studies blocks. Grades K-2 were self-contained; students spent
120 minutes on ELA, 75 minutes in math block, and the remainder of that time was split between
interventions and RTI and foundations. This was used for small group pullouts, as students were
selected based on performance tiers.
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Activities Incorporated During Instructional Leadership Practices
Each participant shared his/her perspective on instructional activities offered at their
schools. All participants’ responses centered toward the incorporation of artistic programs. Each
of the them offered classes in areas such as dance, orchestra, creative writing, theater/drama,
vocal music, piano, jazz band, concert band, Orff Music and visual arts. Principals A, B, C, E,
and G previously shared in their vision statements the scope of allowing students to participate in
peek experiences to expand their aesthetics of artistic practices. Principals B, C, E, and F also
shared their passion for incorporating technology. Principal C, for example, also shared in his
vision for the upcoming school year, how they will be using a program called Microsoft Office
365 Class Notebook.
Principal A shared that School A did not include fine arts in their curriculum prior to his
tenure. He began a percussion ensemble, chess programs at School A because of his leadership.
He believed that every child in the building from 2nd grade and up should take chess as a class.
The middle schoolers were on the competitive side of it and studied it every day. The chess team
ranked second in the nation. Principal B also shared a synopsis of events in the community to
the keep them abreast of activities held at school. Because of his understanding of the arts,
they’ve completed artistic projects such as gardening, family math, science, and reading nights.
Tutoring was offered after school and on the weekends.
All schools incorporated PLCs. Principal D shared that he spent time leading discussion
on best practices that employed teaching strategies. He met with all grades. He shared how one
of their culminating projects was created using a wax museum concept of people representing
different countries. The students dressed the part, spoke, and narrated scenes because of the
influence of international studies. Principal F led a few PDs at his school. He also shared that he
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actively participated in data meetings. Principal H spent his time ensuring that the beginning of
each instructional block was monitored for progress. He spent time in and out of his PLCs unless
observation season was underway. Most of his day was observing, and providing feedback on
instruction, or conducting/facilitating PLC meetings. Principal E stressed rigor as a key factor for
School E. He led his faculty into defining rigor, as challenging work that challenges the student
both mentally and emotionally to a large degree. He was also a very strong advocate for
incorporating the arts in his school, and without it would be a disservice to his students.
Principal E collaborated with a local theater to incorporate theater within the ELA
curriculum. He shared how they created a school song and incorporated it on Monday,
Wednesday and Friday as a rap/cheer and chant to establish culture in the school during the
morning meetings. On occasion, Principal E would sing and dance in the sessions. After school,
he offered a drumline/majorette, dance, and Hats Off Theater collaborations. He believed that
using these artistic programs was a way to get them to move forward.
Discussion
After reviewing the data, 14 leadership styles were identified. The fourteen styles were:
artistic, authoritarian, charismatic, collaborative, creative, democratic, distributed, motivational,
nurturing, servant, shared, situational, transformational, and visionary leadership. All
participants in this study believed that teachers would describe their leadership within one of four
main styles: transformational, servant, instructional, or situational. All participants also believed
that their leadership styles were different form their colleagues.
The participants articulated his/her vision of success. Their responses demonstrated that
they believed that a great school would be a positive learning environment, where everyone was
fully engaged and contributed to the success of the organization. Each vision statement was an
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ideal start to understanding each participants’ perspective of a great school. The vision
statements also deployed ideas of student achievement, community involvement, and beliefs in
the overall success of instruction on learning. Collectively, all vision statements prioritized
students’ social, emotional, mental, and physical needs. The participants believed that the arts
were useful and was incorporated in their curriculums to expand student’s aesthetics and
experiences. Without a vision of success, a school would be displaced.
Each participant also shared his/her belief of an effective teacher. A great teacher in their
view, nurtured, taught creatively, motivated and led student growth beyond their present levels.
Classroom management would not be an issue for an ideal candidate because he/she would
utilize best practices to keep all students engaged. This teacher would also understand the
academic goals and the commitment to moving students forward.
All schools incorporated PLCs in their instruction leader practices. The responses
presented in the data, demonstrated each participants’ belief in sharing their responsibilities with
everyone involved in the school. There were various teams created such as administrative teams,
instructional leadership teams, grade level/department chairs, and parent and student teams to
steer the direction of the school.
Instructional time varied with each participant. The elementary principals devoted a lot of
time to English/Language Arts and Math. The secondary schools operated on a traditional class
rotation, with class being no more than one hour or less. Each of the principals supported
incorporating the arts into their instructional programs. If they did not have the resources, they
reached out to organizations within their scope to incorporate them in their school activities
whether it was during or after school. They offered classes such as dance, orchestra, creative
writing, theater/drama, vocal music, piano, jazz band, concert band, Orff Music and visual arts.

125

Cross Analysis of Transformational Leadership and Principal Responses
For this study, transformational leadership theory was identified as one of the theoretical
frameworks to understand the shared leadership styles. Three main functions appropriate for
transformational leadership styles were cross-analyzed: a) serving the needs of others, inspiring,
and empowering followers towards a higher rate of achievement, b) charismatic mannerisms
instilling trust, confidence and pride in work, and c) intellectual stimulation to their followers
thus achieving a high level of success (Balyer, 2012). The other important characteristic of
transformational leadership was shared and distributed leadership. Each participant offered their
followers a genuine form of leadership opportunities that engaged in the vision, mission and
decision-making processes offered. There was a sense of shared responsibility and mutual
respect that resulted in higher job satisfaction and student willingness to learn. The data
presented that principals with a background in the arts demonstrated one or all these
characteristics in their leadership styles. Table 8 provided a cross analysis from the theoretical
lens of transformational leadership with the overall themes related to findings in the study.
Table 8
Cross Analysis of Transformational Leadership and Principal Responses
Principal’s Responses

Theoretical Framework
Transformational
Leadership –serve the needs
of others by inspiring, and
empowering followers
towards a higher rate of
achievement

•
•

•

Principals A, D, E, and G
identified themselves as
Transformational leaders
Principals A, B, C, E, F,
and G identified
themselves as servant
leaders
Empowering teachers
through PLCs
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Overall Themes
Theme: Everyone Is a
Leader
The principals used a
variety of methods for
training others in fulfilling
leadership responsibilities:
✓ Advocate for Students
✓ Equitable
✓ Collaborative
✓ Critical Thinkers
✓ fair and consistent

Table 8 (Continued)
Cross Analysis of Transformational Leadership and Principal Responses

Transformational
Leadership - leaders offer
charismatic mannerisms
instilling trust, confidence
and pride in work

•

Shared leadership teams:
✓ Administrative teams
✓ Instructional
leadership team
✓ Teacher leader teams
✓ Team leads for each
grade level
✓ Grade level/content
chairs

•

Other support personal
Aspiring teacher leaders
✓ Assistant/Viceprincipals
✓ Cafeteria manager
✓ CAPA/ Curriculum
coordinators
✓ Counselor
✓ Custodial plant
manager
✓ Dean of instruction
and culture
✓ Instructional / Title 1
facilitator
✓ Media specialist
✓ Office staff
✓ PLC Coach
✓ Stage manager
Principal F & G usage of
music in staff meetings
and throughout the day
Principals interaction
between faculty members
in their morning routines
Low turnover rates
Longevity in positions
Positive climate scores
High parental
involvement

•
•
•
•
•
•
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✓
✓
✓
✓
✓

Inclusive
Supportive
Systematic
Transparent
believe that WE
resolve the problem

Theme: Relationships
matter
The principals used a
variety of approaches for
building relationships:
Adaptable, Approachable,
Bold, Charismatic,
Creativity, Empowering,
Energetic Expressive,
Flexible, Influential, Not A
Micromanager, Relationship
Driven, Unique, Wellrounded

Table 8 (Continued)
Cross Analysis of Transformational Leadership and Principal Responses
Transformational
Leadership – leaders offer
intellectual stimulation to
their followers thus achieving
a high level of success

•

•
•
•
•
•

•

Principals work around
demographic
surroundings to ensure a
quality education is
designed and delivered in
the schools
usage/integration of
technology
involvement in PLCs
collaboration with
community projects
getting students involved
in peek experience
leading staff through
standard curriculum
changes, state testing,
and district decisions
carrying out decisions
beyond their control and
communicating those
expectations to their staff

Theme: Make It Work
within the system
The principals work
around different issues that
may impact student
achievement and remain
centered on making decisions
in the best interest of children

Interrelation of Transformational Leadership Framework and Overall Themes
The findings from this study indicated that there was a direct connection between the
transformational leadership and leadership styles. With knowledge of how transformational
leaders worked, ensured that positive relationships were established within the participants’
learning environments. Every participant was included in the instructional decisions of their
school, and served as the instructional leader to carry out local district and state decisions. These
identifying factors contributed to: serving the needs of others, charismatic mannerisms, and
intellectual stimulation.
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Serving the Needs of Others
Transformational leaders served the needs of others by inspiring, and empowering
followers towards a higher rate of achievement. King (2002) stated that principals must,
“maintain and model a focus on improving teaching and learning by helping teachers improve
their instructional practices and by making student achievement the highest priority” (p. 62).
School leaders relied on other supports that included a collaborative effort. Principal A shared,
“I have to rely on them when it comes to certain things decision making”.
Another perspective was shared from Principal C, who believed that it was important to
build leadership capacity with his staff. He stated, “We assign teachers things to do that aren't
necessarily in their job title as classroom teacher but we gotta figure out how to get the work
done and a principal cannot do it all by himself, so you gotta be very good about delegating”. His
rationale for doing this was because staff members expressed interest in serving as administrators
and he believed a hands-on approach would allow them an opportunity to grow and build
capacity. Principal H shared, “it's really just a common knowledge around what expectations,
what the expectations are academically, and everybody's hand in that. Parents, teachers, students,
administrators, all took share in their responsibility. They adopted a motto that everyone's a
leader and embedded within the culture. It was because of his core values and beliefs that all
students deserved a quality education, from his perspective transformation leadership was about
everyone assuming total responsibility and focus on the strengths of others.
Charismatic Mannerisms
Green (2010) stated that transformational leader, “has a vision of the future, and their
followers are bound together around a set common beliefs, values, and norms that foster
attainment of that vision” (p. 13). In transformation leadership, certain mannerisms were used
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to motivate staff, students, and parents to embrace change. Principal E shared his understanding
of transformation leadership as “transforming academics”. He also shared his vision of rigorous
academic program, and how it could be transformed onto student achievement outcomes and
results. Principal G shared her perception on how teachers would describe her style of
leadership. She believed that they would call her a transformational leader. Relationships, both
inside and outside of the school were components of transformational leadership. It was
important that each participant engaged everyone in every aspect of their school. Principal F
shared his belief on tapping into the gifts and the talents of his staff and using everybody to make
everything happen. He stated, “I'm also a charismatic leader. I believe in using just personal
approaches and touches to encourage staff members to get involved in the school”. Principal C
shared that he believed his teachers saw him as an approachable person and able to communicate
their concerns and needs to him without feeling intimidated or threatened as they did with the
principal prior to his tenure. Because of their relationships, all participants shared that annually,
they have very little turnover of staff.
It was also pertinent to understand the impact that charisma has on leadership. The data
revealed that charisma inspired their staff. Their visions articulated success. The principals
identified their charismatic leadership to support their teams. This skill was not something they
were trained to do, but innately used as way to move forward. They expressed love and passion
for helping others and the willingness to do whatever it took to keep the team together. These
qualities of charismatic leadership essentially rallied through strong relationships, and longevity
on levels beyond our understanding.
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Intellectual Stimulation
Intellectual stimulation was another aspect that involved transforming schools. The data
revealed that transformational leaders inspired their teachers to be creative, along with applying
problem-solving and critical thinking approaches. Principal H, for example, shared that he
worked beside his teachers. He also prompted teachers to role play and incorporated music and
dance as a stimulant during their PLCs.
Each leader’s behavior showed an importance of getting teachers involved and using
creative measures to stimulate such action. Figure 6 demonstrated the three themes: Everyone is
a Leader, Relationships Matter, and Making It Work Within the System and how they all
connected with the three functions of transformational leadership.

Figure 6: Visual of Transformation Leadership from the lens of Theory and Themes
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Cross Analysis of Four Dimensions of Leadership and Principal Responses
The second theoretical framework for this study was examined through dimensions one
and four. The responses were aligned with the following four concepts for dimension one: belief
systems, behavior, personal values, and recognition of strengths and weaknesses of self and
others. Using dimension four, the data presented examples of best practices that were engaged
with their schools and competencies. Table 9 presented a cross analysis of transformational
leadership that was also aligned with each principal’s responses and themes.
Table 9
Cross Analysis of Four Dimensions of Leadership and Principal Responses
Theoretical Framework

Principal Responses

Overall Themes &
Competencies

Understanding Self and
Others - individuals must
develop an understanding of
self and others

•

Principals selfidentification of artistic
form
• Principals’ perception of
teachers’ perception of
their leadership style
• Principals perception of
other principals’
perception of their
leadership style
• Principals reflection
statements on their
personal artistic
experiences
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Theme - Self Identity
• Principals identification
with an art form(s)
• Principals identification
with a variety of
leadership styles: artistic,
Authoritarian,
Delegating, Democratic,
Distributed, Experiential,
Instructional,
motivational, Servant,
Operational, Situational,
Transformational,
Transitional, Visionary,
Nurturing

Table 9 (Continued)
Cross Analysis of Four Dimensions of Leadership and Principal Responses

Engaging in Leadership
Best Practices - identify and
utilize best practices to
transform school
organizations from one level
to another

•
•
•
•

•
•
•

Theme: Thinking
Artistically
• Principals recognize the
influence of the arts in
instructional practices
• Principals use artistic
methods in their thinking
and decision-making
process
Theme - Arts for Arts
Principals vision
Sake
statements of an effective
teacher
• Principals recognize the
talents of others and
Principals visions
utilizes it within the
statements of a great
instructional design
school
Principals incorporation • Principals participate in
an artistic form outside of
of arts in the instructional
the school
programs
• Principals aesthetically
Principals performances
welcome the arts in the
with students during
learning environment
assemblies/ other events
Thirteen Competencies
during school
Principals usage of PLCs • visionary leadership
for discussion of data
• reflection
Principals usage of
• unity of purpose
Instructional Leadership
• collaboration
teams
• curriculum and
Principals collaboration
instruction
with arts organizations
• learning community
outside of the school
• organizational
management
• professionalism
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Interrelation of Four Dimensions of Leadership and Overall Themes
Understanding Self and Others
From a theoretical perspective, each participant provided evidence that fully supported
Understanding Self and Others. Based on the data, each principal identified him/herself as an
artist and have/or continues to engage in artistic practices within the school or community. All of
them shared their passion for the arts began prior to their entrances into education. Principal A
attended a high school for Creative and Performing Arts and received his degree in music.
Principal B received a degree in Science and Math. He grew up learning to play cello. He
continued to play in a quartet and orchestra at his church. Principal C received his degree in
music and taught band prior to going into leadership. Principal D played the violin and the piano
as a child. Principal E received a degree in English. He was heavily involved in singing in the
community choir and praise dance at his church. Principal F received a degree in Elementary
education, and served as a gospel recording artist with a local community choir and a songwriter.
He continued to write music. Principal G identified herself as a singer, and received a degree in
Science. Principal H received a degree in Elementary education, and identified singing and
playing the piano. He also continued to play music at his church while serving as a leader. The
data also presented that each principal recognized other artistic forms and understood the impact
that the arts had on their instructional programs, based on his/her personal belief system. Each
principal recognized the strengths of other teachers and artists in their community, and highly
encouraged other art forms to be used as an instructional supplement. A summary of how
participants applied dimension one was presented in Figure 7.
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Understood
the Arts

Recognized
the strengths
of self and
others

Dimension
I

Believed
the Arts
was
beneficial

Engaged
in
Artistic
Practices

Figure 7: Elements of Artistic Leadership Using Dimension One
Engaging in Leadership Best Practices
Adler (2006) stated that, “twenty-first century society yearns for a leadership of
possibility, a leadership based more on hope, aspiration, and innovation” (p 487). Green (2010)
identified thirteen compentcies for as: visionary leadership, unity of purpose, learning
community, instructional leadership, curriculum and instruction, professional development,
organizational management, assessment, reflection, collaboration, diversity, inquiry, and
professionalism. From a theoretical point of view, the data presented evidence of eight
competencies out of the thirteen identified and presented in Figure 8.
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Unity for a
Purpose
Curriculum &
Instruction

Visionary
Leadership

Professionalism

Organizational
Management

Reflection
Learning
Community

Figure 8: Competencies Identified with Artistic Leaders Relative to Dimension Four
Visionary Leadership
Each principal shared their vision of a great school. Principal D, for example, envisioned
his school as the number one place where people cared about children. Children learned,
achieved, and worked together to accomplish all. From Principal F’s perspective, teachers taught,
students learned, and all grew. Because of his expertise, School F has also been identified as a
level 5 school for academic growth. Principal H shared that a great school would be one that both
the parents, students, community, and the staff, believed in the school's mission and vision, and
joined together to make sure that it was fulfilled. With a vivid example, he shared the following
statement, “That looks like parents being involved, being a part of the decision-making process,
not just for extracurricular aspects, but as well for those academic charges that all school have,
with regards to being proficient, and growth. That, to me, from where I stand currently, is a
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perfect school”. Each statement shared similarities on student success and incorporation of the
arts.
Professionalism
Fairness and equity was standard practice of each participant. Each perceptively shared
that a good decision, didn’t always have to be immediate. No matter what type of circumstance
was presented, the participants had to make the final decision and it was not always the same
across the board. From Principal C’s perspective a school leader, “got to be equitable on how
give discipline, but it's not always the same. So, fairness is not what you're after, you're after
equity”. Equality ensures biases are removed and that everyone remains focused on the task at
hand. Each participant shared how they made sure that everyone understood the importance of
their input on instructional decisions and how their collective works contributed to the success of
the students. Another example was shared in Principal G’s story on equity from her perspective;
her genuine love for children had differentiated her from her colleagues. She shared that a
decision may not be fair, but it can be equitable. Leadership decisions were not always about
children and discipline, but academics as well. Principal D received input from his faculty for
instructional decisions. Because of his beliefs, they increased their planning time together to plan
for assessments. They also worked together to plan lessons weekly, and selected complex texts
for reading to ensure that their addressing the needs of every standard.
Unity of Purpose
Data from the study revealed that each participant emphasized a sense of urgency to
produce academic results. A great example was shared from Principal E on how he brought his
staff together for a cause. In turn, he served as a salesman to get them to buy-in to the plan.
When a brand is created, it is necessary to sell it to everyone. It was the deal breaker, for
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Principal E, and he sold it with the right pitch. When each participant shared their vision
statements, they created a unity of purpose. Independently each school focused on common
goals. Their unity of purpose was attributed through positive relationships, effective
communication, and commitment to the goals, and fostered their successes. When everyone was
involved; unity was easier to achieve. Principal F attributed his success to his entire team and
community. He shared in his story that unity of purpose made a difference to all parties involved.
It took team effort and determination to move in the same direction.
Reflection
Principals had an opportunity to reflect on their leadership styles in comparison to how
they were when they first began. Principal C shared his story of how he first became a principal,
from his take, the principalship was a learning experience and helped each participant grow into
his/her capacity. Transformational leadership foundations have attributed with personal
reflection. Each participant had an opportunity to describe how their leadership evolved from
their initial year in the principalship. Their reflections involved patterns of thinking and
behavior. The more you work in it, the easier it is to see your differences. The data also revealed
that each participant understood that he/he could not run a school alone, from their reflection
statements, it took some time for them to adjust to their leadership responsibilities. Each
principal leveraged priorities and non-priorities daily, and used their power of influence on
others to get the job complete.
Curriculum and Instruction
While the focus on testing today centers around math and reading, there are additional
avenues to ensuring a quality learning experience. Principal A opened my eyes with his story on
creating a chess class at School A. Sometimes it took alternative learning experiences to capture

138

the students’ mindset. Chess taught discipline and critically challenged their minds. School A
also offered technology, orchestra, facing history, Orff music, percussion, visual art, PE and
library because of Principal A’s vision. Principal F geared his curriculum toward the arts. There
were programs that focused on parental engagement as well as curriculum integration. Principal
B shared in his story, “we do family math night, family science night, and family reading night.
That just goes, they're used to, the family math science, or family math night, used, we got that
from something that was happening years ago. We're just extending it to different subjects. We
do a lot of tutoring here. After school and weekends”. There were also times when it was
necessary to step in and lead different changes.
Organizational Management
There were many facets in managing a team of individuals. Principal B stated, “one of
our jobs is to motivate them to want this information, this experience. It's a system of
management from behavior to make sure that the behavior and environment is conducive”. There
were other decisions that was be made outside of students, such as instructional decisions, which
impacted staffing. Principal A shared how he handled staff performance in his story. The data
revealed that decisions were not always made for instructional, behavior, or performance;
sometimes staff members negatively impacted the climate, and instructional design. It was
necessary to view all aspects of the organization to ensure growth was progressing with students,
teachers, and data.
Collaboration & Learning Community
Professional learning communities varied from school to school. Each principal indicated
in his/her responses that they actively participated in weekly PLC meetings along with their PLC
coach. The focus of the PLCs was designed to collaborate with

139

teachers to assess their instructional practices with student performance. Each participant
understood the impact of differentiating instruction, and familiarities with the PLC process. In
some instances, they were taught by Principals A, D, E, F, G, and H. They collaborated with
their instructional leadership teams to ensure that everyone was on the same page, as it related to
the language of learning that was transpired in the classrooms. PLCs was designed for use in
classrooms, but is currently used for many settings. Each principal articulated the direction for
which his/her teachers worked collaboratively to improve their student’s performance ability.
Motivation, learning, and achievement were improved through the professional learning
communities and collaborative practices. Society demanded this change in the role and function
of schools to better meet the needs of the learners. This change also required an alteration of
how teachers thought about planning for learning. To be effective, a change toward learnercentered organization may require a re-centering of assessment practices to include more and
different evaluations of the learning experience.
Artistic Leadership Defined
Based on the data, an Artistic leader is one who has a background/experience in the arts,
and serves in an instructional leadership capacity. He/she is a servant leader who uses charisma
in motivating positive relationships along with people to effectively transform schools. He/she
also understands the impact that the arts have on instruction and embeds these practices within
the learning environment for all individuals. Finally, he/she employs artistic behaviors in his/her
instructional leadership and models the principle, let the Artists be Artists.
A Theoretical Framework for the Development of Artistic Leadership
Based on the data, the following components were equally important in the establishment
of a theoretical framework that was observed for further development of artistic leadership. This
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model is designed for demonstrating key components of artistic leadership. An individual that
assumes this leadership style would be able to equally identify with the following characteristics:
artistic skills, advocate for creating change, manager of systems, relationship driven, and
instructionally focused on success. This individual would operate in an instructional leadership
capacity, using visionary leadership to establish a standard of excellence and desire to work
alongside followers to achieve such. He /she will also function as an artist both in and out of the
school setting, and advocate for the inclusion of artistic programs in his/her school and
community. A demonstration of this practice is presented in Figure 9.

Operation

Function
•
•

•
•

An artist by
nature
Serves as an
artist in the
community
Advocates for
the Arts

•

Artistically
Skilled

Relationship
Driven

Manager of
Systems

•
•

10
0
%

Instructionally
Focused

Advocate for
Change

Mindset for
Growth

Figure 9: A Theoretical Framework for the Development of Artistic Leadership
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Serves in an
instructional
leadership
capacity
Works alongside
with followers
Visionary

Implications
Artistic leaders indicated that their roles, leadership styles, and approaches are key to
helping researchers adapt to the evolution of school leadership reform. Artistic leadership exists
and adds a positive value to leadership. Adler (2006) suggested that businesses, educators, and
professionals get on board because leadership trends are increasingly turning to artists and
artistic processes to guide their thinking and action. Because of this shifts like this, a new
evolution of leadership approaches are underway. Wallis (2011) concurred that artisitic leaders,
“bring cool ideas to the big table, and have the strategies to make those ideas play out”. This
study revealed that artistic leaders are transformational leaders that are visionary, strong
motivators, and utilizes artistic gifts to inspire change. If we take artistic leadership seriously, the
implications are:
a. Let artist be artist. Artistic leaders use creativity to flow in their educational habitant
without interruptions.
b. Stand with me and let’s work. Artistic leaders believe in the power of equality and
despise the use of micro-management practices.
c. Everyone is born with a gift, and every gift has a place. Artistic leaders believe in
serving others in their leadership capacity and work along with others
d. If you bend the rules, we will change. Artistic leaders have low faculty turn-over
rates due to their charismatic behaviors and they use it to build positive relationships
with those they encounter
e. I am the mirror. Artistic leaders remain true to their values, beliefs, and
expectations, and believe in incorporating artistic forms in their personal life, learning
environment, and communities.
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f. There’s no room for error. Artistic leaders prioritize instructional practices and
works relentlessly to ensure that all children receive an equality and rigorous
educational activities.
g. Consideration. If school leaders become well-informed of artistic leadership
practices, they can use these to develop a strong vision for excellence and
successfully transform a school
Recommendations for Theory, Research, and Practice
The literature lacked an understanding of the leadership approaches used by principals
with a background in the arts. This study was developed for defining artistic leadership and its
impact on instructional leadership. As the ground breaker of this research topic, artistic
leadership was defined, and expanded using a phenomenological approach. Various meanings
emerged because of this study and a visual on the types behavior exhibited by such. With an
understanding of these approaches, educators can use this knowledge to further define a change
model using artistic leadership and a possible theoretical framework.
Further research is also necessary to determine the extent in which these approaches are
employed from other principals with a background in the arts from additional areas of the United
States. Secondly, additional research could focus on the perceptions of teachers, students,
parents, and its surrounding community. Thirdly, a comparison study could be used to determine
the teacher style preference of principals that have an arts background to those without an arts
background. Fourth, a future study could also benefit from assessing the school performance
ratings of principals with a background in the arts to those without an arts background. Finally,
an extension of this study could be cross-examined using the key components for the
development of a theoretical framework on artistic leadership.
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Conclusion
This study clarified the leadership approaches used by principals with artistic
backgrounds, skills, or hobbies and how their behaviors informed instructional leadership. This
research examined artistic leadership from the lens of eight selected individuals that served in an
urban school district in the Southeastern part of the United States. The data revealed various
perspectives on how each participant perceived themselves as an instructional leader. Personal
experiences, reflections on teacher and other principals’ perceptions were used as a frame of
reference for understanding how each participant viewed themselves. The data also suggested
that principals with a background in the arts exhibit additional behaviors other than those
provided by traditional leaders. This study was designed to answer the following research
questions:
1. What are the shared leadership styles of principals with a background in the arts?
2. How are the approaches used by leaders with a background in the arts different from
traditional leadership approaches found in the literature?
3. Which approaches do principals with a background in the arts perceive to have the
greatest impact on instructional leadership?
The research questions were purposefully aligned to understand the meaning of artistic
leadership, the types of leadership behavior exhibited, and the extent in which their backgrounds
influenced instruction.
The findings from this study clarified that artistic leadership exists. Principals with a
background in the arts identified themselves as artists, and shared the following leadership styles:
transformational, servant, instructional, and situational. The principals also believed that the arts
made an impact on their leadership styles and personal lives. They included artistic programs in
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their instructional curriculum, field experiences, community service projects, and professional
development to enhance their learning environments and aesthetics for the students and teachers.
They also designed programs and practices that expanded beyond their aesthetic preparation into
the community. Artistic leaders emphasized the importance of including everyone in the
instructional process.
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Appendix A
Consent to Participate in a Research Study
ARTISTIC LEADERSHIP: AN EXAMINATION OF THE APPROACHES USED BY
PRINCIPALS WITH A BACKGROUND IN THE ARTS TO PROVIDE INSTRUCTIONAL
LEADERSHIP
WHY ARE YOU BEING INVITED TO TAKE PART IN THIS RESEARCH?
You are being invited to take part in a research study about Artistic Leadership. You were
selected for this study because you have a background in the arts and serve as a principal in an
urban school. If you volunteer to take part in this study, you will be one of about ten people to
do so.
WHO IS DOING THE STUDY?
The person in charge of this study is Taurus M. Hines of University of Memphis Department of
Educational Leadership. He is under the leadership of Dr. Reginald L. Green.
WHAT IS THE PURPOSE OF THIS STUDY?
The purpose of this study is to provide research on the leadership approaches used from
principals with a background in the arts. This research will focus on select principals in urban
schools in the southeastern United States. Gardner’s (2004) research on multiple intelligences
suggested that individuals have different intelligences and each type exist in organizations. There
is a lack of understanding regarding the approaches used by artistic leaders to enhance
instructional leadership. Literature does not suggest how artistic leaders are different from other
leadership types.
WHERE IS THE STUDY GOING TO TAKE PLACE AND HOW LONG WILL IT
LAST?
The research procedures will be conducted at a time and place convenient for you. The total
amount of time you will be asked to volunteer for this study is one hour over the next week.
WHAT WILL YOU BE ASKED TO DO?
For this study, you will be asked to discuss your experiences in a semi-structured interview. The
interview will take an hour of your time to complete.
WHAT ARE THE POSSIBLE RISKS AND DISCOMFORTS?
To the best of our knowledge, the things you will be doing have no more risk of harm than you
would experience in everyday life.
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WILL YOU BENEFIT FROM TAKING PART IN THIS STUDY?
There is no guarantee that you will get any benefit from taking part in this study. Your
willingness to take part, however, may, in the future, help society, better understand this research
topic better.
DO YOU HAVE TO TAKE PART IN THE STUDY?
If you decide to take part in the study, it should be because you really want to volunteer. You
will not lose any benefits or rights you would normally have if you choose not to volunteer. You
can stop at any time during the study and keep the benefits and rights you had before
volunteering. If you decide not to take part in this study, your decision will have no effect on the
quality of care, services, etc., you receive.
IF YOU DON’T WANT TO TAKE PART IN THE STUDY, ARE THERE OTHER
CHOICES?
If you do not want to be in the study, there are no other choices except not to take part in the
study.
WHAT WILL IT COST YOU TO PARTICIPATE?
There are no costs associated with taking part in the study.
WILL YOU RECEIVE ANY REWARDS FOR TAKING PART IN THIS STUDY?
You will not receive any rewards or payment for taking part in the study.
WHO WILL SEE THE INFORMATION THAT YOU GIVE?
We will make every effort to keep private all research records that identify you to the extent
allowed by law. Your information will be combined with information from other people taking
part in the study. When we write about the study to share it with other researchers, we will write
about the combined information we have gathered. You will not be personally identified in these
written materials. We may publish the results of this study; however, we will keep your name
and other identifying information private
CAN YOUR TAKING PART IN THE STUDY END EARLY?
If you decide to take part in the study you still have the right to decide at any time that you no
longer want to continue. You will not be treated differently if you decide to stop taking part in
the study.
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WHAT IF YOU HAVE QUESTIONS, SUGGESTIONS, CONCERNS, OR
COMPLAINTS?
Before you decide whether to accept this invitation to take part in the study, please ask any
questions that might come to mind now. Later, if you have questions, suggestions, concerns, or
complaints about the study, you can contact the investigator, Taurus Hines at (901) 644-8669. If
you have any questions about your rights as a volunteer in this research, contact the Institutional
Review Board staff at the University of Memphis at 901-678-3074. We will give you a signed
copy of this consent form to take with you.
WHAT HAPPENS TO MY PRIVACY IF I AM INTERVIEWED?
The research data will be stored by the researcher in a secure location at my home where I
will only have access to this information . There will be no connection to the subjects, schools or
districts stored with the original data. The data will have all names removed. All subjects will be
assigned numbers and pseudonyms. The subject’s personal responses will be used; however,
there will be no connection in name to the subjects or to the districts they represent.
Audio recordings will be made of the subject interviews and then transcribed. Upon analyzation
of the data, all publish findings will recorded using pseudonyms. All tapes and recordings will be
destroyed after research is complete.
____________________________________________

____________

Signature of person agreeing to take part in the study

Date

_________________________________________
Printed name of person agreeing to take part in the study
_________________________________________
Name of [authorized] person obtaining informed consent
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____________
Date

Appendix B
Invitation Letter to Participants
Dear _____________________________
As a doctoral student in Educational Leadership and Policy at the University of Memphis, I am
conducting a study on principal leadership style and the impact of school effectiveness. My
research topic is AN EXAMINATION OF THE APPROACHES USED BY PRINCIPALS WITH A
BACKGROUND IN THE ARTS TO PROVIDE INSTRUCTIONAL LEADERSHIP.
Because of your background in the arts, you have been identified as a potential participant in this
study. The information you provide concerning your experiences with artistic leadership will be
a benefit to all school leaders.
You are invited to participate in an interview at a time and place convenient for you. The
interview should take about an hour, and the responses would be completely confidential. If you
would be willing to participate in an interview, please contact me at thines@memphis.edu
A summary of the results will be mailed to you upon completion of the study. You may contact
my advisor Dr. Reginald Green at The University of Memphis at rlgreen1@memphis.edu
should you have any concerns about my study.
Thank you for consideration of this invitation.
Sincerely,

Taurus M. Hines
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Appendix C
Semi-Structured Interview Protocol

AN EXAMINATION OF THE APPROACHES USED BY PRINCIPALS WITH A BACKGROUND
IN THE ARTS TO PROVIDE INSTRUCTIONAL LEADERSHIP
Research Question 1: What is the leadership style of principals with a background in the
arts?
Lead Question 1A: Tell me about your leadership style….
Follow-up prompts:
A. How would you describe your style of leadership?
B. How would your teachers describe your style of leadership?
C. How would other principals describe your style of leadership?
D. Would other principals perceive your style of leadership to be different from
theirs?
E. What artistic experiences would you contribute most to your style of
leadership?
LQ1B: Tell me about what you have learned about your leadership style since becoming
principal?
Follow-up prompts:
A. What was your leadership style like when you first became a principal?
B. What changes have occurred with your leadership style since becoming a
principal?
C. What types of support do you receive from your faculty?
D. To what extent has this support enhanced your leadership effectiveness?
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E. How would you describe the relationship between your style of leadership and
academic achievement?
RQ3: Which approaches do principals with a background in the arts perceive to have the
greatest impact on instructional leadership?
LQ3A: Tell me about approach to instructional leadership…
Follow-up prompts:
A. What is your vision of a great school?
B. What is your vision of an effective teacher?
C. What approaches do you use in fulfilling your responsibilities?
D. What is your current allocation for instructional time? (scheduling)
E. What type of activities do you incorporate in your instructional leadership
practices?
LQ3B: Tell me about some of your experiences with the arts …
Follow-up prompts:
A. How do you feel about incorporating the arts into your curriculum?
B. Do you presently participate in any artistic programs outside of school?
C. Which of these artistic programs do you believe contribute to your success as
an instructional leader?
D. What type of artistic programs do you allow your students to participate in
during the school hours?
E. What type of artistic programs do you allow your students to participate in
after school?
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Appendix D
IRB Approval Letter
Institutional Review Board
Office of Sponsored Programs
University of Memphis
315 Admin Bldg
Memphis, TN 38152-3370
PI: Taurus Hines
Co-Investigator:
Advisor and/or Co-PI: Dr. Reginald Green
Department: Leadership and Policy Studies.
Study Title: Artistic Leadership: An examination of leadership approaches used by principals
with a background in the arts to provide instructional leadership
IRB ID: 3640
Submission Type: Renewal
IRB Meeting Date:
Decision: Approved
Approval Date: Jan 27, 2017
Expiration Date: Jan 27, 2018
Research Notes:
Findings: The IRB has reviewed the renewal request.
Approval of this project is given with the following obligations:
1. If this IRB approval has an expiration date, an approved renewal must be in effect to
continue the project prior to that date. If approval is not obtained, the human consent form(s)
and recruiting material(s) are no longer valid and any research activities involving human
subjects must stop.
2. When the project is finished or terminated, a completion form must be completed and sent to
the board.
3. No change may be made in the approved protocol without prior board approval, whether the
approved protocol was reviewed at the Exempt, Expedited or Full Board level.
4. Exempt approval are considered to have no expiration date and no further review is
necessary unless the protocol needs modification.

Thank you,
James P. Whelan, Ph.D.
Institutional Review Board Chair
The University of Memphis.
Note: Review outcomes will be communicated to the email address on file. This email should be
considered an official communication from the UM IRB.
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Appendix E
Primary Codes Identified During Transcript Analysis
Artistic Leadership
Name

Description

Sources

References

1. A Great School

The principal’s vision of a great school

6

14

2. Academic
Achievement
3. academic rank

7

21

3

11

7

43

5

29

6. art

Factors that identify achievement or progress of
the school
School rankings identified by the principal per
state testing
Approaches used to identify academic
performance measures
Alternative supports to assist the principal in
running the school
Art form

7

8

7. art company

Groups identified in study

1

1

8. art production crew

Groups identified in study

1

1

9. artistic experiences

Artistic peek experiences for the students

8

64

10. Artistic Hobby

Artistic area of interest participated in by the
principal
Artistic activities that the principal identified as
leading within his/her school
Trainings that the principal received or
participates in outside of school
Artistic performances, practices or experiences
that involves either students, teachers, parents, or
principal
Style of leadership

7

22

8

77

5

18

6

46

3

3

15. band

Art form

2

2

16. Becoming a leader

Reflective moments on experiences shared prior
to becoming a principal
Approaches identified by the principal to prepare
future leadership

6

15

5

19

Sayings shared by the principal

1

3

4. accountability
measures
5. Admin Support

11. Artistic Leadership
12. Artistic Training
13. arts for art’s sake

14. Authoritarian
leadership

17. Building leadership
capacity
18. Change don't come
easy
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19. Charismatic

Style of leadership

1

2

20. Chorus

Art form

6

6

21. cliché

Sayings shared by the principal

4

10

22. Code switching

Language barriers

1

4

23. collaboration

points identified with best practices

4

50

24. communications

Self-explanatory

6

24

25. Community support

Describes activities or contributions made by the
community
Points where compensation was discussed

7

35

2

2

2

10

28. creative writing

Moments were the leader exhibited traits of
inspiration; inspirational thoughts shared
Art form

1

1

29. Dance

Art form

6

6

30. Decision Making

8

80

31. delegative leader

Making decisions as it relates to staffing,
instruction, finance
Style of leadership

2

2

32. Desires

Visions, wants, or needs made from the principal

8

86

33. Educational
background

Educational experience of the principal

8

35

34. Effective Teaching

Vision of what an effective teacher would
contribute to a great school
Emotional terms /expressed by the principal

7

22

1

1

Thoughts shared about evaluating expressed by
the principal
Shared leadership ideas expressed by the
principal
the way/ mannerism in which situations are
handled

2

5

3

14

5

21

Expectations or visions expressed by the
principal
Moments or attributes of the Family status/ also
demographics
Financial contributions, funding, monetary
assistance
Activities shared by the principals

4

27

3

6

7

30

2

4

26. Compensation
27. Creating inspiration

35. Emotional drive
36. evaluation
37. Everyone is a leader
38. Everything has a
process
39. Expectations
40. family influence
41. Financial Support
42. Fraternity Life
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43. gospel choir

Art form

1

1

44. guitar

Art form

1

1

45. Happenings

4

7

46. Hiring of a team

Community trends or actions happening during
the time
Hiring of staff members

3

13

47. Home descriptors

School descriptors or demographic indicators

1

1

48. Impact on leadership

Reflective thoughts shared by principal

5

16

49. inclusive leader

Style of leadership

1

1

50. Instructional
leadership

Style of leadership

8

169

51. instructional
perspective from the
artistic side of the
world

Instructional practice indicators

7

56

52. Instructional Practices

Instructional practice indicators

8

98

53. Instructional programs

Instructional practice indicators

7

51

54. jazz band

Art form

1

1

55. laissez-faire

Style of leadership

1

1

56. Leadership experience

Reflective thoughts shared by principal

5

25

57. Leadership Style

Style of leadership

8

188

58. leadership team

Shared responsibilities, practices, and processes

6

40

59. learning environment

School descriptors

7

48

60. Life Examples

Reflective thoughts shared by principal

2

7

61. Management of the
team

Reflective thoughts shared by principal

7

28

62. Motivational Leader

Style of leadership

1

1

63. non-instructional
programs

Instructional practice indicators

7

37

64. orchestra

Art form

3

3

65. Orff music

Art form

2

2

161

66. Other Principal's
response to leadership

Communications, response, or behavior
indicators relative the interviewee

7

17

67. Parent Response to
leadership

Communications, response, or behavior
indicators relative the interviewee

8

28

68. perception

Thinking process

8

157

69. percussion

Art form

1

1

70. piano

Art form

2

2

71. preferred instructional
practices

Instructional practice indicators

5

24

72. Professional
Development

Instructional practice indicators

7

31

73. Reflective Moments

Reflective thoughts shared by principal

8

67

74. Responsibilities

Shared responsibilities, practices, and processes

8

147

75. Rewards

Interactions, relationships

3

12

76. School demographics

School descriptors

4

12

77. School descriptors

School descriptors

6

29

78. School types or
position

School descriptors

6

27

79. Servant Leadership

Style of leadership

7

9

80. shared leadership

Style of leadership

1

1

81. situational.

Style of leadership

3

4

82. Socializing

Interactions, relationships

2

3

83. Status quo

Status indicators

5

20

84. Student interaction

Interactions, relationships

5

16

85. Student response to
leadership

Communications, response, or behavior
indicators relative the interviewee

7

39

86. Student Types

Student behavior descriptors

1

2

87. teacher credentials

Staffing, certifications, descriptors

2

2

162

88. Teacher response to
leadership

Communications, response, or behavior
indicators relative the interviewee

8

95

89. Teacher types

Staffing, certifications, descriptors

2

5

90. technology at our
school.

Instructional practice indicators

2

8

91. Term -longevity

Numbers related to the job

9

40

92. The system can't be
changed.

Decision making process

5

31

93. theater

Art form

3

3

94. transformational
leader

Style of leadership

4

5

95. transitional leader

Style of leadership

1

1

96. Who am I

understanding characteristics of self

8

76

97. you're after equity

Decision making process

1

1
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Appendix F
Alignment of Primary Codes with Themes Used During Secondary Analysis

Name

Descripti
on

Sou
rces

Refer
ences

Category

Theme Sub

Educational background

8

35 background

1

Leadership experience

5

25 background

1

Who am I?

8

76 background

1

Artistic Training

5

18 background

5

Home descriptors

1

1 background

6

technology at our school.
Parent Response to leadership
Rewards
Student response to leadership
Teacher response to leadership

2
8
3
7
8

8
28
12
39
95

communications

6

24

cliché

4

10

Code switching

1

4

learning environment

7

48

School demographics

4

12

School descriptors

6

29

Happenings

4

7

Life examples
family influence
Impact on leadership
Emotional drive

2
3
5
1

7
6
16
1

Instructional Practices

8

98

background
behaviors
behaviors
behaviors
behaviors
communica
tions
communica
tions
communica
tions
environmen
t
environmen
t
environmen
t
environmen
t
environmen
t
influence
influence
influence
instructiona
l practices

164

6
3
3
3
3
1
6
6
6
6
6
6
6
1
1
2
2

# Theme
Self1 Identification
Think
2 Artistically
Relationships
3 Matter
Everyone is a
4 Leader
Arts for Arts
5 Sake
Make it work in
6 the system

Professional Development

7

artistic experiences

8

arts for art’s sake
instructional perspective from
the artistic side of the world
Term -longevity

6
7
9

instructiona
31 l practices
instructiona
64 l practices
instructiona
45 l practices
instructiona
56 l practices
40 job

Compensation
Financial Support

2
7

2 job
30 job

3
6

Creating inspiration
Decision Making

2
8

10 leadership
80 leadership

2
4

Hiring of a team
Management of the team
you're after equity
Other Principal's response to
leadership
perception
Reflective moments
Becoming a leader

3
7
1

13 leadership
28 leadership
1 leadership

6
6
6

7
8
8
6

17
157
67
15

Socializing

2

3

Student interaction

5

16

Admin Support

5

29

Building leadership capacity

5

19

collaboration

4

50

Everyone is a leader

2

10

Responsibilities

8

147

evaluation
non-instructional programs
Instructional programs
Academic Achievement
academic rank
accountability measures
School types or position
Authoritarian leadership

2
7
7
7
3
7
6
3

5
37
51
21
11
43
27
3

perception
perception
reflection
reflection
relationship
s
relationship
s
responsibili
ties
responsibili
ties
responsibili
ties
responsibili
ties
responsibili
ties
responsibili
ties
school
school
school
school
school
school
style

165

4
5
5
5
1

2
2
1
2
3
3
4
4
4
4
4
6
2
5
6
6
6
6
2

Charismatic
delegative leader

1
2

1 style
2 style

2
2

inclusive leader
Instructional leadership

1
8

1 style
169 style

2
2

laissez-faire
Leadership Style

1
8

1 style
188 style

2
2

Motivational Leader
Servant Leadership

1
7

1 style
9 style

2
2

shared leadership
situational.

1
3

1 style
4 style

2
2

transformational leader
transitional leader

4
1

5 style
1 style

2
2

Artistic Leadership
Fraternity Life
leadership team
Community support
Status quo
Process
Change don't come easy
Student Types
teacher credentials
Teacher types

8
2
6
7
5
5
1
1
2
2

77
4
40
35
20
21
3
2
2
5

style
support
support
support
systems
systems
systems
systems
systems
systems

5
1
2
3
3
6
6
6
6
6

The system can't be changed.
Artistic Hobby
A Great School
Desires
Effective Teaching
Expectations

4
7
6
8
7
4

30
22
14
86
22
27

systems
arts
vision
vision
vision
vision

6
5
2
2
2
2

preferred instructional practices

5

24 vision

166

2

Appendix G
Participants Responses to the Research Question 1
What are the shared leadership styles of principals with a background in the arts?
Principal A
How would you describe your style of leadership?
I would have to say my leadership style is very situational. Meaning that it depends
on what is needed at the time. When I first took of over School A, we were in the bottom
five percent of all schools in the entire state. In terms of our academic data, when I
walked through the doors only 7% of our children could read or write. According to
our state performance levels, we were the 7th worse school in the entire state. I had to
come in very strong, kind of like Joe Clark on "Lean on Me", and do some cleaning up,
in terms of in house with the teachers. And then also setting expectations with the
students. However, as I was able to put certain systems and things into place, my
leadership style actually began to change because of the strong faculty that I was able
to put together. Then when students started to buy-in and parents started to buy-in, I
change to more of a transformational leader. Meaning now that I've had the reigns of
the school, I was able to transform it into something great. Case in point, last year we
became a rewards school, meaning that our performance was in the top 5% of all
schools in the entire state in terms of academic growth. Our goal is to be in the top
25% in terms of all schools in a five-year period. This is year two of us being in TurnAround School, so we've still got three more years to make that goal, but we're well on
our way. Each year we're making double-digit gains. I would also say that my
leadership style is very distributed.
How would your teachers describe your style of leadership?
At the end of the school year, the students and the teachers, gave every
administrator a nickname at the end of our closing program. It was a complete
surprise. My nickname was Mr. Discreet. I think that's the perfect nickname for me.
Why? Because I'm very stern and I'm very quiet. I don't have to yell, I don't do any of
those things. It's the exact same way with my teachers. The way I treat the students is
the exact same way I treat the teachers. That's first of all, with respect. My ultimate
goal is to build a leader in every single teacher that I've got. The demands on a
principal are so great now to where I can't do it all. I have to have people who are
better than me in specific areas. I have to know that they're better than me and that's
why I brought them aboard because they're better than me. I would say my teachers
would describe my leadership style as transformational. It's transforming individuals
to be better than what they currently are whether it is a teacher or a student.
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How would other principals describe your style of leadership?
I would have to say transformational, it's me, not necessarily building a legacy
here, but as a leader ... Principals this day and age don't stay at schools long…long
terms… Not like they used to. My thing is when I leave here I want this school to still
function and to still basically be at the top. Typically, when a strong principal leave,
the school's data begins to decline for two or three years until someone else comes in
and then picks it right back up. That's not what I want. I want to be a leader of leaders,
meaning that I can be absent, but my teachers still know exactly what to do and they're
still going to move forward. The parents know exactly what they need to do and still
move forward. Kids will still do what they're supposed to do and still move forward. To
me, transforming them into what they need to be for this to be an effective school…long
before I'm gone.
Would other principals perceive your style of leadership to be different from
theirs?
Yes, I’m not like your traditional principal. As principals, we have a very narrow
view of things. That's only because we are the principal of own buildings. Sometimes
they don't necessarily understand the decisions I make. That's only because they have
that view, to where my view is looking at every single piece, every little entity inside of
this organization to see how it works. How I combat that is by making sure that my
teachers are included in decisions. I would have to say that my decision-making takes
everything into context but it ... I'm allowing others to have a say. Because if i don't, it's
usually going to fail.
What artistic experiences would you contribute most to your style of leadership?
When I was a band director, I was transformational all the way. As a teacher
you're constantly transforming. My first six years in the band room I was a beginning
band teacher so I had kids who started from nothing. They didn't know music, they
didn't know anything at all. It was what I put into them. Then, of course, it's what they
put into it themselves. It's a matter of me, not instilling a love for music in the children,
but it was more so an appreciation, and balancing the fun aspect with the work aspect
of it. What I find…children who are band, or orchestra, in the arts in general, are your
better kids in the building. Why? Because you're instilling discipline in those children
each and every day. There are things they have to do every single day that other kids
are not doing. Whether it's picking up their instrument, singing something, or painting
or whatever, that discipline carries them through life.
It's difficult being in beginning band and learning something, it's very difficult. It
also teaches perseverance, so it's transforming a child... I've seen it many a times, it's
children who may academically struggle, but after a year or two in band don't struggle
any more academically. Why? Because I think the arts triggered something in them.
The main thing I believe, is confidence. The second thing, it's definitely perseverance,
because it's something we have to sit down and tackle every single day. It's something
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the children have to tackle every single day on their own when they're expected to
practice.
I think with the arts it's like you're constantly judged. I always kind of think I'm the
band director of School A. Band directors and their kids don't necessarily, do all that
state testing and stuff. Our state test happens when we are on the stage, right? The kids
are the product. The children are constantly on display, it's a public display. We’re
always being criticized, right?... Versus in the school we're only criticized maybe three
or four times through the year when we're taking the state mandated tests and all of
those things. That pressure of performing I think is just very, very important. It's up to
the band director to put it all together. That’s kind of like what I do now, I’m putting
each individual section, in terms of what the teachers do, what the kids do, what the
parents do, together so that we can have this really good product.

Principal B
How would you describe your style of leadership?
I would describe my style of leadership as servant leadership, when I got here, my
whole thing was that I wanted to just support my teachers. I've had to become more
aggressive, in my approach. One of the things I always said that I used to think about
were the doctors in the emergency room… do no harm first. You go in, you survey the
situation, and see where the barriers are to success. Well, that's one approach, and
that's one I'm kind of moving away from. Now, I have to be more aggressive in my
leadership, especially as we move into common core. Because the expectations are so
dramatic. Now, I will say this. I am an adamant supporter of public ed. I believe in
public education, and I always have. My parents were public educators and
grandparents. Public education now is better at what it's always done than it's ever
done, but the demands on public educations always change. At the turn of the century,
the only thing that they wanted public educators to do was basically get people to learn
at/or about anywhere from an eighth to 10th grade level of literacy, and then go to
work. Now, what we ask students to do, in public education…We want them to be able
to write well…We want them to be able to speak well. We want them to be able to
interpret data well. We want them to be able to talk about fiction and nonfiction and
interpret information on balance. All those things are wonderful things, but we're
competing against private, parochial, and charter organizations who can extend the
day, extend the week, extend the year, tell their story without having to deal with the
one thing that we always have to deal with…we have to take all comers…with that
being said, one of the critical things that I try to model, or I want to keep at the
forefront of my teachers and staff members, we are expected to serve 100% of our
students, which means that we have to look and see where the needs really exist. It's
not about playing a numbers game. When I say serve, I don't mean just make sure that
they're proficient, on a test. While that's critically important, because that's the game
that we play, it's also about making sure that these students actually benefit from being
here. If we don't do that, we haven't met our ethical duty.
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How would your teachers describe your style of leadership?
My teachers see me as the instructional leader… I have to be a person who
fundamentally understands what it takes to deliver quality instruction, but not to do it,
but be able to inspire others to do the same. It's not about following the fads, and we
have to resist that... For instance, the term closed reading is a hot topic right now. Or
even as I said about common core, it's not the common core that I'm saying has value.
I'm trying to promote the things that even if the emphasis changed, they would still be
beneficial. When I'm telling you about literacy…communication and writing, it makes
no difference what the emphasis is. You're going to always need to be able to speak
effectively, write effectively, and reason effectively. No matter what. No matter what
the test is, no matter who's doing it, so you know what I mean...
How would other principals describe your style of leadership?
First of all, they need to understand that we are co-existent, and co-dependent. At
this school, the arts program is generally what draws the attention of parents. The
rigorous academics is usually what keeps them here because they want to know that
their child is going to receive, first of all, a quality education. Now, I will say this, and
you'd probably agree with me…an arts specialty is not for everyone. Everyone will
benefit from quality arts exposure, but we're not trying to produce actors, dancers,
artists, vocalists. What we're trying to do is create a tremendous experience for
students that they can extend to help them beyond the basic academic areas.
Would other principals perceive your style of leadership to be different from
theirs?
Well, for me, I will say this... School leadership is still fundamentally going to be
about the same. I don’t see myself being a significant different person than others. The
people who preceded me here were phenomenal school leaders, and their background
was not in the arts. Principal T was more artistic oriented than the others. She was the
one that pushed for this school to become a creative and performing arts school. But
what it says is the biggest thing I keep going back to is on balance. You must know how
to balance it, because let's be honest... the arts specialists, they would love to have
complete rein, all the time. It's a judgment call. It affects our calendar. We have times
where we have rehearsals, during the day, but generally speaking, we do it at the day
and after school. There are times when we got arts not in the classes, but our arts
performance groups have taken a back seat, preparation for state testing.
Fundamentally, I don't even know philosophically if it's… I don't know if… I absolutely
know… I don't really believe that we should have to a stop and prepare, but I
everybody else is stopping and preparing, you don't want to be the only one in the knife
fight without a knife. It's a competition…
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What artistic experiences would you contribute most to your style of leadership?
First because my background is experiential, it's not formal. I recognize that… It
would be different if I were a music major, a dance major, an art major. Like I said, my
background's in the sciences. I consider myself more, pretty-well rounded, but what is
interesting to me is that there are some subtleties in the instruction and the delivery of
quality of arts instruction that you really can't understand unless you've had some real
experiences. An example may be, as I said, one of the administrative things I did as a
child…the principle of being eligible to perform…a child is ineligible because of
grades, then they can't perform.
My degree is in science and mathematics, but I continued to play in the community.
I played in some jazz venues. I played with a number of ensembles. I have gone to our
state’ Arts Academy. Presently, I play in the orchestra at church. I play the cello. Each
year, I also direct the performance of the Messiah at a church. I have a string quartet
my wife and I formed, and that actually how we ended up getting married. We started
dating after we started playing in a quartet, and so we've had that quartet together.
Since I've been here, I've had to expand my perspective on the arts, since mine was
almost exclusively music. Now, I will say I was knowledgeable of dance. My sister was
a dancer, choreographer. My parents always pushed music. I never really got into
graphic, visual art, but I had to learn more of it here. One of the things that you do can
appreciate when you come to a school like school B there's a tremendous balance to
work on the things that are a priority of schools.

Principal C
How would you describe your style of leadership?
Well, I try to be more of a servant leader. I don't really stick to any one style
because of the situations that occur. I think servant leadership is the first thing, but
then I also had to be somewhat of an authoritarian type leader with others. I think it
really floats around on the style that I'm operating out of that depends on the situation.
Sometimes you have to deal with some real difficult decisions that are specifically
board policy and you've got to be very specific in your directness in that, where other
times you're dealing with people's needs and parents' needs and trying to a mediate
that, so it doesn't really stick with one specific style all the time. Trying to get a winwin for everybody, I guess, is the main role. It's hard especially when you have to give
people directions over and over again that are pretty much similar…
At the end of the year you must let them know that they don't have a job and the
district's operation in how you do that is very specific. They send you a script and say,
"This is what you say," because also deal with some legal stuff. So, we're dealing with
the same person or problem over and over again, you have to change your way of
dealing with it. That's where it gets difficult. Sometimes you just have to say, "These
are the non-negotiables for an open high school," and so looking at our data, and
looking at our goal, looking at our expectations, the authoritarian leadership comes
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from some non-negotiable items that we have to address. Some of those nonnegotiables are district non-negotiables, they direct us and say, "This is the
expectation." When it comes to classroom instruction, we try to give the teachers the
autonomy to make good, sound, educational choices but in some other cases, we're
dealing with district directives, you don't always get a choice, you must follow what the
expectations are.
The situational leadership is a big piece of the principal's role… you deal with such
a variety of issues, one after the other and you can't be unapproachable to parents or
teachers, but you also must be very direct in some cases. So, some things deal with
people matters, some things deal with policy matters... This is a people business, but
it's also a business and so when you're dealing with finances, there's some clean-cut
things you gotta do or you go to jail and if your teachers don't do them or your
administrators don't follow through, you're getting in trouble.
Other things are sometimes a miscommunication issue that you must resolve. Then
some things have to do with state law about student attendance or whatever it may be
or how many grades you have to have in your grade book to give a grade. It's such a
variety of things that you have to deal with as a principal, you can't be all
knowledgeable on all of them, so I have to call people and say, "All right, here's the
situation. What would you do," or "What should I do?" and there are some people at
the district level that help you navigate those legal things or just something to bounce a
question off… if have, even a discipline problem. If you have a question or concern that
not every discipline problem is the same. Now you've got to be equitable on how give
discipline, but it's not always the same. So, fairness is not what you're after, you're
after equity.
How would your teachers describe your style of leadership?
I think I've got a pretty good rapport with my teachers on my leadership style being
kind of maybe even some transformational to being able to get them engaged in some
things…Here, I'm following somebody who's been here a long time and had his specific
expectations on how things worked, we're two opposite extremes. I think the teachers
see me as much more approachable and able to communicate their concerns and needs
without fear of, I'll say, being retaliated against for something they complained about.
That has been in the past, not that that's actually what was happening, but of all of the
... because I've been here for the most part, but all of the feedback from the inside
survey in previous years kind of led to, they were scared to speak out about a
problem…because they felt like they'd be, I say “picked on” or identified, isolated,
thing like that. So, I don't think the teachers here see that. As far as a leadership style, I
think they would see me too as situational because they realize in pockets, I deal with
them on multiple issues, not just academic and certain things. I've gotten some pretty
good results from inside the survey. Some of the things that I think teachers are
concerned about that I have directives about, don't really understand some of the
rational that comes from the district and why we must do certain things.
Some curricular decisions, I should, I guess, say, "This is what we're doing,"
because I really didn't get a choice in it. One example would be the 000 Math
Program. The 000 Math is going to be used in 9th grade this year. I wasn't asked about
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it, I wasn't questioned about it, I was told everybody in high school will be doing 000
Math. Now, our math scores certainly are Level 1 and we need some work, some
improvement, but it wasn't really studied for the high school, it was appointed to us by
district leadership. Some of those kinds of things are difficult to connect the dots on
why we do so many different things instead of focusing on a couple things. Some things
the district does ask, "Hey, what would you choose to do?" And then I go back to the
department and ask. Anytime I can ask the instructional leadership team or
department, I make an opportunity to really engage the faculty. I think getting buy-in
or getting the faculty engaged is critical to being successful and letting people know
transparently where policy and procedure comes from… why we are doing certain
things a certain way… why we have a certain curriculum and why we're requiring
lesson plans to be posted… trying to really give them enough information they can
understand…why decisions were made and linking it back to data, a lot of times… this
is the first step, showing teachers the data, to confirm why we do the things we do…
How would other principals describe your style of leadership?
Lord, I don't know. They don't really see me in action, but I think our relationships
are strong because they call me for things also. it's kind of a two-way communication.
They may know ... matter of fact, one of the most recent things is I've had other
administrators across the district calling me about changing the dress code policy.
We're one of the few schools in the district that has followed the process as the policy
indicates and the word has gotten out that we're not going to be in a uniform policy,
we're going to be in a dress code policy next year. Since that word has gotten out,
other middle school and high school principals have called up to say, "Hey, we want to
do the same thing, how did you go through that process?" cause the process is pretty
extensive in getting that changed… those kind of things… We're also on the cutting
edge on other things. We get called to do certain pilots and projects. Right now, we're
in the attendance pilot…Some of our teachers are going to get some extra money this
summer because they hadn't missed too many days of school. I'm not the focus group,
but I'm like the lead high school in the state's RTI program, which changed their
format on how to deal with that, it's a company called CPG in are developing online
portal on how to track RTI squared with special education students and general
education students and so we're the only high school involved in that and we meet
every Wednesday since ... maybe January… we'll meet all summer on Wednesday
cause they're getting ready to roll this out to everybody in the district, everyone in the
district is going to do it. It's only two, but again it's something that you have to learn to
do.
Would other principals perceive your style of leadership to be different from
theirs?
Yeah, I'm pretty sure that they think I am. I think every principal’s leadership style
is different, and depends on their background, personalities. People I've worked with
that have been under other principals… it's pretty much everybody has got a different
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style. I don't know if I would compare myself to another principal in the district, even
though that would because I think everyone got their own stamp on doing things their
own way approaching issues. I think we're pretty much all different.
What artistic experiences would you contribute most to your style of leadership?
I think that's probably the major difference in me and most other administrators.
Where I ... well, some of the administrators have been athletic coach and things like
that, but in the arts, to develop that team understanding and to be able to see a little
broader picture than just in the classroom. I think a principal to come out of the
classroom only and never really been involved in organized sports or organized music
activities or dance or haven't really had to work in collaborative environment where
you're dealing with community agencies, and students, and parents to build something
really great.
I think that's the biggest difference…having that creativity mindset and not just
trying to do what somebody else does…trying to develop your own way of getting
things done…but, not recreating something and making it harder on yourself… Trying
to see some positive things and what different people are doing and pull them all
together for success, I think it is a critical skill, to be creative in what you do and do it
well and make the work easier on everybody, but having that mindset of all the
different levels of operations that have to go into place… I think people who have not
been in the artistic world really don't understand that philosophy.

Principal D
How would you describe your style of leadership?
I think my leadership style is unique, and it may just be me feeling like I'm unique. I
don't know. I tried to create an environment where adults are engaged not only with
students but engaged with another, and this type of attitude or approach causes people
to work together more consciously and allows them to be able to have those critical
conversations with one another without feeling threatened, but it is an atmosphere
where adults don't have a problem tackling their issues as well as the issues of the
students.
How would your teachers describe your style of leadership?
I don't want to give it a technical term. I think they probably would see my
leadership style change depending on the situations that are occurring at the school
because there are sometimes you operate ... There are different times that you may
operate in different leadership styles… it depends on what's going so I guess sometimes
it may be situational…Sometimes it may be transformational. I think it's across the
spectrum.
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How would other principals describe your style of leadership?
I hope that they would describe it in a positive light… I do know a lot of principals
because I've been in this work so long. One thing about being in the work now is
longevity is rare. I would think that they would describe me as someone that has
endurance, practices ingenuity, and is willing to reinvent himself in his school as
educational trends change. We do have the new common core standards that teachers
are having to adjust to and I think it just take a critical eye…I guess a desire to teach
in a different way or to change your current practices in order to get the depth of the
knowledge that common core requires...I think that we really have to be open and
willing and not afraid of approaching this new work. Well, it impacted my leadership
style, in that because it is so different from the way that we're accustomed to
teaching…I've had to learn with the teachers so we have been in the process of gaining
understanding together. Our teachers at the school and I, have increased our planning
time together where we actually work together to plan assessments. We work together
to plan their lessons for the next week. We also work together to select complex texts
suitable for addressing the needs of every standard.
How would other principals perceive your style of leadership to be different from
theirs?
Principals like to know what to expect. They would see me as an individual who
really works hard to push my students to do go work. I think that they would say that
I’m fair and consistent. I believe in getting everyone at the table involved. My
leadership style, should acknowledge the flexibility and adaptability I have for the
evolving changes that come before us on a non-stop basis. Some of those things, I
really don’t have a choice but to deal with it.
What artistic experiences would you contribute most to your style of leadership?
I think that growing up in a family that promoted the arts, and playing the violin as
a child. I also played the piano through several different methods. I learned how to
play the alto saxophone…I was encouraged to play that not only at school and in
school events but at church. I think just my background in music has allowed me to be
more of a critical thinker. I tried the Suzuki method one time when I was playing piano
in which it allows you to be able to listen to what they want you to play before learning
the notes. Also, where they teach you how to play by ear before they taught you notes,
which I already knew the notes. I had done the traditional method at first, but this
method challenged me to listen more closely. I think even those listening skills and
listening to how music is played allowed me to sharpen my listening skills… when
dealing with other people or dealing with people because it's made me really listen to
and hear what they're saying to me whether it's about their need or it's about their
challenges or whatever the case may be. It's caused me to listen closely.
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Principal E
How would you describe your style of leadership?
My leadership style is transformational, meaning that I'm always attracted to
schools that are low performing, that's just a passion I've always had with anything
I've done. I mostly like the mixed level of the civil rights movement, I believe that a
high equitable, high quality education should definitely be a no brainer for any kid. So
often times students who are in abject poverty can often get overlooked or oftentimes
yet again folks that just again are trying to either retire or what have you. I think
transformational meaning that transforming academics, the level of the rigor, and also
again the student achievement outcomes and results that our experts associate with
their school. In conjunction with that as well, too you'll see again oftentimes a culture
changing, my students are so centered in everything that I do, meaning that if the kids
feel good then they're your best walking advertisement. They talk about it with their
parents, their peers, or what have you… when your group begin to be able to coach
with their folks with a type of enthusiasm, that type of ownership, I think that
everything is on the trajectory for the incline and then lastly with me on that end. I'm
not a micromanager, I'm a macro manger. I believe in empowering people who are
underneath me. I will walk them through it, I will be very explicit about my
expectations, but I believe putting people, teacher leaders in positions so that they can
oversee the work. A principal cannot do everything in his day and time, and as a
principal cannot know everything and so I think you have to leverage people who are
very talented… very knowledgeable, and people who are very influential in your
buildings to be able to move things and get things going in the right direction because
it all serves on the overarching concept meaning that your overall vision, if you've
framed it, and if you've put it out there in an explicit way for people to know what their
expectations are in the end result.
How would your teachers describe your style of leadership?
My teachers would describe my style of leadership as transformational. You'd be
able to see it, you'll be able to feel it, you should be able to see also in the numbers in
the data sets as well, too. I think they would definitely say that ... They've told me that I
am a visionary on that end…Things that we've done here in this building, be it at my
former school, even at XX Academy, we’d often times take concepts or ideas and I try
to make those concepts and ideas, come to fruition in a threaded concept… in a
cohesive way that makes sense, that's rational…I would definitely say very bold in
terms of things that we're trying to do and accomplish for the students. I think that's
what they would say, visionary and transformational. Now, they could. But I do believe
in farming out responsibilities to others. As the principalship has grown and
transformed over the years and there's so many things that principals have to do, it's
very difficult for one person to think that they can be at the helm of everything,
controlling everything. Everything does fall back to me, in a way and I think that's the
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openness that I've transformed or allowed on my team there's an instructional
leadership team, above the instructional leadership team is the admin team and that's
comprised of administrative folks who are actually working in that capacity with
administrative licenses. The ILT is comprised of teacher leaders, be it department
chairs, or people who are just again, very good at their craft and highly knowledgeable
and highly influential. I think those are the things that have been the things that have
kind of led to successes…I've been able to kind of tout moving here to four. Being able
to leverage people and put people in position where they can do what they do naturally
which is to lead…lead right… lead correctly…I also think that they have the knowledge
and the foresight to kind of anticipate what's coming down the path.
How would other principals describe your style of leadership?
I don't know if we talk about leadership style more so often with each other and
what we have going in our building. I would say that they would say that I'm very bold
and visionary in terms of trying to make sure that whatever... I'm a big advocate for my
students because whatever they need, I'm the first person sending an email out and
trying to figure out how we can do what we need to do to bring new opportunities and
increase pathways of opportunity for our students who have not had access here to for.
From schools X, Y, and Z, we talk frequently, even school Tripwheelers will too about
what we have going so that we bounce ideas off each other, I can see where they are
because the district makes data very transparent for all principals so you know where
other people are relative to position you and your students… your school's
performance. I think those things are very enlightening, so I think it's one of those
things that I would say it's competitive, but I'm an advocate for trying to make sure that
my kids get what they need to have.
Would other principals perceive your style of leadership to be different from
theirs?
Yeah, I would namely say one of my colleagues over at school X talk frequently
once a week and he's a new principal as well to our district, but he knows that I'm
about empowering teachers, and trying to make sure teachers feel good about their
environment because I want my school to be known as a teacher destination place. It's
a place where teachers can grow, they can be groomed. There's a place where there's
nothing wrong with not knowing, I think the fear or the chagrin would be if you didn't
know, but you didn't ask for what for you didn't know and we didn't figure that out
early on and we didn't provide you with the supports necessary to help you grow…The
fear of not knowing should never be something that cycles a teacher in their growth.
You're saying again that you don't know is fine, the thing I take issue with is two weeks
from now or three weeks from now you're still saying, I don't know, and we haven't put
anything in place to support you or give you the opportunity to go at it again with the
required skills you needed to have… I think with that regard, my colleagues at school
X would say "He's all about his teachers, he's all about making sure they have what
they need to have." Because research tells us that the teacher is the most important
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person in that building to impact student achievement. I would make sure that they're
being taken care of and they feel good about the place they're working in and serving
in.
What artistic experiences would you contribute most to your style of leadership?
I sang in the community choir, before it disbanded back in the day and sung with
them for about eight years. I sing in my church choir now which I've done praise
dance, too. So those are the things that I've done in the artistic field. It's contributed
greatly. I think whenever you're talking about… trying to do something great for kids
who live in areas that are deemed impoverished or high poverty areas, oftentimes they
suffer from a lack of experience and exposure to the arts. What we've done at School E
this year I know is bring in more student organizations to kind of give students a
platform to lead. We've also definitely formed a debate league, to dancing from major
red partnership with community, theater aspect as well, too. Just trying to make sure
that our kids are well rounded and have the versatility that's needed. But arts lead into
an outlet…an expressive form, a cathartic release almost to a degree where a lot of our
kids in the urban setting in my community that we serve, it's our right to get their
attention. It's all right to be the jokester, it's all right to be the person that's known for
those things and I think if we give them the right platform to allow those gifts to be
cultivated… to be coached, to be mentored and to again be critiqued along the way
allows them to see themselves in a different format, I don't think they've had the
platform or the ability to do so heretofore. Those are the things that we've done, I know
at School E for this year and this season.

Principal F
How would you describe your style of leadership?
I'm a very inclusive leader. I believe in delegating tasks to my staff. It just depends
on ... There are so many different leadership styles. Inclusive would probably be one of
my strongest ones because I believe in including everyone so that the work gets done
and not one person is burned out or overwhelmed. Typically, what happens in schools
is if you have someone that's good, that person gets used over and over and repeatedly,
but you have other talent sitting lying dormant. I really believe in tapping into the gifts
and the talents of my staff and using everybody to make everything happen.
I'm also a charismatic leader. I believe in using just personal approaches and
touches to encourage staff members to get involved in the school. A lot of my
colleagues feel that because they have the title principal that just means you are just a
king and everybody has to bow down to you.
I'm really a servant leader. I believe in operating in the reverse. I believe in serving
the teachers, serving the students, and in turn, as you serve them and help them to meet
their needs, you do the research on Maslow's hierarchy of needs and all those things,
as teachers start to actualize…they start reaching their goals and potentials…you've
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assisted them in doing that, then they're going to be more likely to help you to
implement and carry out your goals that you set forth.
How would your teachers describe your style of leadership?
My teachers would describe my style of leadership as fair, consistent. They would
say that I delegate tasks, that I'm inclusive. In our district, we have an insight survey,
which is a perception survey that the teachers complete for the administration. Every
single time we complete or administer the insight survey, our scores are never below a
9.7. The highest you receive is a 10. Consistently we have 9.7 or 9.8 has been the
highest that we've had.
In addition to that, we don't have any teacher turnover. My teachers don't leave.
The teachers and staff that I have in my building stay, which is critical if you want to
move your school to a higher performing status. You can't keep having high teacher
turnover year after… year after year. My teachers don't stay at home. They love
coming to work every day and they do a lot of… not just what's required, but they go
above and beyond what's required to make sure that our school is on top. When each
staff member feels valued and you acknowledge each individual person. It's personal.
It's not I'm the principal and what have you. I understand that all my staff members
have families, they have children, they have loved ones, they have grandmothers and
uncles and dads and what have you. I'm concerned about that.
In the mornings, I greet my teachers with a hug. I make sure they feel comfortable.
I reward them when they do well. I purchase gift cards out of my own pocket to make
sure they know that I appreciate the hard work that they do every day in the building. I
get on the intercom and publicly recognize them. In faculty meetings, I'm publicly
recognizing them. All those things make the teachers want to come to work.
How would other principals describe your style of leadership?
They would describe me as a consistent, firm leader…very energetic and positive. I
think they probably would say a strong leader. I was named as a finalist this year for
Principal of the Year. Out of all the principals in our school district, they were only six
finalists. There were quite a few nominations, but only six made it to the finalist
categories and I'm one of the six finalists for Principal of the Year. To be even
nominated, there were several metrics that had to be met. We've done some tremendous
work this year…they met their goals on the map tests of reading and math. My
attendance rate increased, suspensions decreased, chronic absenteeism decreased.
Insight scores were consistently 9.7, 9.8…. Pretty much in every area that was being
looked at, we met our goals. Perfect score on the PBIS plan 36 out of 36…recognition
from the district for security drills and safety drills. Making sure kids are safe. We've
done some tremendous work this year.
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Would other principals perceive your style of leadership to be different from
theirs?
I'm sure they would say that I'm different because I'm a principal, but I think they
would say that I'm fair and I'm consistent and that I'm very supportive of them. As I
stated, that's evident when you look at their responses and their scores on the insight
survey. I think one of the reasons why we've been so successful is that because I am a
servant leader, I don't ask them to do anything that I haven't done. If my teachers see
me working hard, then they work hard…my teachers see me staying till eight o'clock at
night… I ask them to do tutoring for an hour, they don't mind doing that. When my
teachers see me picking up trash off the floor, then they pick up trash off the floor. I'm
in the trenches with them. I don't believe in this philosophy because I'm the principal
everything I say is right, everything I do is right and you must do what I say and not as
I do. I believe that if you're going to ask someone to do something, you have to be first
partakers of what you asked for them to do.
What artistic experiences would you contribute most to your style of leadership?
Well, as a gospel recording artist with the community choir and a songwriter, I
know the importance of presentation because we must present. It's very important that
when you're presenting to your faculty and as a leader, your presentations have to be
polished. When we have faulty meetings and events where our faculty and staff are
assembled we begin with music. We have music playing. It helps to calm everyone
down. It will set the atmosphere for whatever the function is getting ready to start.
Then when I’m going to present, I try to use PowerPoints and visual presentations as
well so that I can appeal to the different modalities of learners in the room. The arts
helped. On occasion, I sing for the teachers and the staff and the students and they
really love that. It depends on what's going on. They'll holler and say they want me to
sing something. I will do that and they'll just holler and clap and they just really enjoy
that. It just depends on what's going on.

Principal G
How would you describe your style of leadership?
It's a blend. I would say I'm a charismatic leader… I'm a transitional leader…I'm
also a servant leader. I believe in pulling the best out of teachers by training them,
giving them all the tools they need to be excellent teachers as well as modeling those
skills, and character traits for them. Also, I believe in a shared leadership where
students and teachers have an opportunity to talk about some of the things that they
would like to see done in the school. Especially when it comes to students' rules and
behaviors that are expected of students every day. As well as teacher leaders in the
school as well as on a district level.
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How would your teachers describe your style of leadership?
I think they will say that I am a transformational leader. Because it's important to
me that I have Five Star teachers in the classroom, to do that I have to prepare them to
prepare my students. We don't have just regular staff meetings where we sit around
and talk, to me what I call homework of staff. All our staff meetings are professional
development sessions. What we do is we work through the classrooms all day in a nonthreatening mode just to see what's going on, and to see where our teachers might need
assistance. We don't ever say that we have areas that are weak, and areas that are our
strengths. We have areas that are enriched, and areas that need to be reinforced. It's
very purposeful that teachers are worked, or partnered with other teachers who are
strong in areas where they might need to be strengthened.
I think they would say that I'm a transformational leader. I'm a charismatic leader,
and that I think joy demands what the day looks like. I'm happy pretty much all the
time, and if I wasn't my students or my teachers would never know. It's important to me
that my babies are happy. Happy when they leave their parents. I stand at the doors in
the morning, outside I hug every child. I hug every teacher, say very nice, kind things
to them, and I have an open-door policy…
How would other principals describe your style of leadership?
They would probably say, visitors would probably say a bit more charismatic,
because that's the person that they see. But they can also probably say that they've seen
me in the classroom doing live coaching.
Would other principals perceive your style of leadership to be different from
theirs?
Probably so. Just because my discipline is a little different. It takes a lot to get a
suspension from me. Like you would've had to have fought… tore up some stuff, and
bloodied children, and I haven't had that…I discipline with love. I talk to my children
like I would talk to my own son. I hug them during the conversation. We talk about do’s
and don'ts, we talk about what should and should not happen. Most times they have to
apologize to each other. I even partner them together. Now your best friends, now you
have to do everything together. It's not just with the children I call parents in, so this is
what has to happen, or the other consequence is what I don't want to see, and that's
children out of school. Because they need to be in school. But parents if you agree then
now they become best friends, they do everything together. They hold each other
accountable. I had two boys, they were so mad, so angry, didn't want to talk to each
other. One parent suggested to the other parent let's just put them in a t-shirt together,
and they walk around together all day. We put them in a t-shirt together and they
walked around together all day. Most times children go home, they cry, but we love
each other. It is nurturing, because when you leave this place you got to know how to
handle yourself, and if you have situations with parents, with police with other
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teenagers once you get to middle school, suspension is only a band aid, you still have
not solved the problem…
What artistic experiences would you contribute most to your style of leadership?
I'm a singer at heart, I've been singing since I can remember singing at home, my
family sings. I've been singing in church since I was a very, very little girl. I sang in
college, I sang with a recording choir for like 20 years, and so now I still sing with my
church choir. Music has always been a big part of my life. I'm a lover of music. Then I
think it helps to sooth situations, I think it helps to calm situations on the outside.
Inside children love music, I play music every morning before my announcements come
on. They hear a very motivational song, like “yes I can, I can do anything if I try, just
try”. They love the music, it's upbeat, and sometimes at the end of the day, we play
music just to celebrate that we've had a good day. Even if there have been struggles we
just celebrate a good day, and it's with music, and the kids love it.

Principal H
How would you describe your style of leadership?
I consider myself a servant leader. I work daily, to support those expectations that
I've already made my staff members aware of. I've already modeled what my
expectations are, and we clearly dive into all those nuances that support those
expectations, so once I set that stage, that's my foundation, my job daily is just to
support…Make sure that everything works, and pretty much support their efforts in
fulfilling those expectations.
I'm not a proponent of micromanaging, and I think that, honestly, if you do a solid
job building a foundation around your expectations, with modeling what those things
are, and as a practitioner myself. I feel obligated to make sure I model what those
expectations are, whether it's something instructionally, or for me as an administrator,
if it's something I need to share operationally, I need to be able to model that. Once I
have done that sufficiently, then I know that there should not be a need for me to have
to micromanage, if I make sure I have the right supports in place. Those supports must
be systematic, not something necessarily random, or set up to be an "I got you."
Something that you have systematically in place to support what your expectations are,
and they need to be continuous.
How would your teachers describe your style of leadership?
They would likely say that I am a servant leader as well. They understand and see
me mostly in that supportive role during the day. I'm very visible and hands-on... That's
my MO. That's what they all know me to do. I don't really have a turnover rate. Those
that have left this school, within the past year or two, if there were any, left due to
promotion. There may be a variance of about 5% of those that may have moved lateral,
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due to location, or just some grade preferences that I couldn't accommodate with. Our
climate survey averages are usually higher than what the districts. We have
consistently done well, with all those surveys…
How would other principals describe your style of leadership?
Most of them know me, as well, as a servant leader. Not very authoritative, unlike
some of those that may contrast. It's just, I don't have an authoritative-type personality
as a person... You know, that's just usually not my way of leading. Most of them know
me to be a servant leader, as well.
How would other principals perceive your style of leadership to be different from
theirs?
Primarily because I'm not an authoritative as some other principals may be.
There's never a need for me to say I'm the principal, or that I'm the boss. That's well
understood, and I work beside my teachers, not necessarily in front of them.
What artistic experiences would you contribute most to your style of leadership?
Personally, I have been privileged to be a part of performing arts, by way of
vocals. I have, in conjunction with vocals, done some limited show choir dancing, with
some acts and different things, but my primary engagement in the arts has been vocal
and music, and I do play an instrument as well, but ...I think as an artist, you learn to
be creative and flexible, in many ways. So is the same, with my administrative style.
There have been times when, in this work, because it's people business, I've had to
pretty much just accommodate and/or become flexible to learning styles, personalities,
and all those type of things…I think that I have an added advantage, as an artist, I
guess if you will, or a proponent of the arts. I have an added advantage in that I know
how to be flexible. I have that ability to do that. There are a lot of creative ways that I
think a lot of artists can innately incorporate their work…I've always been able to
create, and make that situation pretty much like off the dome, for what we need to do,
especially like in professional development, just coming up with creative ways to do
things, or to teach something, or just to come up with activities and things, to stimulate
your audience.
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Appendix H
Participants Responses to the Research Question 3
Which approaches do principals with a background in the arts perceive to have the
greatest impact on instructional leadership?
Principal A
What is your vision of a great school?
I think a great school is one that has an instructional leader that should have a
firm understanding of what good instruction looks like, but the instructional leader can
also identify his or her own weaknesses in instruction. He or she can surround
themselves with people who are stronger… where that person is weak. An instructional
leader is constantly learning. An instructional leader is not one who knows it all
because you can't, just because the standards have changed… Now we're moving into
common core and all, it's just too massive for one person to know. I think the person
also has to have very strong delegating skills, which are very, very important. The
work can't be done in isolation. An instructional leader knows how to engage parents,
because parents fit into that instruction…that map, somewhere. The school cannot do it
by itself... It can't… I'm a firm believer of that. So, knowing how to engage the
parents... I guess it's really a three-fold type of thing… really four-fold. The
instructional leader needs to know how to continue to learn. The instructional leader
needs to know how to engage parents. The instructional leader needs to know how to
set the tone and set the structures and all those things in place for the students and the
vision. Then, finally, the teachers. Identifying where they're weak and putting processes
in place to strengthen them. Then, I believe there's a fifth one and that is the
instructional leader knows how to engage either the philanthropic community or
business community to leverage what they can offer to accelerate academic gains into
that school.
What is your vision of an effective teacher?
My thing is, iron sharpens iron. To have an effective teacher, you have to
understand good talent. You see I've got strong teachers in the building so I'm going to
them first, "Who do y’ all know? We need this particular position here." "Do you know
this person? Can you tell me a little bit about them?" "Who do I need to talk to try to
fill this position?" We have pretty good success with that. If that does not work, of
course, the district. We look at all the people that have applied. Then my next step is
going to be, we look and we see who we know on that list. If we don't know anybody on
that list, 90% of the time we know somebody who knows them. I start by researching
background information on them to see if they're going to be a good fit, look at that test
scores and get their achievement data. That's before we even sit down and interview
them. If that looks good and their former principal was telling us, "Yeah, this is a good
one." Then we will call them in. I don't do the interviewing. My team of teachers do the
interviewing first because… again… iron sharpens iron. The ones who are in the field,
they're going to know. They're going to sniff out somebody who is weak. If the teachers
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agree that this person needs to move onto the second round ... If they go to the second
round, that's when they come in and they'll interview with my team, the admin team.
Then once we do that ... If it's during the school year we will go to that person's school
unannounced and we will watch a lesson or two. If that passes muster, once we see
how they interact with the children and all those things, then we'll call them back in
one more time just to have some good conversation. What I've found is the more times
you touch that person, the more is going to come out about them, their teaching style,
all those things to see if they're a good fit. Then once all that's done, if they're vetted
and we think they're a good fit that's when we'll bring them on board.
Each individual teacher has a goal. There's the achievement side, which is the test
scores and ... I don't know if you ever heard of TVAAS, which is the growth factor on
how much your growing a child. If they come into you at a 3rd grade level the
expectation is by the time they leave, they need to be one or two grade levels higher, so
that's what TVAAS is. To work at a turnaround school, the teacher has to have a
TVAAS of a three or higher. If they don't have a TVAAS of three or higher I can let
them go at the end of the school year. If they don't make that achievement goal, if I see
that something instructionally is not working and I've done everything I could possibly
do to help them, let them go at the end of the school year. Why? Because we don't have
time to go through all that process. An effective teacher must make results and get
them right now.
What approaches do you use in fulfilling your responsibilities?
I share my responsibilities with my assistant principal. I also have a PLC coach,
which is the Professional Learning Community coach, who's also my Title 1 facilitator.
Then, I have a curriculum coordinator who coordinates all curriculum. She makes sure
that teachers are following pacing guides. If teachers are struggling with lesson plans
and things of that nature, and planning, she's in there helping them. Also latching onto
anybody who's brand new in the building or brand-new teachers to make sure that they
understand our instructional expectations. Then that everything aligns in terms of the
protocols and processes we've put into place.
What is your current allocation for instructional time? (scheduling)
Long gone are the days to where your teachers are self-contained. When I was in
elementary school, I was self-contained ... My teachers were self-contained, meaning
that they taught everything. I had one teacher that taught me math, science, all of that.
Long gone are those days because of what is the demand. Now it's almost set up like
middle school, and you hate to say middle school, but they're departmentalized. From
third grade, up I got a math teacher, I've a reading language arts teacher, I've got a
science teacher and the children rotate around. My social studies teacher and my
reading teacher, sometimes collaborate. They team teach if they're doing a unit of
some sort but there's a little bit of isolation that goes on just because of the amount of
content that those teachers have to be experts in at this given time. Gone are the days
... You're rarely going to find a self-contained teacher now because it's just too much.
The average time frame on our middle school is the traditional 55-min blocks. Small
group instruction is key, man. That's how we have been able to make substantial gains
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since I've been here. You can't ... If you've got 25 children in front of you and you're
doing a whole group instruction, how do you know the kids truly got it? You don't. You
will know once you pull them in five at a time and you're specifically asking each
individual child, "What does that mean? Explain. How do you do this?" You're going
to get that one-on-one interaction and you're going to get much more feedback from
the child versus being in a whole group. Then once the teacher gets that information on
who's got it or who doesn't, that's when your groups change. It's not constant. A child
might get it this week and then doesn't have it the next week so that child needs to
bounce around in terms of the high group… in terms of the low group. Sometimes
you'll mix them together. It's just differentiation. We’re always fine tuning how we do
small group, but my first couple of years… it was non-existent so I had to do a whole
lot of front loading and teaching to make sure they understand how it works. Now,
that's not the case. It's just a requirement. We know we have to do it, so they do it.
We'll bring in different people depending on what we observe if someone is not strong
in how they rotate or they're not differentiating enough… or the activities are not
rigorous enough we'll bring in people who will do professional development to give
people those ideas and to model and give them those examples on how to do effective
small group instruction. Every teacher gets planning every day. Not very many
elementary schools do that. Because keep in mind, art and all those things roll in one
day per week so they would only get planning one or two days per week prior to me
being here. We worked very hard to give them planning every single day. Two days out
of that week it's team meeting. Every Wednesday, we're early release school… on
Wednesdays our kids get out an hour earlier than everybody else so that my teachers
can meet after school in our PLCs. That's when we'll do it by department so that we
can make sure that we're vertically aligned in whatever it is that we are teaching. Our
children go to school one hour longer than everybody else. What we did was we added
an additional 15 min, something like that, per day, on top of that additional hour, four
days per week so that we could release early on Wednesdays…then teachers have time
to collaborate...Yes, so there's time there for them to sit down and meet. The harsh
reality is, during the school day, during their planning, there is so much that they do
need to do…. To make sure that we have an effective PLC, we want to build in that
time. That's just extremely important. Being a Turnaround School is tough work and
very strenuous so the last Wednesday of every month I allow them to go home when the
children are early released, just so that they can get appointments, whatever it is that
they need to get done. So, we also utilize early release as an incentive to them as well.
What type of activities do you incorporate in your instructional leadership
practices?
When I first walked through the doors we had ... We had nothing fine arts.
Nothing… Just the kids… they had Orff music one day a week, but that's on the
elementary side and then we had art for my elementary kids one day out of the week.
First thing I did was bring in an orchestra teacher, full time, that came out of my
budget, not supplied by the district. Then also making sure the art teacher stays the
entire week. The Orff teacher stays the entire week so my middle schoolers can have
186

some sort of arts. This past year we started a percussion ensemble, it's an actual class.
I think it's had a profound effect on our academic data, just simply because the kids are
engaged in fine arts, to where in the past they didn't have it and it was one day a week
when they did have it. Standards are changing, we're common core now, so those
standards are very broad. In the old SPIs a child might have to count by tens, skip
count by tens, or whatnot. The objective would say, "The learner will skip count by
tens" or whatnot. That's on the whiteboard so the child knows exactly what they're
supposed to be able to do at the end of this lesson. Then, of course, they have their
homework. Then it will have the specific SPI posted along with it… That's it. Our
whiteboard protocol was very simple and, of course, that's going to be across every
room in the building. It's going to be a very common whiteboard protocol.
Something else that you would see that's in common, small group instruction.
That's extremely important to us, even in middle school. Most secondary schools don't
do small group instruction. Gone are the days to where you and I were in school,
where the teacher would be the sage on the stage and sit here and giving all the
information to everybody at one time. And we'd be either taking notes or working the
problem along with the teacher. Gone are those days. Instructionally what we do, on
Monday ... It's kind of like building a sandwich. On Monday the teachers, they're
laying that foundation, which is going to be that bread. That bread is going to probably
whole group instruction to everybody on whatever that skill is for that specific week.
By Tuesday I better not see large group instruction any more. You might do it as a
review for 5 or 10 min. Then you are starting to build that sandwich, so Tuesdays and
Wednesdays… you are putting that meat of that sandwich together. That's going to be
your small group instruction. What I mean by that is, it's going to be rotation based,
stations or either centers. Each center might be 10 - 20 minutes. Our teacher is one of
those centers, to where five kids at a time are rotating into him or her, getting small
group instruction that's differentiated based on the ability groups of that specific
group. While the teacher is doing that, there might be a station on ... A technology
based station that is going a little bit deeper on the lesson of whatever it is that the
teacher taught. There might be five children doing that. Then there might be a handson center where the children have to do a project base of some sort at that center and
the kids are rotating in those centers every 5-10 min. Case in point, bottom line, you're
going to be touched by that teacher. Just think how much stronger you would have
been as a teacher had the teacher differentiated more and touched you in small group
versus entire group if that makes any sense. We offer chess, technology, orchestra,
facing history, Orff music, percussion and art and PE and library. Those are all the
classes we offer, which is very unusual for a school our size. Typically, you don't get
that. Usually you're only going to get art or PE or music, and that's it.
Again, when I first came in I needed to overhaul some things so my children can
compete. Oh, and chess, so that's the eighth one. Now, we don't think any of those
classes are, it's not extracurricular to me. I'm sorry. Me being a band director you
better not call any of that stuff, fine arts are not that. Case in point, like chess, every
child in the building second grade up, you've got to take chess. You have to take it.
Now, of course, our middle schoolers have the competitive side of it and the children
who study it every day, but our elementary kids are on a rotation where they go in once
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a week to take chess and it feeds our middle school program. Our chess team is ranked
second in the nation. I'm not sure if you knew that.
Principal B
What is your vision of a great school?
The first thing is that children need authentic experiences to have something to
learn from anyway. If, one of the things we also do, any free concert, like when the
ensembles would come, or any performances like that we can get them to, we get them
to. The arts reflect experiences from the world at large. They have to learn to, they
have to engage with it. They have to experience it. Just like why do you go to the zoo.
Why do you go to the circus? Because you can talk about an elephant and a giraffe.
There's nothing like seeing it or smelling it, or hearing it. It's the same thing with the
arts experience. Artistic expression by its very nature is about taking the greater world
and reducing it to one of these media. The music from the Four Seasons, for example,
I’ve grown up hearing it forever and ever. Coming back to this situation, I think what's
important to know is no matter what your background, there's an expectation, in all the
schools, to provide quality instruction, quality instructional leadership. To know what
the curriculum calls for, to be aware of clear curricular shifts. The biggest challenge is
how do I do that, and be true to the things we say we value? If arts education is
valuable, how do I do that in a way that is supportive of where we're trying to go, and
doesn't pit what here we call encore classes.
What is your vision of an effective teacher?
Order is crucial, but order is not the beginning and the end of instruction because
teachers depending on their demeanor and interaction with the class, teach the
children what's acceptable. They also teach them what's acceptable generally, because
if they're harsh, they're teaching that being harsh is acceptable. If they're mean
spirited, if they have an environment with no humor, they're teaching that it’s
acceptable and appropriate. By the same token, if they teach that it is appropriate to
communicate in a two-way fashion, but you do have to play the numbers. You've got a
classroom with 20 students, one adult.
The adult should be the clear leader. But in the leading, there has to be some
facilitation. The first thing that I know is, first, that there's a system in place to manage
students to allow them to have input. Secondly, there's a system in place… a system…
an intentional way, to motivate students to participate, because just giving them… as
you hear people say, stereotypically, "I gave it to them, I don't know what happened to
it." One of our jobs is to motivate them to want this information, this experience. It's a
system of management from behavior to make sure that the behavior and environment
is conducive. A system that motivates students to learn. A system that reinforces
students when they learn, and a system that extends when they learn. So, teachers who
are the best at this have a clear language that has been extended to the children, and
the children are doing it. Now, that is the highest form. If you look at our present
teacher, the Teacher Evaluation rubric. The highest scores are always not on teacher
behavior, on student behavior. Because let's say there are seven indicators. Three of
those will be, what are the teacher doing? Is the teacher stating the objective? has the
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teacher communicated what mastery looks like? Has the teacher given students an
expectation that they will learn it? the thing is what are the students doing? Are the
students asking provocative and invocative questions? Are the students supporting
each other? Once that happens, then those other things clearly have been done. Do the
students know what mastery looks like, and do they know what the focus of the lesson
is? Is a teacher, from an administrative point of view…if a teacher… I may walk into a
class, and the teacher says, "Well, they know what I was teaching today," what's the
best evidence? You ask a student. Now, I may not perceive it the way the students do,
but if they have zeroed in on what the teacher says their goal is, I have no choice but to
give them credit. The reason I think that's important, this is where I kind of deviate
from a lot of my colleagues, I really want to make sure that I give as much benefit of
the doubt to my teachers as I would want to be given, in that same situation. If my
strategy may be a discovery lesson. I know my learners, and I know that I can throw
some things at it, and they're going to pick it up just by going through the experience,
and then they will maybe even conclude out loud. You say, "Principal B, what did you
learn today?" "He wanted us to learn that if we have the same number of molds of
hydrogen ions as hydroxide ions, that solution's going to be neutral." How do you
teach that to them? "Well, he let us experiment by doing this process called titration.
We saw that it changed colors after five molds of hydrochloric acid, and 5 molds of
sodium hydroxide, and they neutralized each other, and they changed colors, and I saw
it every single time."
What approaches do you use in fulfilling your responsibilities?
We have an instructional leadership team. The team consists of myself, PLC coach,
and counselor. We have team leads for each grade level.
What is your current allocation for instructional time? (scheduling)
One of my biggest challenge was changing the culture of a school to one in which
teachers focused on Common Core shifts and utilizing best practices to analyze data
adapt to the change. We begin our day in encore blocks. Encore blocks are for our
creative arts teachers like art, music, dance, creative writing. We focus our curriculum
using differentiated instruction practices. Students would spend about one hour and a
half on reading and language arts. They would spend around ninety minutes on math.
We shift our science and social studies classes around to adapt to scheduling. We leave
it up to each grade level to determine which would best for their schedules.
What type of activities do you incorporate in your instructional leadership
practices?
We have a white board protocol. We do it by floors. Developmentally appropriate
for K and one, second and third, fourth and fifth. PLCs = Twice a week. Tuesdays and
Thursdays, generally. Usually maybe once a month, but that's more effective than the
PLCs. It's just more effective than smaller groups, and a lot of times, faculty meetings
are just kind of reduced…. Kind of just still down to just announcement sessions, or if
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you got a hot button thing you need to talk through, but it's more effective than small
groups. Of course, every time we roll out a change in the evaluation rubric, I've had to
do that, but I also, do a lot on using data and interpreting data, because I must fight
the emphasis to just look at it as an exercise in statistics. Teachers, just want to know
how can I use it? A lot of times, I may get kind of obsessed with the minutiae of it
because I am intrigued on generating. Then a lot of times I'm questioning the validity
of the data that we use, the way we use it. I try to communicate to them to what I'm
seeing from a math perspective because that's my thing.
For me, it becomes historical and political, too. That's the way I look at it. I love
the technology of it. One of the examples that I give on technology is the instruments
that we play now is just a result of what we could do, at the time. The reason why the
flute evolved first as a wooden whistle was because nature created it. These hollow
reeds in water, that just hollowed themselves out accidentally, and the wind blew
across them, and they mad a sound. This guy, a caveman, started…, picks it up, blows
across, says, "Hey, I can make this sound." They started realizing it and putting holes
in it and change the pitch. Well, fast forward a few thousand years. We realized we can
change the orientation of this hand flute, put a little wooden block at the top of it called
a flue, like in a chimney, and control the air, and it's got a more metal sound. Then,
you have a recorder. All right? But the problem with the recorder is it's got limited
volume. It's also got limited range. But it was the best that we had. We were coring out
wood because you were poor people and we used wood. But with advances in
technology, we started adding metal keys to those. Then, after a while, we just said,
"No more wooden flutes. Let's do all metal flutes." Because of that, that's why the
saxophone is as prevalent as it is. This is one of the latest instruments. But it's all metal
objects. If we had not had the Industrial Revolution, we would not have a saxophone.
We wouldn't have an electric guitar if we didn't have advances in electric. So, all those
shape the sounds, the music, and whatever's going on, when wood was the only thing
we had to work with, transportation was different. Commerce was different. When we
moved to metal, and that was all we had to work with, transportation reflected that.
There couldn't have been a car invented in the late 1800s had we not made steps to
foundries. We did that for ... We used that technology that gave us the train… to give us
an internal combustion engine later. They used that and moved forward. That's how
we're related. Then, I would say that if you know what's going on, at the time,
sometimes we don't have enough time to think about forward thinking. In the 1700s, it
was fraught in Western Europe with competition and conflict…upheaval, so we didn't
have a lot of steps forward scientifically. We culturally did, but it caused us to change
our politics. The French Revolution, the American Revolution. These experiments that
we call America, or even Western Europe as we know it now, and then we're even,
because we're so ethnocentric, we don't really know what was going on in Asia at the
time, but there were some similar movements at the same time.

190

Principal C
What is your vision of a great school?
One that's Level 5. That's all I can say, Level 5, your attendance meets the 95 percentiles,
you're meeting your benchmarks on all your formative assessments, you've got parent
involvement, you've got programs that kids are involved in, you got a lot of student
engagement, you're getting awards like music awards, like we just received. I think it's a lot of
things that goes into that, but if you've got a strong school culture, you're going to have a
great school. Parents are in the building when you need them in the building, parents coming
to parent teacher conferences, parents communicating with teachers and resolving issues that
they may have without coming to the office, parents engage in some of community work that
we do. We do some community fundraisers and walk the 5K that parents are there with
students, working, parents are engaged in clubs and organizations like the band club, the
School C Club, parents stepping up and doing whatever it takes to make sure their student is
ready to go to school and has all the means that they need to be successful. We have pretty
good involvement from our arts parents. Some of our arts organizations have official booster
clubs and some of them are just, they just call a parent when they need them, like the parent
art club, that we're going to dissolve the parent art club because it's not impactful to what
we're doing. So, we're going go back to having when we need parents, we say, "All right.
Here's the project, this is what we need to do at this point in time." We've got a good core
group of parents that will come in and do whatever, be it in the arts or academics or athletics,
we put out a call and say, "We need 50 people here to help with this particular thing," they'll
be here, including our community sponsors and stuff.
What is your vision of an effective teacher?
An effective teacher is one who can engage their students at their full potential and
motivate them to want to learn. Anybody can know content, but being able to deliver the
content…It is really a unique skill and an art that lots of teachers don't have and it's very hard
to coach.
What approaches do you use in fulfilling your responsibilities?
I have a little grid Excel document that I assign everybody specific tasks that they are
mainly responsible for, although my assistant principals wear multiple hats and cover the
whole building sometimes when no one is here…I look at their strengths and their past success
with things we need to have done and who's the most proficient at getting the job done, so I
assign those. If I have administrative change, I may move somebody's role around. I have an
AP and I have a vice principal. Previously, I also had another assistant principal, but the Title
I person has a PLC coaching specific role, so that's an easy one to define her job, but they do
some other things as well. It may be helpful with reviewing grades, which may be assigned to
grad point. We've got a new counselor coming in, so we're going to be reassigning a couple of
counselors to some leadership roles in admissions counseling. We’ve got a teacher that ... you
know we're trying to build capacity of staff, so we've got a teacher or two we're going to be
assigning them some leadership roles without compensation because they want to be
administrators someday. They should learn how to do some things, so we provide an
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opportunity for them to grow and build leadership capacity. We assign teachers things to do
that aren't necessarily in their job title as classroom teacher but we figure out how to get the
work done. I cannot do it all by myself, so you got to be very good about delegating. We have
an instructional coach whose major role is to make sure ... she's also the advanced academics
person as well…. Her major role is to focus on the demands of advanced academics and
honors classes and their AP and honors matrices, she reviews lessons plans throughout the
building… she focuses on tested subject. She is assigned to all testing and then she delegates
some other people to help her with that. She does not teach any classes, she's paid through
Title I, anything academic-minded, her hand is in it. We have ILT, which is specific leadership
instructional team, we have the PLCs that we do, we have administrative team, we have an
RTI team, we have department meetings, we have an arts coordinator, and a performing arts
department. We have a couple of people that are ... well, one teacher, she's responsible for the
theater management, stage management, anything that goes in that theater, she's in charge of
that, not the theater teacher, somebody else that I've assigned that who has that skill and
background. We've got all kinds of leadership roles. I have an athletic director that deals with
athletics and we've got an administrator assigned to athletics to make sure everything else gets
taken play. You get NCAA clearinghouse and all that stuff, you gotta make sure you've got
your stuff for that. So, there's numerous teams and sponsorships throughout the building.
What is your current allocation for instructional time? (scheduling)
Our classes last for about 55 min, most classes, somewhere around that, give or take a
couple of minutes based on the lunch transition and stuff. Only during testing, we revert to a
block schedule for a few days during testing. A test is really designed to be done in one period
but it doesn't happen. The state is ... it's a fallacy for sure…
PLCs happen every week for every tested subject and the PLC coach goes in every
meeting, they review the data, then they talk about, but we have a whole format of things they
have to do but they have collaborative planning. Next year with the new pilot school system,
we're focused on common planning for tested subject and not common planning for everybody
else because the system is, we're struggling to manipulate that so that all the arts teacher can
have a collaborative planning or not. If we can get all the tested subject on collaborative
planning, I think we've done a great job with our new program. I attend some PLC meetings,
but I don't go to everyone. There's no way I could go to every PLC meeting. We've got them for
every subject pretty much, but I do go into some, specifically those that seem to struggle with
issues. I number two, can't seem to work very well together in planning, but as far as the test
scores, they're not going to have a part so I'm not going to struggle with them too much. I
number one is a problem area for us and I go sit in some of those just to be able to hear and
monitor what they're doing, to figure out why we're not really being successful.
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What type of activities do you incorporate in your instructional leadership practices?
There are a couple of big pieces that we're moving to include in our program. We’re going
back to Mastery Connect, for instance, incorporating that for everybody and everyone in the
building. We're also incorporating a couple of things from Microsoft Office, which is 365
Class Notebook. We are doing a curriculum change with math, which is 000 math, we're doing
an improvement on the ILT structure and the operation of that. We're moving forward and
improving our RTI squared intervention process, we're also adding some additional
intervention opportunities during the school day for students who may have failed a course.
A part of our big goal is to improve our intervention strategies throughout the building for
kids. School C has a commercial music ensemble, which is basically a top 40 song group. They
play Bruno Mars, Adele and all that kind of stuff. Couple of old-school things from Stacks and
so on and stuff like that. We had a first time ever… 2 hr show with the Music Café and
included an Elvis impersonator, that was pretty cool. I had some connections with a guy that
does that, he came in and performed a set with us which was interesting. They played all over
town. It's probably the only working band that are high school students in this area, probably
the state, anywhere else. That's another reason we got this music award, but they are a
working band. They play a gig just like any other band in the community. The music
department here at School C, received the Signature School Enterprise Award. The Signature
School Enterprise Award is hanging on the wall out here and then we got money. We're going
to begin to build a recording studio. The recording aspect of it provides an advanced
opportunity for students to record a song, or auditions. We can also get some nice recording
put on a CD but it's an accelerated opportunity to ... kids that may not be in the CAPA
Program and want to rap and meet achievement levels, we're going to let them get in there,
we're going to let them rap, makes some beats and do it.
I do participate as well. I go and play in the music room sometimes, be it the School C
Group or the jazz band or just go in and sit in and just… It's fun! It gives you an opportunity to
get with the kids and most of them don't know you have any talent at all until you start doing it,
go out to band rehearsal, piddle around. I did one little cameo role with the concert band last
year playing the, I think the go-go bells was something they thought up. It was kind of neat, but
I didn't really have time to practice a lot with the kids in the ensemble. I also do some Art. Art
is not my forte, but I did commission a work this past year from a student. I go in and look, see
what they're doing and I give them some feedback on their work and stuff like that, but I don't
really do the craft. Now we had the metal museum here a few years ago, they did a project
outside and I could do that because you didn't really have to have any experience and know a
whole lot about art, so I was pouring some hot metal into a mold, pretty much.
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Principal D
What is your vision of a great school?
A great school is the number one place, where people care about children. They
want to see children learn and achieve, and don't mind working through adult issues to
accomplish that. All of us as people have issues and those issues can affect how we
respond to things or our desires to get our work done. Those issues can be tough and
as devastating as losing a family member. Those issues can also be a sick child or a
sick mother. Those issues can be a husband that's lost a job. It's not just issues ... The
issue I will say are outside of school and can influence a school. In those times, we
must be able to work together and see help neighbor or our colleague, see where they
are and be able to pick up the slack with them…encourage them so that they can be
everything they need to be to our students.
What is your vision of an effective teacher?
An effective teacher gives results, but not only gives results, looks holistically at
education going beyond being results-oriented. I've had a teacher one time that
produced very results and got a lot out of her students, but her students and their
parents really didn't like her. I think that there must be a balance in making sure you
get results by having a good demeanor in which people feel comfortable coming to you
and talking to you about their child's academic, social, or emotional issues.
What approaches do you use in fulfilling your responsibilities?
Everything here is about being a team. I have an instructional leadership team. I
have admin team. I have various teacher teams that are put together for various
reasons to address various needs around the building. There's no way I can run the
school by myself. It takes all of us. I have different committees under each one of those
I mentioned, who I rely on as administrative people like me, the assistant principal,
instructional facilitator, PLC coach, guidance counselor, and sometimes depending on
the need, office staff, grade level, or content chairs…depending on the need. They are
on the instructional leadership team. They may not always serve on the administrative
team but they are on the instructional leadership team because those people have
influenced content areas, they must have guidance some of the work that we do with
the teachers. And yes, teachers are on the instructional leadership team. I don't have
any parents on it… I have leadership opportunities for students, but not on the
leadership team.
What is your current allocation for instructional time? (scheduling)
As I'm speaking, like solid, uninterrupted blocks. Our reading block is about 2 hr
We try to make sure that we get at least 2 hr of reading instruction in. We also have a
math and science block which lasts about 2 hr, too. Because of the changes in some of
the curriculum, we've had to integrate some social studies into reading even though we
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often do pull out some skills…we've had to do a lot of integration. Their block is
probably about 45 min to an hour. Well, right now, the way our program works, grades
begin in different places only because we switch classes beginning in third grade.
When you come into the school, some grades may be starting their day with RTI and
some grades may be starting their day with reading instruction. Some grades may be
starting their day with support.
We also imbed our Response to intervention, which is an intervention program that
assists students with foundational skills as needed, which is also a prerequisite to those
more difficult concepts they should learn. What we've done is we've had to take a
holistic approach because when we first started, they wanted us to target Tier 2 and
Tier 3 students, but we realized after getting into it that, our Tier 1 students were being
left behind. They weren't showing the growth they needed to show. So, now we're
focusing on everyone which that gives it a more balanced approach so that all students
are getting either in tutoring or enrichment during their RTI time.
What type of activities do you incorporate in your instructional leadership
practices?
I've found that people think it's better to tackle problems in small groups, so we
tackle most of our instructional problems or challenges or new concepts we're learning
through PLCs. At the beginning, before common core, we'll have PLCs at least once a
week and then we added an additional day sometimes as needed. Since I'm really
digging into our common core…we started a new math program this year, we had to
meet with teachers on Wednesday, Thursday and Friday just to plan for the next week
and to get an understanding of what we were planning for and what we want our kids
to learn. We do share data but these PLCs were ...
I guess we had a cycle of development and that we created our assessment first
according to the standard. Then we met about best ways or best practices that we
could employ to teach that standard and we made sure that our lesson planning was
going to lead us to students being able to master that assessment. Then the following
week, not only do we looked at creating assessment but we looked at the assessment
from the previous week. I think that I was one that initiated it. I thought that we needed
more and I had to initiate more so my job was basically selling them to the teachers
and making sure they understood the need. We did look at our data and we saw the
need for us to not only learn and gain conceptual knowledge of the standards but
understand how rigorous the standards were and making sure our instruction matched
the demands of the rigor that have been placed on the students. I met with all grades.
I'll attended PLCs in the mornings for 3rd, 4th, and 5th grades, In the afternoons, I
would have K,1st and 2nd. They have planning time every day at the same time. I met
them throughout the day at different grades.
Well, when you try to address the needs of students, students have multiple ways
that they learn. I mean there are visual learners. There's the auditory and kinesthetic
learner. There are kids that learn through mnemonic devices and through music. I
think all of that should be considered. There are some things that students learn
through music before they will learn through just regular instruction. I think we can
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attest that most kids in kindergarten know the ABC song before they really know the
ABCs. So, they’re having something that they can associate with music. Music is a
guide for a teacher’s instructional needs.
Our school has programs such as piano in which they also put on recitals. Students
participate in the All-City Chorus…we have a guitar ensemble that plays so I attend
their performances. I'll say they're still associated with school, a lot of them, but also
even though some of them are associated with church. I do attend church events at
times, too, that are around the arts. I also have some girls that dance. I have a group of
girls that get together when we have events or performances that we have to do, and
they choreograph their own dance routines. One of them is a well-known ballerina
with a local ballet company in the fourth grade and she has choreographed several
dance routines for the girls to participate in. I also have a teacher that is a dance
instructor. She has assisted with even teachers learning a dance routine to participate
in the different programs. I would love to incorporate dance full time, but funding is a
factor. Students learn different skills with art. They learn the core contents more than
just coloring on a sheet of paper but they do all types of expression. I've seen recently
different 3D projects that they've done. Learned different shades or tints. They've done
different art from different countries as we are an international school. We've done
different art from all the countries that we study.
We have music, piano, guitar, a recorder ensemble which is like a little orchestra.
Well, we know we have a recorder ensemble, we also have an Orff orchestra. Well, we
have strings also. Now, our violin is taught by one of the middle school teachers who
comes over at the end of the day for the last 45 min – 60 min of the day. Our piano is
taught after school by our current music teacher. He also teaches guitar in the
mornings before school.
I think all of them combine contributed to my success. I can't pick one off and then
select the other because students have different needs and different students
participated in each program. All those programs put together contribute to the
learning of every student. I will say I will give an example of now. I serve on our
international program committee and so we have been meeting to figure out what we're
doing for our culminating project this year. We decided to create a museum from the
different countries or I guess we're doing a wax museum of people representing
different countries. They're going to represent inventors, political leaders and people
that made a major impact on those countries. The students are going to dress the part.
They're going to speak. They're going to give a narrative or speak like they're that
person and so you'll be able to hear their knowledge of I guess the influence of their
international studies has had on their education.
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Principal E
What is your vision of a great school?
My vision of a great school... this year we came up with the four C's. It's almost like
what we foresee, but our four C's in terms of the big rocks that we're going to climb.
With foresee, in terms of culminating product, I always told my students that they're
our best evidence. If we touted that we're the best K-8 in the state, then our best
evidence had to be the students on that end because they should be known for doing
certain things. So, with four C's, we're looking at excellent communicators,
collaborators, again, critical thinkers, again, students that are again commanding of
their confidence… Those are things that we've noticed that if we got those four rocks
right with our students… we have a finished product by the eighth grade that will make
School E students the envy of all the county schools in the state.
It will include a dynamic instructional leadership team. We went from the mantra
of education is everybody's business, to building minds and shaping destinies, and then
my next question for the team was, well what does that look like? How does that look
and feel? And how will they judge or measure if we've been effective?
Now with our instructional leadership team, a team comprised of teacher leaders
came up with this model and this design over a two-week planning session. I facilitated
at various points and times to kind of talked about mission statements, visions, looking
at other Fortune 500 companies and things that they were known for and the things
that they could tout to their success stories… and what we were talking about with
those as examples…trying to say… what's that going to be for School E? How are we
perceived in the community? What are people saying about us? So, I think when people
got to having conversations the teacher leaders primarily, it's one of those things
where we've been a big secret for a long time, people really don't know who we are,
and people that think we're still School E, they don't even know we have a middle
school component here. So those are things that gave us this energy with ideas and
creative thinking that led to the creation of the four C's framework.
What is your vision of an effective teacher?
My vision of an effective teacher would be one teacher who has proven
effectiveness when it comes to student achievement on assessments and the whole nine.
I think that an effective teacher is one who also definitely collaborates and mentor
other teachers who may be struggling at various points. They mentor novice teachers
who are up and coming… and to some of those who just need a new mentor because
they're just brand new to teaching altogether. I think the third part of it, those teachers
have been on my instructional leadership team. They act... Often leadership is kind of
food at School E, there's days you'll see me leading the ranks but there may be days
when you see a teacher be out front leading the ranks and I'm not threatened by that in
any kind of shape, way, form or fashion because I know that we've talked about what
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the vision is, what the end goal should be and they're just trying to do what they deem
necessary to make sure that we hit that.
What approaches do you use in fulfilling your responsibilities?
I have an assistant principal, and then I also have a PLC coach and an
instructional facilitator that comes out of my title one budget and then I also have a
magnet school’s coordinator that comes out of the magnet schools’ programming
budget…I have an admin leadership team which consists of five people.
What is your current allocation for instructional time? (scheduling)
At least I'd like 90 min per day focused on reading at the elementary level, K-5. The
middle school structure is 45 min per day… With the admin block is what we call the
literary block for our K-5, the thing that we had to look at was we also had an
attendance issue, so I put my math block in the morning and my literacy block in the
evening so there was a scheduling piece that we went in to change knowing that again
it was going to take a minute for us to kind of work with our parents and get them to
understand the essential part about having to get kids to school on time so that they're
not missing out on that end.
I've been more optimistic with the school showing improvement between the
following winter for math assessment. I was a little taken back when I got from the
winter to the spring and we showed a regression by nine points ultimately. Looking at
those things again and knowing that that's the instructional approach to make sure that
in K-2 we're doing a lot of phonics, phonemics, fluency making sure the kids have
blended sounds and knowing again how to read and another critical aspect of that
because at the second-grade level from 3-5, they're reading for information as opposed
to just learning to read, ultimately.
Two different styles that teachers have to be well versed in in terms of how they
teach and how that again makes for purposeful planning and what they do on a daily
execution basis. Purposeful planning is, teachers have to know the standard that
they're covering and everything works backwards from that... So, standard/assessment,
we already have the assessments taken care of, everything kind of flows backwards
from that … in line with the curriculum maps that help keep us on track for placement.
Ultimately what we're looking for is the essential question, making sure that the task on
the table is aligned with the standard, so sometimes teachers like to do frilly things and
cute things but that doesn't necessarily meet the letter of standard until they're sure
their kids have mastered the standard in its entirety… I think those are the things we
look for when we're saying again, purposeful planning. Students should be exposed to
complex texts in everything they do daily and making sure that those texts are able to
be scaffolded in different types of ways of doing stations when teachers are working on
that in K through five. Those are things that we look for when we're looking for
purposeful planning, just to make sure that complex texts are there and that they can
break down the complex texts in the time frame. And then also making sure that
teachers are making sure that the tasks are at hand or that kids are involved in meeting
the letter of the standard in its full entirety.
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It has been my thing that everybody is a literacy teacher, meaning that you may not
teach literacy like the English teacher parse, but you teach it from the stand point of
your expertise in terms of being the practitioner in that field. So, what does literacy
look like in our art classroom? That could be a full-fledged article that talks about
blending colors, or shading… something like that that has led to a profound artist that
has revolutionized the world with their forward thinking. Now that sets students up on
a trajectory for success that they're about to go down this path of learning that you set
this framework in the context of what they're about to approach. Literacy is in
everything that we do, and math as well, too. Geometrical shapes, designs, the whole
nine. I think those are the two approaches that we take with nontraditional subjects like
the sciences, social studies and the arts. Science and social studies teachers know that
we're looking for more complexities in the things that we're putting before kids. Either
reading excerpts from medical journals, things that can be taken from the science
community whereby you have to do a scientific method in everything that you do. So, I
pushed science in terms of trying to expose kids to more experiential learning so that
they could use their senses and then those critical thinking skills for analysis to help us
to build a framework for rigor that we should have in terms of what we're doing with
our students.
What type of activities do you incorporate in your instructional leadership
practices?
Rigor…We have a working definition for it at School E… I am so thankful for the
ILT because we threw that out at the very first month of school. Rigor, everybody had a
different definition that we put to task with our teachers. So, rigor, for us, would be a
challenging work that challenges the student both mentally and emotionally to a large
degree… whereby we found students must collaborate on their ideas and notions, and
have to write and speak about their learning during the larger take away. Our
definition of rigor for us in that regard sums up everything that we have going on at
School E. If that is not happening in the classroom, it facilitates or elicits a larger
conversation with either ILT members or even members of the admin team.
I feel like at the end of school if we do not have a world winning art program or art
program parse, it does a disservice to students. I've stretched my vocal music and art
teacher this year because they've only been servicing students in K-5. My art teacher
had it thinking that she had a program when I wanted to make sure it's very clear that I
don't see it as a program I see it as a class. A program has a whole different cadre of
things that come with it and so let's expand our thinking, let's expand what we do so
that we can find ourselves being more of a broader service to our kids that we have
here. I appealed to the notion of her as well as Dr. E, who is the former director now
cause he's going to be leaving, but just trying to make sure that she understood that
disservice. We’ve cultivated kids from grades K through five and then they into our
middle school and there's no art program over there under the same building so why is
it that we can't figure that out… how do we augment the schedule to get two classes
that can work with some kids if they submit their portfolios and we make sure that this
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looks like an honest aspect for them on that end if they really want to have a desire to
be cultivated, even more so as an artist.
So, it's like, okay, we're bringing in a band program as well, too, this year. We have
not had instrumental music at School E in the life of the school on that end, so now
bringing in a band program with the community that's branded itself as Music Ville,
USA based on the legacy of stats means so much to our relevance and it speaks to that
in terms of parents and we're a viable entity and educational partner…I think that if we
don't do that… that's a huge disservice in reaching out to the director of fine arts who's
over the arts and he's actually already spent $25,000 in buying us new equipment …
This speaks to the district's commitment to the notion and the vision that we have for
giving kids exposure and making sure they have what they need to have, you know, to
grow as budding artists on that end.
The last part I would say and speak to is our vocal music program, so we have one
where we had a brand new teacher coming out this year, he was all right but did not
meet the full scope of what I had envisioned the program being and so definitely again
leveraging my ... Music teacher who's going to now teach two sections of vocal music
over at the middle school level gave him an opportunity to expand his reach and he's
even reached out to music teacher out at School V, he's going to actually be conducting
the auditions for our students for next year to make sure that we get the right kids in
place and those particular sections of that class to make sure that we definitely are
expanding. Well the scope here, is for us to be able to be a viable educational entity,
and in order to do that… parents love performances, parents love to see their kids up
front and I think the arts speak volumes about the preparation of our school and our
teachers and what they've been able to do with students so I guess the vision would
definitely be a holistic program where kids have the confidence, they're
communicators, they are effective in collaboration, and I think the ultimate piece is
competence in their craft and that goes back to our four C's. So, it doesn't dissociate
itself from the overarching reason that we've already come up with in terms of our
product and what we foresee. I think the arts is the platform that gave us or allowed
our students to find themselves demonstrating and presenting what they have to give
back on that end…we put them back out in any function in anything they work hard
upon, be it by the city, or private sector… we need our students to come here to render
performance where they will have something that is of quality and considered
noteworthy in what they'd be expressing and sharing.
I would not say that it's not one program that I prefer over the other. I say it's all or
nothing…I would love to have that, I could say again, what it does for a classroom
culture for learning and things… I've seen where teachers again, infused music and
elements of different things be it for writing when you turn on classical things there
have been all types of research studies on its impact on brain flow. Students love to
listen to music on their own when they're doing their homework increased their
engagement factor. That is where I would like to go… understanding that I have
veteran teachers who have been teaching on average from 16 to 17 plus years. Some of
them are not as embracing as I would like for them to be at this point, but knowing that
there's work to be done there and I see the value and I would love to have that as part
of our overarching theme on that end, it's going to take time for me to prepare and
provide the adequate professional development necessary to see those things
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happening … as it relates to art integration cross curricular. Dance, is not offered at
the current present time because of programmatic needs, so when you look at
funding… you have to ask where are your priorities? When I came into School E it was
a level of two for literacy and a level one for numeracy. We I look back on everything,
either with your title one budget or anything like that it's always going to be linked to
staff what is best for the kids. I want to bring in dance, but there was not a full fledge
way to do it…I had to fight this year to even collaborate with Hats Off theater and after
we got denied three times, the only way we were able to get it approved the fourth time
without funding was that we had to look at the pros in the expert text that we use in the
dramatical or theatrical production and linking it with the curriculum, it's definitely to
show again a solid correlation between the curriculum aspect and what it would do for
our literacy program being that we were level two…For too little time period they did
a theater piece as a back drop to the ELA curriculum on that end that we had to link it
to. They were looking at the whole renaissance period so we could coordinate a
program using Hats Off, the dragon's tooth production to make that come alive and
talk about various aspects of the poetry and the artist during the renaissance period
that admits the letter of the curriculum and surpassed it to a large degree according to
the staff curriculum instruction.
Artistic staff development, I can't say I've done that this year other than the
teachers that work with the Hats Off theater piece production, but artistically, I cannot
say that I've put anything in place other than the partnership that we had going with
Hats Off and sending them out licensed professionals who have done this work to work
with our teachers. There were five teachers that were primarily involved with that to
make sure that things were working well and even making sure that the artistic delivery
of the program met the letter still of the actual standard that was attached to what we
were doing.
We created a school song this year, so they could sing it on Mondays, Wednesdays
and Fridays…There's a rap, cheer and chant that we do. Well it's embedded in ... I got
it from a freedom school, the program called freedom school, so it's a part of Harambe
which is the beloved community which means they gathered together and you support
each other around learning whereby the culture is set with a level of excitement and
anticipation about the learning that's about to take forth. So, cheers and chants are
meant to do that, so you begin your morning meetings in the cafeteria talking about
students that have done something well, or teachers. So, you say I have a recognition
and boldly the audience has to come back and say "Recognize." Being the action verb,
meaning that I give you my permission to speak to the community to affirm people and
what they have done well. So those are things that we do in the morning meeting.
Sometimes I sing, I dance. Well, my dance is not going to be anything formal, it's hiphop in that regard, I wouldn't say any other formal genres on that end. I know that's
what appeals readily to the crowd, that's the thing that resonates with them early in the
morning and so I think those are things that we have done heretofore that speaks to my
artistic talent as a leader that I share readily and frequently that people know about.
After school. There’s a drum line, and majorette dance line, we also have Hats Off
Theater come after school as well. We also did a Thanksgiving performance…focused
on a journey to be thankful documenting the pilgrims first thanksgiving when they
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landed in Massachusetts in terms of a Plymouth Bay. Other than that, those are pretty
much the two that we've done…

Principal F
What is your vision of a great school?
My vision for a great school is a place where everyone, is operating at their
optimum ability levels. The students are performing at their highest levels, the teachers
are performing at their highest levels, the administrative staff are performing at their
highest levels, and everybody is moving. The students are proficient. We show
tremendous growth every year because we take students who can barely read and by
the time they leave us they're able to read. We have a lot of growth, but what we're
trying to work hard on is increasing proficiency. That takes a lot of extra work. A great
school would be a school where 100% of the students are reading on grade level and
performing their tasks and academic tasks at grade level. The reality of that is with
extreme poverty that our superintendent talks about so frequently, we have a lot of
work to do in that area. Most of the teachers here are level 5, well not level 5. Most I
think are level 4. We have about eight or nine that are level 5. The remaining teachers
are threes. We don't have any teachers that are below a 3.
What is your vision of an effective teacher?
An effective teacher is a teacher that's able to deliver the content to the students
and scaffold information so that all students can master the skills and the standards
that are being presented. An effective teacher can manage his or her classroom. An
effective teacher can mobilize community resources and get parents involved, actively
involved, in their kids’ education. An effective teacher can build positive networks with
their peers and with community organizations and is able to contribute to the overall
success of the school as it relates to meeting and realizing the mission. Level 5teachers
do those things that I just talked about, and my level four teachers would attribute
those characteristics as well.
What approaches do you use in fulfilling your responsibilities?
Well it's just a lot that must be done and I cannot do it alone, it's overwhelming
when you try to do it all by yourself. It's not overwhelming when you delegate it
because you're not doing everything yourself. As a leader, I worked on my doctoral
research, I identified practices and dispositions that leaders need to use to retain
teachers at the middle school level. That's a part of what my study was about. One of
the things that teachers and staff members want in a leader is consistency. They want
respect. They want to be treated like professionals and not children. I make sure that I
get that done for them. That's a simple request that we can do. As far as delegating the
content areas, you can't be over all the content areas, so each one of my administrators
is over a content area. I'm over reading and language arts. I have another
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administrator over math, an assistant principal over science, and an assistant principal
over social studies. Each one of us are very strong in those areas. It's easy for us to go
in and monitor instruction in those areas and correct those areas when we see there's a
deficit or something that needs to be fixed. Then I have other members of my
administrative team that assist me with other administrative duties like monitoring
discipline, attendance, family engagement, engaging the adopters and all of that.
Teachers participate on different committees such as the ILT team, team leaders, just
tons of things. By delegating stuff out, there's not a lot on me to have to get done. The
administrative team is the team that meets to decide what we're going to do in the
school at large. The administrative team sets the calendar for the month, what
activities are going to happen in the school, what resources will be used in the schools,
what will be ordered, what resources teachers need, what PD will be done in the
school. That team is responsible for all that body of work.
The assistant principals are on the team, the media specialist is on the team, the
principle, the PLC coach, the cafeteria manager, the custodial plant manager, the ... I
don't know if I said the assistant principals. The assistant principals, the counselors,
school security officer, all of us are on that team. We have an instructional team. We
have an ILT that deals with instruction. That's comprised of the principal, assistant
principals, teachers, and different content areas and different grade levels. We look at
student work and we look at the standards and we look to see if they're in line. Is this
work that you're giving kids, is this work aligned to the standards? If it's not, then we
have conversations about that.
The teachers pretty much run the show. I'm a member of the team and I sort of
guide them in the direction that I want them to go, but the bulk of the heavy lifting I put
on them to do. I want them to be able to identify what high quality work looks like
that's aligned to the standards. If I do it, then it's coming from me. They need to do it so
that when they're delivering instruction to the kids they know what they're supposed to
be doing and how it's supposed to be done. Then they go back and share with their
grade level teams in their grade level team meetings. We have a lot of teams. We have
a discipline team. We have an RTI squared team, we have an ILT team…
Response to instruction and intervention. It's RTI squared. That's a team that we
use to ensure that all students are responding the interventions that we have put in
place for them. We have a safety team, who makes sure the school is safe. We have
content teams for the math department, the science department, the reading and
language arts department, social studies department. I participate in all of them. Well
it just depends. I sort of have to look at the district calendar, but we have a schedule
that's already done for the whole year that sets those dates already. Depending on
what the district has going on, we have to modify and tweak our meeting, but we try to
keep the schedule as consistent as possible so that we can stay on our routine.
Every Monday we try to have an administrative team meeting. Then we have grade
level meetings and data team meetings on the first Mondays as well. Then on the
second Mondays we usually do PD meetings. Then the first and third Mondays we try
to do grade level and data team meetings. We have SPED meetings for the SPED
teachers. We have those departmental meetings for the SPED teachers. We have new
teacher meetings for the brand-new teachers so if there are any new teachers to the
building or to the profession we meet with them and make sure they know what they're
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doing as teachers. We have quite a bit going on. You should be really structured and
organized to get this done because if not, there's no way you can do it. There is no way
you can do this without a calendar. We use a lot of technology at our school. We're
very technology driven. All teachers have Smart Board and document readers and
clickers with CPS units, Smart Response systems, whatever they need to deliver
instruction to the students, we get them what they need.
What is your current allocation for instructional time? (scheduling)
The periods are about 1 hr long. We have 6 periods in a general day. Our
administrators typically spend about 60% of our time in the classrooms doing both
formal and informal observations. We often take time to provide feedback and
additional instructional interactions with both the teachers and students.
What type of activities do you incorporate in your instructional leadership
practices?
I teach quite a few PDs at the school. I’ve taught PD on classroom management,
characteristics of a highly effective teacher, I Ready, NWEA Math. and differentiated
instruction. I do quite a bit of PD. We have data meetings for the data. Its
instructional. It's book studies on different books and different strategies or different
skills and those kinds of things. That's what the PLC meetings are for. I lead them or
the PLC coach. She's the one that's primarily responsible. She does the bulk of the
leading, but again, depending on what the district has at training or a meeting or
whatever, then I step in and do it.
We're working right now with a local community music program. We're already
incorporating the arts in our curriculum. We have band. We have a gospel choir. We
have dance and majorettes here. We already had these programs incorporated, but
we're looking to expand to others. They are not classes. Most are extracurricular
activities after school. Now the community music program, the band and orchestra are
classes because they’re taught during the school day. The majorette team primarily
after school along with the choir. Some of them also participate in football, basketball,
art, and music camps off campus. I don't know the names of those different ones, but
some of them are engaged. Their role is to help students to be exposed to the arts and
intertwined in schools. Students are familiar with the arts it also increased student
engagement and participation in school… by using the arts to get them to move
forward. these different community organizations are arts centered like Hats Off
Theater. So many different organizations that are arts related. They exposed them
through field trips and other kinds of things through those activities. I just got one the
other day they want them to be aware of. Our students really needed that because
many of them don't do a lot of things related to the arts. If it doesn't come from the
school, they don't know anything about it. It's important that we expose them to as
much of this stuff as possible so they will know that it exists. Many of them don't even
know. They've never heard of Haven Theater, especially with them living in this area.
The only way they would know about it, somebody would have to bring it to their
attention.
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I can't say that any of them have contributed to my success, but I think that those
programs have ... Favorite South is the one that they just sent me about, that they want
these kids to know about. I think that it helps the kids to be exposed to other things
outside of school and helps them to see that there is something that they could possibly
do for a career… they may not have thought that they could be a musician and be paid
for it. This could be a career. I could be a singer. This could be a career. This is what
they could do. They never thought about it that way. The purpose for getting them
involved in the local community music program and participating in these things is to
get them to thinking about their future goals and objectives. We had, for promotion, we
had two students that I selected and worked with them on a song by gospel selection
called Pressure. They sang the song for promotion and tore it up. I mentor kids with
singing and working with them on music on a continuous basis, for those who like to
sing. I visit them about the same amount as I visit the other classes.
We also have a lot of artistic programs at our school. Well we probably do them
every month, or rather have something every month. I know we have talent shows
throughout the school year. We normally do two of those, one first semester, and one
second. We do have Thanksgiving programs, Christmas programs, and honors
programs where kids are singing and performing and all of that. We include them at
parent meetings, open houses and all of that where kids are performing and all that
kind of stuff. When you probably look at the overall picture, we're probably doing them
every month, but they're not scheduled like every month, like on the schedule. They're
performing monthly. Yeah if budget allows…I think it's a positive impact on the school.
If the budget allows, we would like to expand, but unfortunately, we are operating
on budget constraints. We probably would like to have a dance class because we don't
have dance and we have some outstanding dancers in the building. We don't have a
formal gospel choir where students are scheduled in the system for a choir. We would
like to have a choir teacher and have someone teach a gospel choir. We have a lot of
artists here so we might want to expand the art program where kids are able to take art
as an elective or what have you. Those three we certainly would like to do. Even a
creative writing class where the students who are interested in poems and poetry and
writing music and those kinds of things, could explore in that creative writing class.
We don't have a dance club… we do have a gospel choir. We do have the majorettes.
We do have leadership clubs, but they're not geared to the arts. They're just about
teaching students how to be leaders. We have a boy’s club for the young men to teach
them how to be young men. We also have a girl’s club. We have different clubs and
things for the kids to do, but they're not necessarily centered around the arts.
Principal G
What is your vision of a great school?
My vision of a great school is one where students can enter, and know when they
come in to the environment…they’re going to like it here. They look at the colors of the
walls, they'll be able to look at the paintings of pictures where ... Right now, we are
undergoing some beautifying situations. We're changing our school over for the next
school year. Painting, we just brought a person this morning that's going to draw
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murals all around the school. But to me an ideal school would be one where everybody
is speaking to each other, children speak, they use words, they use sentences. They
speak clearly, they're able to express themselves… their likes and dislikes. They know
that they're expected every day to learn something… teachers are very kind, they're
consistent, they're firm, they have great relationships with parents.
To me you cannot have a strong school without having a strong homeschool
connection. We reach out to our parents. Our doors are always open. As a matter of
fact, students receive a grade for parent engagement, they can come up for anything. It
doesn't have to be the mom and dad, it could be the aunt, the uncle, grandparents,
whoever wants to come in, and be a part of the school day. They're welcomed to come
anytime of the day to eat breakfast, lunch, go on field trips, or just come and volunteer.
We have so many parents that just come, volunteer. They walk the halls, they work the
lunch, they work the car lines in the mornings, or the evenings, whenever they're
available.
Children should know that their teacher cares enough about them to make sure that
they’re getting solid instruction every day. They're not sitting on the telephone, they're
not sitting on Facebook, they're not sitting in just idle, they have work. We have
computer labs. They're able to get on the computer, for learning activities, they're able
to get on for the different games that we've afforded them. We bring sound new
technology in as often as we can.
We just afford them as many opportunities as we can on campus, and off campus
learning experiences. We take our 5th graders on a college tour every year. We just got
back in March from DC… we went to Howard. We did visits to Georgetown
University, District of Columbia, and Maryland. Children don't have to do fundraisers
for that. We have been very frugal in our spending to be able to include it in the
budget. We want to make sure that they live in Holiday Inns that serve them breakfast
every morning, we want them to have hot meals, and do all kinds of things. Our
community partners are very kind to us. We took them on a trip, and they paid. Then
for the children who could not we had people in our building who sponsored children.
What is your vision of an effective teacher?
A great effective teacher is not one who just has the knowledge, but one who knows
how to implement that knowledge in a way that children learn. However, they need to
implement it. Differentiation instruction is extremely important. They must know how
to meet that level learner wherever they are. In a classroom, you can have three or
four different levels, but they've got to be able to be creative, and to reach them. They
should be kind, and nurturing to our children.
We don't holler at children, we don't curse them out, and we don't put our hands on
them. We should learn how to adjust, because we don't have children from the suburbs,
we service students primarily in the poorest community in the state of Tennessee, and
so it's never a I over you, it's always a We. Let's see how We can make things better…
My teachers must come wanting to serve our children.
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What approaches do you use in fulfilling your responsibilities?
The admin team consists of myself, the dean of instruction and culture, and the
guidance counselor. We did have a PLC coach, but now the dean will take on that role.
We had a title one/PLC coach, so the dean will take on that role, and then myself, and
the finance person will take on the title role. We don't have any grade chairs because
sometimes in a school I have found that those kinds of role bring stigmas, and
personalities that aren't always wanted in a school building. Titles can sometimes
destroy people. But what I do is offer different opportunities that I might need different
people, and so I'm just very strategic by choosing different teachers that have those
strengths…so a lot of charters blend roles.
I blend roles to help cut down the number of persons that we hire, but they can give
a lofty salary. Sometimes when you blend roles there is a strength, and there's an area
that needs to be strengthened, and so you have to be careful in that. You just must look
at your school and assess the needs of your school. Because of my experience and
background in instruction and curriculum, I didn't have to have a curriculum
coordinator, because I know curriculum. But I needed an assistant principal, or dean
of instruction who was sound in instruction. When I couldn't be in the classroom, they
could. That person can also be able to handle PD or whatever if I need it. I also, can
handle budgets, but I also must have a finance person who knows money, who knows
finances, who knows reports, who can do jobs without me being there.
I'm not a micromanager, so I needed everybody to know what they were doing. This
year we've changed it we have a dean of instruction and culture. It's an assistant
principal however we do have a counselor, but this person is ensuring in the
classroom, just like I still would be, and so would the counselor, just making sure that
strong instruction is there, and teachers are presenting their instruction in a kind and
consistent way.
What is your current allocation for instructional time? (scheduling)
Our learning day starts at eight and ends at three. It's 120 min of English,
Language Arts, Reading and Language Arts, and 90 min of math. We have 45 min of
science and social studies. Sometimes projects are interdisciplinary, but the instruction
is separate. We do have PE, computer, library, creative arts, and music programs for
the students, and then next year we'll be adding Mandarin as well as the urban
farming.
What type of activities do you incorporate in your instructional leadership
practices?
I love the arts, and so do the children. Everybody doesn't have the same artistic
ability, but we have some children who are already great artists. We have some who
are singers, dancers, some who are very good with their hands, they build toys, and all
those kinds of things. To me that helps promote them as a total student. They put on
plays, sometimes especially in social studies a great way to learn to me is to be that
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person in social studies, that's how I learned social studies well. I've been helping
teachers to infuse that into their planning, and so you might walk into any classroom,
and see World War one going on, you might see the Boston tea Party popping off. It
just depends on what they're studying, but they're learning incorporate role play and
other creative demonstrations into their instruction. That's given them full
understanding. Our students love dancing. We don't have a dance program, but for our
fifth-grade transition program, we had some girls who created an awesome dance
number. Because we have the children here on site with the mindset. We also had one
parent who was trained from childhood to adulthood in every genre of dance, to come
over and help. We have cheerleaders, just different things like that for the girls and
boys who want to participate, and have fun, express, and show their talents. Sometimes
we really can't afford to pay for all those people because those special areas are
expensive.
When I'm in here working, I have music on. When I'm doing reports, I have music
on. Music is my expression. It works for me. We have three basketball teams, and
they're in age group, as well as cheerleaders and they're in age groups. They get a
chance to be a part because we're the only charter elementary school with a basketball
school, so we had to partner with neighboring church leagues, or neighborhood
leagues, yeah. We normally stick with church leagues, so we know everybody is safe.
They go out, and they perform at the jamborees, or whatever, they have.
I have not sung with any other programs, but while the 5th grade was practicing
for the 5th grade transition program… they were getting ready to play the music or
something, they were walking in on, I believe The Children are our Future, and so the
teacher was like I think Doctor G should probably sing that for us in the program. No,
Doctor G won't do that… but Doctor G will sing it for you today in practice, and that
was the one time. Then they stopped walking, practicing, and ran to the front acting
like cheerleaders, and falling all on the floor like they were my biggest fans, so 5th
grade did get a chance for their opportunity to hear me. I have participated in the
mornings meetings, we played games, sang together, so they heard me in a group.
I always want the focus to be on them. Our morning meetings are in the gym,
everybody arrives at school and we say good morning. We do a cheer, an anthem, and
a little cheer that they made. Like a cheerleader type thing, everybody loved it. We
talked about the expectations of the day, and just pick out different students to lead the
morning cheer. Just trying to put everybody on the same note of being happy to be
here, knowing that the expectations are the same every day, and we are here for you.
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Principal H
What is your vision of a great school?

My vision of a great school would be one that both parents and students,
community, and the staff, embrace and understand the school's mission and vision.
They are joined together in making sure that it is fulfilled. Parents would be involved,
and active in the decision-making process, not just for extracurricular aspects, but as
well for those academic charges we embrace with regards to being proficient, and
growth. To me, from where I stand currently, creates a perfect school. I think the
children will always be children, so it's not a behavior-type thing. It's just a common
knowledge around what expectations are academically, and everybody's hand is in it.
Parents would be being responsible, teachers, students, and administrators all taking
their responsibility in that charge.
What is your vision of an effective teacher?
An effective teacher, in that respect, would be one that knows their role, but also
willing to go beyond that, to achieve those goals academically. The teacher is set, and
believes in becoming a continuous learner who is always looking for more to add to
their craft, and always looking for new ways to reach students individually. They would
the knowledge and capacity to reach each student individually per each learning style.
They would understand that it is not just one cookie cutter approach to instruction.
They would desire for students to retain the knowledge, not the, "I just taught it," but
one that wants them to retain it, and does it in a way that they retain the knowledge.
I think that, for the most part, I'm going to say about 92% of our teachers are
exemplars. That 8% that I have not included as exemplars are good teachers. They
have not implemented all of those ... I think all those different things that could really
help them to turn the corner, to take them from good to great, obviously. That comes
with different reasons. A couple of those represent 8%, who have only been in this
building just a year, and perhaps served under a different administration where the
demands were different, and maybe ... I've taken a year to really be graceful, because
sometimes those demands are matters of demographics, which we don't have control
of, and I do recognize and realize that School H is a different school. We have a
different set of demographics, that are unique, even to this city, so it takes a little while
to get there. I believe that they are coachable, and they are good enough to be
coached, and I think they'll eventually be great.
What approaches do you use in fulfilling your responsibilities?
We adopted a motto, a couple of years ago, that everyone's a leader, and that motto
is not just among our staff and teachers, it's one that we also use among our students.
Everyone's a leader. We sandwich that with a set of core values that we adopted, but to
that end, that whole aspect really relieves any one person of total responsibility. We all
share the burden of making sure our students achieve. Everyone plays an active part as
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a leader. They are part of councils and different things that have specific functions in
this field. I think what it also does, within the mindset of everyone, is hold them
accountable. Once we did that, and we got people actively involved on these different
committees, attendance improved among our staff, we saw a much better sharing of
best practices, among colleagues. We saw people coming out of the shadows and
stepping up to the plate, attending different things, and bringing it back, and sharing
with our staff. All those things have really worked to support the culture that we want,
so yeah, everyone's a leader. We adopted a few core values, but basically, we took the
letters from School H, and basically built in just some positive things that we wanted to
lift out of the work that we do every day. I think School H, the L stars for "Leading to
change," I think was the very first one. Then we went on with other aspects,
throughout, so it's kind of like a mnemonic device. All those things just basically helped
to shape and mold what we wanted to create, in everyone. It's really what we wanted
the key takeaways to be because of being enrolled at School H.
My PLC coach acts as like an assistant if you will. She has this full reign, when it
comes to influencing the staff, and supporting them. We shared those obligations for
the most part. Of course, she has a huge charge when it comes to meeting those areas
of compliance, as it relates to Title I and federal dollars.
What is your current allocation for instructional time? (scheduling)
Basically, we observe 90-min blocks for each content area, in those where we're
departmentalized, for the most part. We pretty much do 90-min blocks. Grades 3-5 are
departmentalized. Basically, they make three moves, within a day's time. We try to
make those as uninterrupted as possible, with the whole grand scheme of things, in
support classes, and lunch. We have a reading block, math block, and then we have a
science/social studies block. They're 90 min each. On the primary end, it looks just a
little bit different, in that they're not departmentalized, and they are self-contained. We
do roughly 120 min of ELA, with the primary grades, K through two, and the
remainder of that time, I think they spend about 75 min in math block, then the
remainder of that time is split between interventions, RTI and foundations. We pretty
much try to do some small group pullouts. We've been very fortunate, here, to have a
huge cadre of volunteers, that supported our team reads initiative, and we also
partnered with a local university and US Prep to have students in both semesters pull
target students to work on certain skills, per assessments data. We're able to treat them
per tiers, if that makes sense, and of course, that supported what our state's RTI charge
was, but it helped us, in-house, try to rehabilitate, and overcome some of the
challenges that we faced academically, to keep students on grade level.
What type of activities do you incorporate in your instructional leadership
practices?
I usually enter the building and hit the floor running. I am one that really likes to
be visible, in terms of students, so I usually try to circulate until I know that all
instruction has started, and see things operationally…making sure everybody have
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what they need. Shortly after that, I'll come and deal with any matters concerning
parents or anything like that, if I have any suspensions, things like that to clear. I
scheduled those for the morning. I usually try to get into the classrooms because I like
to see the beginning of our instructional blocks, to see the kind flow of the day, and
kind of see where we are. After I make those initial rounds, our PLCs usually begin,
about 45 min into our instructional schedule. I spend quite a bit of time in and out of
those PLCs unless observation season is underway. Then I'm kind of in and out of
those things, and my PLC coach handles our PLCs herself, and kind of swap out with
that.
The bulk of my day is pretty much around either observing, and providing feedback
to instruction, or conducting PLCs or facilitating PLC meetings, and giving feedback
to teachers, based on things I've either already observed, or data that they've brought
into their PLCs. Our PLCs always revolve around either student data or some recent
observation made. Otherwise, what is there to discuss?
I have a very good rapport with my students, I do believe. We're a little shy of 400
students, so I've not found that challenging. I pretty much know all my students. I make
sure part of my daily routines, is just being at the door, to see students in. I see
students first thing in the morning. I see them as they leave. Sometimes, I serve on bus
duty, if we have some challenges. I sometimes ride buses just get to know students. I
usually make it a point to get to the cafeteria. I'm not always able to get there every
day, but most days, I'm going to get down there, so that's either to monitor myself,
and/or to just sit down and chit-chat with students. That's something I do on a regular
basis. That has supported my ability to establish good relationships with them.
I think incorporating the arts is really a great idea. I personally feel like every
student has something to contribute, and really has a desire to contribute in some way,
and have found that, when we have used arts, it's been very motivating to their
learning. It's an innovative way of getting students engaged in the process. I see it as
an advantage. We've set no boundaries in that respect. We've even outsourced some of
the support to come in, to do different things, those that we've gained knowledge of, but
basically, with what we have available, with our staff, through our visual arts, or music
programs.
We have a great art teacher, and all the students really, really, really love that.
That's been a big push. We've had some theater agencies come in. We were able, last
year, to get a grant, that provided for an outsourced company to come in, and work
with a group of our students, and put on a production. That was huge, it drew a lot of
interest. We do have dance here. We have two different dance groups, so our students
are really a part of that. A year prior, we had a boys' dance group. We lost our guys'
coach, because he took another job, but that's something we're looking to maybe do
again this year. I've worked to try to make almost these during the day.
I mentioned earlier, our socioeconomic status, and what some of our challenges
were. Part of the charge of the whole demographic piece here, requires extra
responsibilities. I'll put it that way. That's just fixed in our minds, as a school culture,
just because we believe that these students shouldn't be deprived of these opportunities.
That's not their fault…It's not their fault that their parents don't have the money to do
these things, so we've made it pretty much incumbent upon ourselves, to make sure that
we bring these resources into this building, and we offer them as best we can, during
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the times when we have them. What does that look like? Sometimes, in lieu of their
support times, we scheduled those agencies, or those different things to take place,
during that 55-min block, so our dance team, we pretty much are on a support schedule
per grade level, so those fourth-grade participants may learn their routine during that
time, so we just accommodate and use our schedule to that benefit. We don't want any
students to not be able to participate because they can't stay, or they don't have a way
home, or those things. There are times when we do have to do an after-school practice,
and in those few instances, we do make sure that we set transportation, or we do
something to accommodate our parents. Sometimes our parents collaborate with other
parents to make sure the students are there. Primarily, these things take place during
the day.
I do work with our chorus, at times, but we have ample staff here. I don't have to do
it as much. We have other staff members that are in theater, and we've recently took a
group to see them perform on stage. I remember the next week, everybody thought he
was like a superstar. We took a few students to the Cannon Center. We had a staff
member that had been featured in a play, that was playing there, for a series of time, or
period rather. The students really had a great reaction to that. They were really
amazed at what their teachers could do. We've had our teachers bring in artists as
well. We've got another teacher that dances, and he brought in a few of the guys he
dances with. They're also fraternity brothers, and they performed a step routine.
Students, of course, were amazed by all of that. I think all of them collectively.
We didn't start all those at one time. We've just kind of added to it along the way,
and it's taken all of that, and we anticipate more to really put together the vision of
what we want to put together. I ultimately want every child involved in something. I
want to attach them to some type of outlet, and preferably through the arts. We do
track, to accommodate students that aspire with regards to athletics, but those are not
things, on an elementary level I'm as able to support, versus other secondary schools.
We really try to bring things in, that we know students could attach to, whether it's
creative writing, playwright, acting, singing, dancing, drawing, something to that
effect. A year prior to me getting here, School H had a full strings program, and we've
lobbied for the past two years, to get those back. The instruments are still in the
building, so we have expressed an interest. We're working hard. We've also got our
fingers crossed on incorporating a piano institute, so hopefully we'll be able to try to
get ourselves back into that, way. Ultimately, like I mentioned, our goal was to try to
make sure that we have addressed every student's capabilities, you know. If you can't
sing, well maybe you can dance. If you can't dance, maybe you can ... So, we just
wanted to maybe create a situation where we have dealt with that full circle.
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